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Abstract
Male nurses are but a small percentage of the total nurse population in the United States,
and most certainly have potential to increase in numbers if the profession appeared more
attractive as a career option for men. The purpose of this research was to discover the decision
factors used by males that led them to enroll in Associate Degree nursing programs in Illinois
community colleges. To set the background and context, the study explored the history of
community colleges and that of nursing. Included was nursing as a profession, nursing in the
United States, the country’s impending nursing shortage and the role of men in nursing.
Using a qualitative case study method of design, the study adapted a multi-theoretical
framework encompassing gender theory (GT) and career developmental theory (CDT). These
theories were further broken down by discussing, in particular, Holland’s Theory (HT) of
Personality and Vocational Choice and Krumboltz’s Social Learning Theory (KSLT) under
CDT. Nine first year male ADN students from three separate Illinois community colleges were
individually interviewed. Findings discovered that the first year male students experienced a
distinctive decision making process with eight emerging themes revealing the males’ decision
making about their ADN enrollment process.
As a result of the study’s findings, MURSE: Resurreccion’s Male Nursing Student
Decision Making Pyramid model was developed to elaborate the steps of how males make
decisions about their ADN enrollment. An understanding of these factors can provide
opportunities for community colleges, and perhaps universities, to improve recruitment and
retention of males in nursing programs. A result would be increased numbers of males enrolling
in Associate as well as Baccalaureate nursing programs. Such knowledge held by colleges may
help to address a manpower solution to the impending worldwide nursing shortage.
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CHAPTER 1
INTRODUCTION
Nursing as a profession has been overwhelmingly dominated by females for the majority
of modern times. Although men were the original nurses in ancient history, nursing today
consists of mostly females. Present-day economic circumstances in the United States are helping
increase the numbers of men in nursing and these men who pursue the career find it rewarding.
Men who go into professional nursing as a career field are the subject of this study.
The purpose of this research is to explore decision factors that lead males to enroll in
Associate Degree in Nursing (ADN) programs in Illinois community colleges. This research will
explore various issues that influence, dictate, and affect decision factors by male students that
lead them to enroll in ADN programs. This study will describe the conceptual framework for the
intent of the study as well as its research design. This chapter discusses the: a) background and
context of the issue; b) purpose of the study; c) research guiding questions; d) significance of the
study; e) conceptual framework; f) research design; g) data collection; h) chapter summary; and
i) organization of the dissertation.
Background and Context of the Issue
The decision to choose nursing as a career is multi-faceted. The profession offers
flexibility, versatility and career diversity. Nurses can work in many areas of healthcare and are
in demand for well-paying jobs. This research will focus on how men make decisions to enroll
in Associate Degree in Nursing (ADN) programs in Illinois community colleges. Knowing these
decision factors may help market the nursing profession to men in order to get more males to
join the profession that may help solve the nursing shortage.
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Modern-day nursing began with Florence Nightingale, a well-educated nineteenth
century young British woman who believed nursing provided a respectable and valuable social
calling for women of her time (Nelson, 2003). In her “Notes on Nursing” (Nightingale, 1860),
Nightingale claimed that “every woman is a nurse” (p. 1) and consequently believed that nursing
was women’s work. During the Crimean War of 1854, Nightingale wanted to test her new-found
knowledge of infection control and cleanliness, and took several women whom she had been
teaching to be “nurses” to the war front in Turkey. She reorganized barracks, tended to the sick,
and put into practice infection control measures, good nutrition, and promoted sanitation and
fresh air as paramount to healing the sick. Within weeks, death rates decreased, and soldiers
were nursed back to health. Florence Nightingale opened the first modern-day school of nursing
after the war, The Nightingale Training School for Nurses in 1860 in London.
Florence Nightingale defined nursing as the way care is delivered to sick clients, still
practiced in that manner today (Jolley, 2008; Shisler, 2007). As described by Potter and Perry
(2009), nursing is both a science and an art (p. 9). A nurse caring for a client, or patient, always
delivers the art of “compassion, caring, and respect for each client’s dignity and personhood”
(Potter & Perry, 2009, p. 2). As a science, nursing regularly adapts to discoveries and
innovations, and the profession tries to continually enhance patient care for the betterment of
clients. For this reason, nursing is one of the most trusted professions in the United States today
(American Nurses Association, 2011).
Nurses are the largest segment of the United States health care workforce and patients’
primary professional caregivers (Institute of Medicine, 2010). It has been a profession made up
of primarily females for decades. Of the 2,909,357 registered nurses in the United States, men
comprise approximately 5.8% of the total registered nurse population (Minoritynurse.com,

3

2013). With men being such a small percentage of the total number of nurses, exploring and
finding the various factors that lead males to enroll in nursing may be a way to possibly
contribute towards a solution to the nursing shortage. The decision factors of males enrolling in
nursing are the basis of this research.
Men find their way into nursing, meet patients’ needs and work along female nurses
every day. How and why males decide to enroll in nursing will be a key to increasing the
numbers of males in nursing. Issues that show nursing as support to the male ego and also
maintains a man’s masculinity can help encourage more males into nursing. While women often
enjoy working in male-dominated occupations, men do not feel as much enjoyment or equal
challenge in trying to fit into traditionally female occupations like nursing. Despite that, men
have been caring for the sick for generations (Romem & Anson, 2005), and yet still represent a
small fraction of the total nursing workforce in the United States and globally. This might be
due to the stigma that males are incapable of delivering care the way women can, simply because
“Florence Nightingale, [as the founder of modern nursing], believed that nursing was an
extension of the woman’s role” (Jolley, 2008, p.11).
Males who go into nursing generally have a favorable career outlook, and go into it for
job flexibility, professional versatility and career dynamics. Nurses, male and female, have a
tremendous variety of areas within health care and nursing in which they can work such as
hospitals, schools, nursing homes, pharmaceutical companies; day shift, afternoon shift and night
shift; full-time and part-time, travel nursing, urban, suburban or rural locations. The annual
salary is very good and career advancement is available with further education.
The first formal school of nursing was reportedly in India in 250 B.C., where men were
exclusively admitted because they were the only ones suited to be nurses (University of
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Washington, 2010). The United States Army Nurse Corps trained nurses to care for its wounded
soldiers (Women in the U.S. Army, n.d.) and to help save lives, and it was one of the first major
organizations to recognize nursing as a reputable and worthy profession. Not until Florence
Nightingale modernized nursing was the career exclusively a female-dominated profession
(Parker, 2005), from which men were more or less excluded.
Attending nursing school means a student is on a professional career path; a person does
not study nursing unless specifically intending to become a nurse. The objective of studying
registered nursing (RN) is to pass the coursework, graduate, and pass the National Council
Licensure Exam for Registered Nursing (NCLEX-RN) to obtain licensure in order to work as an
RN. That is why every nursing student’s goal is “ultimately passing the national licensure
examination, NCLEX” (Uyehara, Magnussen, Itano, & Shuqiang, 2007, p. 31).
Initial nursing education in the United States is most commonly obtained through an
Associate Degree in Nursing (ADN) program in one of the nation’s 1132 community colleges
(American Association of Community Colleges, 2013b, 2013c; United States Department of
Health and Human Services Health Resources and Services Administration, 2010). According to
the National League for Nursing’s (NLN) latest statistics, graduates from two year ADN
programs comprise 45.4% of United States students in nursing education programs (United
States Department of Health and Human Services Health Resources and Services
Administration, 2010).
Given that there will be a distinct need for more nurses in the future according to various
researchers (American Association of Colleges of Nursing, 2010; Buerhaus, 2008; United States

Bureau of Labor Statistics, 2012) nursing is a growing profession. The current nursing shortage
is expected to worsen as Baby Boomers age and begin accessing the health care system
(American Association of Colleges of Nursing, 2011). Healthcare as an industry was reported in
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April of 2011 to be growing even though job losses continued in other industries. Hospitals,
long term care and outpatient centers added 37,000 new jobs in March of 2011 (United States
Bureau of Labor Statistics, 2012). RNs took most of those jobs since they comprise the majority
of workers in the nation’s healthcare industry (United States Bureau of Labor Statistics, 2012).
Exploring the reasons men enter a nursing career may help contribute to solving the
impending serious nursing shortage that has potential to cripple the United States’ health care
system in the coming decade and beyond. One factor contributing to the nursing shortage is the
fact that Baby Boomer nurses are preparing to retire in the next decade which will in turn lead to
an estimated shortage of nearly a million nurses by the end of 2020 (United States Department of
Health & Human Services Health Resources and Services Administration, 2010). As women
consider male-dominated careers, men could consider the female-dominated nursing profession
to make up for this loss of women (Dodson & Borders, 2006). Knowing what attracts men to
nursing can be a key for men to consider nursing as a major career opportunity. When that
happens, ADN programs can enhance their nursing education, curriculums and program
marketing to enhance the appeal of the profession as a viable career option for males as well as
for females.
Purpose of the Study
The purpose of this research was to explore decision factors that lead males to enroll in
ADN programs in Illinois community colleges. By identifying the factors that lead male
students to enroll in ADN programs, Illinois community colleges can improve recruitment
programs to increase the numbers of male students entering the profession.
The following are the guiding questions that were addressed in the study:
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1. What factors weigh the most in male students’ decisions to enroll in ADN programs in
Illinois community colleges?
2. What knowledge regarding ADN programs in Illinois community colleges should
male students possess prior to making enrollment decisions?
3. What information sources and in what ways are those sources used by male students
to decide to enroll in ADN programs in Illinois community colleges?
4. What challenges do male students face when enrolling in ADN programs in Illinois
community colleges?
5. How and in what ways do previous educational or career experiences impact the male
students’ decisions to enroll in Illinois community college ADN programs?
Significance of the Study
Men who enroll in ADN programs in Illinois community colleges face challenges which
have not been previously explored. Challenges faced by males may be their own personal
concepts of masculinity, coupled with the stigma that nursing is often considered a female role
(Romem & Anson, 2005). When male nurses are perceived as men doing women’s work, they
can have difficulty maintaining their masculine identity (Williams, 1995). This helps contribute
to the unpopular choice of nursing as a career choice for grade-school aged boys and high
school-aged teens. According to a Gallup Youth Survey (2005a) of high schoolers’ future career
choices, although nursing is on the list, it rounded out the bottom of the top ten career choices
(See Table 1).
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Table 1. Gallup Poll Survey for Career Choices of U.S. Teens, 2005
TEENS’ TOP CAREER PICKS (2005)
As of right now, what kind of work do you think you will do for a career?
Asked of United States teens aged 13 to 17 (Net of three responses)
1) Teacher (8%)
6) Architecture (4%)
2) Doctor (8%)

7) Business (4%)

3) Lawyer (7%)

8) Military (4%)

4) Sports Fields (5%)

9) Engineer (4%)

5) Science / Biology (5%)

10) Nurse (3%)

Source: http://www.gallup.com/poll/16357/Teens-Top-Career-Picks.aspx
For the ‘Top Career Picks, By Gender”, nursing as a career choice was not selected by
boys ages 13 to 17 years. In comparison, girls ages 13 to 17 picked nursing as the number 4
choice with 6% choosing it as their top career pick, teacher being the number one choice with
11% (teacher was number 5 for boys with 6%). The remainder shows doctor (boys 7% and girls
8%); teacher (with boys 6% and girls 11%); lawyer (with boys 5% and girls 9%); and
science/Biology (with boys 5% and girls 5%) (Gallup Youth Poll Survey, 2005b) (See Table 2).
Table 2. Gallup Poll Survey for Top Career Picks by Gender, 2005
TOP CAREER PICKS BY GENDER
Asked of United States teens aged 13 to 17 (Net of three responses)
BOYS

GIRLS

1) Sports Field (8%)

1) Teacher (11%),

2) Doctor (7%)

2) Lawyer (9%),

3) Architecture (6%)

3) Doctor (8%)

4) Engineer (6%)

4) Nurse (6%)

5) Teacher (6%),

5) Fashion Designer (5%)

6) Business (5%)

6) Science / Biology (5%)

7) Lawyer (5%),

7) Author / Writer (4%)

8) Military (5%)

8) Veterinarian (4%)

9) Science / Biology (5%)

9) Artist (4%)

10) Computers (4%)

10) Medical Field (4%)

Source: http://www.gallup.com/poll/16357/Teens-Top-Career-Picks.aspx
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Finding what decision factors lead males to enroll in ADN programs in Illinois
community colleges will hopefully shed light on how these males make career decision about
entering nursing. This study also attempted to inform nurse educators of the various reasons that
lead male students into nursing programs. Knowing the decision factors males go through before
enrolling can potentially enhance the way ADN programs market themselves to prospective male
students. This may further lead to increasing the low enrollment of males in ADN programs.
This study’s conceptual framework adapts three theories by which the data will be
analyzed: a) Gender Theory (GT), b) Holland’s Theory (HT) of Personality and Vocational
Choice, and c) Krumboltz’s Social Learning Theory (KSLT). These theories were thought
appropriate to explore the many different reasons for males enrolling in Illinois ADN programs.
The three theories are complementary and were selected to address this study’s phenomenon of
the decision factors of male students in ADN programs.
Males who enroll in community college ADN programs in general, including those
interviewed for this study from Illinois community colleges, face various challenges that have
not been previously explored in the literature. These males may be challenged by their own
personal concepts of masculinity, coupled with the stigma that nursing is a female’s job (Romem
& Anson, 2005). When male nurses are perceived as men doing women’s work, they may have
difficulty maintaining a positive masculine identity (Williams, 1995).
This qualitative study will provide better ways for community colleges to attract male
students into ADN programs. With a purpose of studying the decision factors that lead males to
enroll in ADN programs in Illinois community colleges, findings would hopefully shed light on
how males make decisions about program enrollment. In spite of recent increases in the number
of males enrolling in nursing schools (Evans, 2002), the nursing shortage continues to plague the
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health care industry, and will be especially critical in the next decade (Roth & Coleman, 2008).
In the United States still, the lack of males in nursing is more profound than in any other country
in the world (Roth & Coleman, 2008).
This research attempts to inform health care and nursing executives, the health care
industry in general, and nurse educators in particular of how to enhance the low enrollment of
male ADN students. Knowing these students’ enrollment decision factors can enhance the way
ADN programs advertise and solicit for male students. This in turn will hopefully increase the
numbers of males in the nursing profession. Additionally, this research will fill a gap in the
literature of the thinking and decision making process males go through while pondering
enrollment in ADN programs.
Conceptual Framework
This study explored three theories that related to male decision factors for enrolling in
ADN programs in Illinois, namely a) Gender Theory (GT), b) Holland’s Theory (HT), and c)
Krumboltz’s Social Learning Theory (KSLT) to better understand the context of male
enrollments in female-dominated ADN programs. Given that male nurses work in a femaledominated profession, the conceptual framework was employed within the context of GT and
career developmental theory (CDT). GT was appropriate because nursing has been dominated
by the female gender for decades (Romem & Anson, 2005), and also because male nurses
sometimes experience difficulties with role adjustment and role conflict (Rajapaksa & Rothstein,
2009) either early in their careers or later during their working lives (Lease, 2003). CDT can
provide a relevant framework for understanding career choice factors (Dodson & Borders, 2006;
Miers, 2002) and males’ career development decisions (Holland, 1980). HT and KSLT are two
theories that fall within CDT.
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Holland’s Theory was used to determine differences in female and male relationships
based on gender among vocational skills, motivational approaches and same-gender and crossgender interests (Turner, Conkel, Starkey, & Landgraf, 2010). Based on Holland’s RIASEC
career theory, males have realistic interests and females have artistic and social interests (Turner,
et al., 2010). Comprehending Holland’s theory can permit an understanding of behaviors
exhibited by males and females in their respective work environments.
Besides Holland’s Theory (HT) of Personality and Vocational Choices, Krumboltz’s
Social Learning Theory (KSLT) was also used to explore male decision factors. KSLT was
employed to understand male students’ decision making processes for a female-dominated
occupation such as nursing.
Research Design
Planning a study’s design helps to find the answers to research questions being
investigated (Johnson & Christensen, 2008). A qualitative research paradigm provides rich
details from participants’ experiences about the topic under study (Johnson & Christensen,
2008). Participants’ responses, feelings, thoughts and ideas are what constitute a qualitative
study. This research explored male ADN enrollment decision factors.
A case study design situated in an interpretive paradigm was adapted for this study to
help with understanding the male student-participants’ ADN program decision factors about
enrollment. This was an appropriate study design because, as Creswell (2007) notes, “The
researcher’s intent ….. is to make sense of the meanings … about the world” (p. 21). Thus,
qualitative research collects in-depth information from participants to be interpreted by a
participant as he or she connects with the world and their environment (Merriam, 2009). In this
study, the researcher was therefore interested in knowing why and how participants make
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decisions about enrolling in ADN programs in Illinois community colleges. Individual
interpretations of decisions will add a rich quality to findings.
In order to achieve a thorough understanding (Creswell, 2007) of male students’
decisions about pursuing nursing, it was important to hear directly from the future male nurses
about the details of their career explorations. A qualitative design was used because little is
known about factors that influence male students’ decisions to enter ADN programs. The study
explored those decision factors and who or what influenced the men making the decisions, best
determined through participants’ own words.
Data Collection Methods
Data collection methods for this study focused on discussions of the following: a) survey;
b) interviews; c) observational field notes; and d) documents and artifacts. Data collection
methods provided a level of detail that answered this study’s guiding questions about issues
affecting males’ ADN enrollment decisions.
Site selection was crucial to assure that the study’s participating ADN programs and
clinical sites had similar curriculums and met regulatory requirements. The study selected three
community colleges from Illinois who had two or more male nursing students in their ADN
programs. Eligible male participants needed to be enrolled in the first year of an ADN program.
Surveys were initially sent to all Illinois community colleges with ADN programs. Two
demographic surveys were sent: one for nursing program chairpersons and another for potential
first year male ADN student-participants. Contact information for nursing chairpersons was
obtained from college websites.
Once a chairperson had agreed to participate, the researcher emailed them the
demographic survey. When a chairperson agreed about their first year male ADN students’
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participation, the researcher emailed the chairpersons a survey web link in order to forward it to
potential student-participants.
The online survey mechanism was appropriate for gathering information from research
participants when direct observation of participants was not possible. The survey for these male
ADN students pertained to demographic information and further asked questions about decision
factors that influenced them to enroll in ADN programs.
Interviews were used in this qualitative research and consisted of open-ended questions to
which respondents replied in sentence format, providing in-depth information. Chairpersons
were asked to permit their first year male students to participate in interviews. Interview
arrangements were made by the chairpersons’ offices for the researcher. All participants signed
a consent that explained the study and noted that participants’ confidentiality would be honored.
Documents and artifacts related to the nursing program and course work were reviewed
during the course of the study. Course items to be reviewed included the selected nursing
departments’ websites, career services’ websites, nursing course syllabi, nursing handbooks or
manuals, student guidelines, nursing orientation agendas or itineraries, lists of clinical rotation
sites and the number of male nurse preceptors at clinical sites. Other areas included student
projects with male themes; laboratory skills’ that required a more active bent for males and
students’ clinical groupings.
Course artifacts were reviewed for the presence of male identifiers and themes. This
included male mannequins for nursing skills’ practice, nursing videos that featured male nurses
and/or male nursing students and male faculty; healthcare pamphlets and texts with male
photographs, gender-neutral uniforms, and the appearance of classrooms and laboratories. These
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documents and artifacts were valuable in determining different factors that affected the decision
making processes of male students prior to enrolling in ADN programs.
The richness of data being explored in this study was similar to getting a panoramic view
of a landscape rather than a basic flat photograph of a scene. With the wide-lens view, the
researcher got more detail, more information, a deeper perspective of the scene to interpret, in
this case the reasons males enrolled in ADN programs.
Organization of Dissertation
The organization of this dissertation includes five chapters. Chapter one introduces the
research study within the background and context of the issue. Following the purpose of the
study, the study’s guiding questions are delineated. Significance of the study, conceptual
framework, and research design and data collection are also addressed. Chapter two discusses
the literature review, historical background of the community college and nursing’s history.
Various aspects of nursing are reviewed in this chapter such as nursing as a profession, the
nursing shortage, and men in nursing. It also provides the conceptual framework of Gender
Theory (GT), Holland’s Theory (HT) of Personality and Vocational Choice, and Krumboltz’s
Social Learning Theory (KSLT).
Chapter three describes the study’s methodology. It focuses on the research process and
research design, site selection, participant selection, data collection and analysis, the researcher
as an instrument of data collection, trustworthiness and validity, research ethics and this study’s
limitations. Chapter four provides the reader with data and findings from the study’s analysis.
Chapter five will conclude the dissertation with a comprehensive discussion of the study’s
findings, conclusions based on the research, implications for understanding the factors that lead
males to enroll in nursing, and recommendations for future research pertaining to this topic.
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Chapter Summary
Chapter one introduced the purpose of the research study. The background and context
of the issue were discussed along with a brief history of nursing and the impact its founder,
Florence Nightingale, had on the profession, particularly considering that she believed nursing
was solely a woman’s role (Jolley, 2008).
Males’ struggles in female-dominated occupations like nursing were contrasted in this
chapter with the seemingly easier time women have in male-dominated occupations (Williams,
1995). Men were also identified historically as being the first nurses to care for the sick,
explored in the chapter under nursing as a profession (Romem & Anson, 2005). The nationwide
nursing shortage was discussed in relation to the lack of men in nursing. The purposes of this
research and the study’s guiding questions were discussed. The significance of this study is that
it will inform community colleges of the decision factors male students’ use when deciding to
enroll in Illinois ADN programs.
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CHAPTER 2
LITERATURE REVIEW
The purpose of this research was to explore decision factors that led males to enroll in
Associate Degree in Nursing (ADN) programs in Illinois community colleges. Chapter two will
review the literature relevant to the study, that being why males choose to enter community
college ADN programs. While not much has been written about what influences males to enter
such non-traditional occupations, related literature does consider males in nursing to be in the
minority (Romem & Anson, 2005; Shisler, 2007) compared to the overwhelmingly numbers of
female nurses.
Nationwide, community college ADN programs are one educational track that increases
the numbers of males entering the profession, given that the community college route to nursing
attracts more minorities and males than do diploma and Bachelor’s degree programs in nursing
(Mahaffey, 2002). Currently, there is a shortage of nurses in the United States due to an aging
work force that is heading to retirement in the coming decade. Realizing that a shortage of
nurses directly impacts all avenues where nursing care services takes place (Rochlen, Good, &
Carver, 2009), males’ decisions to enter the field could place them on a career path that may be a
potential solution to the profession’s coming workforce shortage.
This literature review will present the following: a) a brief historical background of
community colleges, b) a brief historical background of nursing, c) nursing as a profession,
d) the nursing shortage, e) men in nursing, f) conceptual framework, and g) chapter summary.
Historical Background of the Community College
The past few decades in the United States have seen an increase in enrollments at
community colleges due to their affordability in the wake of ever-rising higher education costs,
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as well as because of their ease of accessibility into the college system in the United States.
Community colleges are unique, typically public, two year institutions closely associated with
the geographic regions they serve. With an open door policy, community colleges provide a
wide range of educational programs from Accounting to English to veterinary technology to
nursing degrees, and course work that counts towards four-year institution’s baccalaureate
degrees.
The origins of the American community college system of education can be traced to the
beginnings of the 19th and early 20th centuries (Cohen & Brawer, 1996). Many of the early
forerunners of community colleges arose in response to federal initiatives, including the Morrill
Act of 1862, often referred as the “Land Grant Act”, which encouraged students to study
agriculture as well as mechanical arts (American Association of Community Colleges, 2013d) to
promote the education of the industrial classes at that time in the nation’s history.
Some of the early higher education systems became extensions of high schools, such as
with the creation of Joliet Junior College (JJC) in 1901 in Illinois, the first community college in
the United States. JJC was the brainchild of William Rainey Harper, at that time president of the
University of Chicago (American Association of Community Colleges, 2013d), together with J.
Stanley Brown, the Joliet Township High School superintendent. JJC was established for
students who wanted to go to college but did not have financial means, and who wanted to
remain in their communities while attending classes. From their origins at JJC, community
colleges have always existed all across the United States for people who needed affordable and
accessible higher education.
Societal demands for more post-secondary education have grown considerably in
response to increased numbers of students graduating from high schools over the decades. Some
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of those students, however, were not qualified for university admissions. Increasing the numbers
of community colleges was seen as the solution to the increasing pressure for four-year academic
institutions to admit freshmen, whom the universities viewed as unqualified for their level of
learning. Although two-year colleges can be private, public, or proprietary, public institutions
embody the majority of community colleges.
In 1920 - 1921, a milestone in the development of the community college system of
education was met through the founding of the American Association of Junior Colleges
(American Association of Community Colleges, 2013d). Later named The American
Association of Community Colleges, the association delivers a national focus and leadership for
the country's community, junior, and technical colleges.
Illinois took a part in community college education by playing a role in the early history
of the United States community college movement. In 1931, the state adopted its first junior
college legislation, thus permitting the Chicago Board of Education to establish and manage one
junior college that offered two years of college work as part of the public school system of the
city of Chicago (Illinois Community College Board, 2012).
Then in 1944, Congress passed the Servicemen’s Readjustment Act, known as the “GI
Bill of Rights”, that was instrumental in helping scores of Americans gain a college level
education. The “GI Bill” was instituted to provide financial assistance to veterans of World War
II who wished to pursue a college education after the war. Serving as a milestone of federal
funding, the bill helped remove social and economic obstacles for millions of American war
veterans, including thousands of women and African-Americans who wanted to attend college
but who would have otherwise been unable to do so.
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In 1946, Jesse R. Bogue, then the executive secretary of the American Association of
Junior Colleges, popularized the term “community” college. About this time, American colleges
and universities were overwhelmed by a sudden increase of the numbers of new and often underqualified students, draining financial and human resources. To resolve this, United States
President Harry S. Truman and the United States Commission on Higher Education in the
summer of 1946 met with a national panel of educators and consultants to study solutions to the
growing higher educational dilemma. The commission’s result, referred to as the Truman Report
was released in 1947 (Cohen & Brawer, 2008), made dramatic recommendations focusing on
higher education opportunities for all students regardless of religious, race, or economic
limitations.
Between 1955 and 1962, several more junior colleges were established in Illinois,
bringing the number to 18. Established during this same period, The Illinois Board of Higher
Education (IBHE) assumed responsibility for conducting comprehensive assessments of higher
education needs of the state and for developing recommendations for increasing the numbers of
higher education facilities in the state.
Not surprisingly, construction of new community colleges across the nation soared in the
ensuing years, peaking in the 1970s. Today there are 1132 community colleges that serve nearly
seven million full-time and part-time students across the United States (American Association of
Community Colleges, 2013a). To this day, community colleges operate under the original vision
of William Rainey Harper at the turn of the century. The mission and vision have not changed,
and community colleges continue to provide the first two years of baccalaureate education for
students who want to pursue higher education before transferring to a four year institution. The
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community college “open door” policy and its basic mission of being accessible, affordable, and
providing life-long- learning is central to its core.
Illinois has the third largest community college system in the country (Illinois
Community College Board, 2012), with 39 community college districts consisting of 48 actual
colleges across the state. Thirty-eight of the districts have a single college campus system while
two districts have a multiple college campus system, those being the Illinois Eastern Community
Colleges in Olney and the City Colleges of Chicago in Chicago proper. Since July of 1990, the
entire state has been divided into what are called community college district boundaries (Illinois
Community College Board, 2012).
Oversight of community college education is a responsibility of the state. Both the
Illinois Board of Higher Education (IBHE) and the Illinois Community College Board (ICCB)
oversee community colleges in the state. IBHE is the administrative agency responsible for
overseeing all post-secondary higher education, including community colleges and universities,
in Illinois. The ICCB is a governor-appointed board that establishes policies in order to
implement state laws that involve higher education. With a three-tiered system of governance,
each Illinois community college district has a locally elected board of trustees, with the
exception of the City Colleges of Chicago, whose Board is appointed by the city’s mayor.
ICCB also conducts feasibility studies for new community colleges, approves local
projects of relevance to community colleges, and determine standards of instruction, operations,
administration and maintenance for community colleges in the state. ICCB has 11 members
appointed by the governor of Illinois and one non-voting member selected by the Student
Advisory Committee of the Board. Board members are appointed at large for six-year terms.
The Board chair is appointed by the governor and the vice chair is elected by Board members.
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Board members must be United States citizens and residents of the state of Illinois (Illinois
Community College Board, 2012).
Historical Background of Nursing
The history of nursing involves generations of females as well as males, but little is
recorded about the male role in nursing. The vast majority of related literature includes mostly
females; however the role of men is poorly documented. While modern nursing is generally
believed to be the domain of women, literature tells us that the first nurses were, in fact, males.
Throughout history, the caring of the sick and poor was often performed by religious and
military men while women remained in homes. Roth and Coleman (2008) noted that males were
nurses as early as medieval times. Evans (2004), discussing the early history of men in nursing,
accounts the male nursing role to “the monastic movement … as early as the fourth and fifth
centuries, indicat[ing] that men provided some form of nursing care and protection to the sick,
wounded and dying as members of various religious orders” (p. 322). While literature describes
men as nurses for decades, gendered, stereotypical views of nursing as a profession for females
appears to be a more modern day norm (Parker, 2005; Romem & Anson, 2005; Torjesen &
Waters, 2010) since most nurses today are female.
Early Male Nurses
Contrary to some believers, men have been as much a part of nursing over the years as
their female counterparts, although literature references few historical contributions of males to
the profession. Few records can be found detailing when men first entered nursing as a career, or
of their part in the development of nursing as a profession (Roth & Coleman, 2008). “Failure to
recognize men’s participation in nursing leaves men nurses with little information about their
professional background and historical position” (Evans, 2004, p. 321).
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O’Lynn and Tranbarger (2007) wrote about the long history of men in nursing, including
the first schools of nursing, which permitted only males to enroll. Scores of discharged military
men who were experienced caregivers of sick military personnel entered the nursing profession
in the 1940’s in the United States (Torjesen & Waters, 2010). The legacy of military (male)
nursing, however, had begun hundreds of years earlier with the order of St. John of Jerusalem,
the Knights of St. Lazarus, Knights Templars and Teutonic Knights, thus proving early records
of men as nurses (Evans, 2004) as far back as the Middle Ages.
Later on in history, knights tended to enjoy a higher social status as administrators and
noblemen, whereas, people of a lower social class or rank like servants performed the work of
nursing (Evans, 2004, p. 322). Men served as nurses caring not only for wounded soldiers but
also to nurture and care for lepers, beggars, and the mentally challenged and insane (Evans,
2004). Although men are documented as having worked as nurses for the last few centuries,
today few male nurses know of the contributions their forbearers provided to the profession
(Roth & Coleman, 2008).
Male and female nurses in history have typically performed the same type of work. Male
nurses in the armed services would routinely care for wounded comrades, but both sexes would
provide physical and emotional care, distribute medications, educate patients about care needs
and comfort them in the process. With the advent of the Industrial Revolution and subsequent
different employment opportunities with higher salaries offered to men, a decline in the numbers
of men in nursing eventually resulted over time (O’Lynn & Tranbarger, 2007).
Men’s abilities to deliver sensitive patient care to clients have been questioned by many
both inside and outside the profession over the years (Evans, 2002). Some researchers found that
male communication patterns were different from females and that men might lack the nurturing
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female manner of communicating in relation to patient care issues (O’Lynn & Tranbarger, 2007).
The stigma of males in nursing can be a barrier to cause men to prove they can be as effective
and proficient at the work as their female co-workers (Evans, 2004). But with the current
nursing shortage and women drawn towards male-dominated careers that may pay higher salaries
than does nursing, it is important to realize the value and significant roles men played in the
history of the nursing profession (Dodson & Borders, 2006).
Florence Nightingale
One person in the history of nursing stands out as the embodiment of the profession, and
that was the wealthy young Englishwoman Florence Nightingale, considered by many to be the
founder of modern-day nursing. Her “Notes on Nursing”, published in 1859, heralded the
beginning of what is known today as professional nursing (Shisler, 2007). Nightingale was
called “The lady with the lamp” due to her visits to sick soldiers in the Crimean War at night
while carrying a lamp to light her way. She both practiced and preached the absolute importance
of good hygiene and sanitation in preventing and fighting infection, crucial practices of hygiene
and protocol on infection control that are still practiced today.
Forging against an upper-class English upbringing and lifestyle where women did not
work or have careers, Nightingale loved learning about science and mathematics, and set out to
teach women that through education and resourcefulness, they could become nurses. After
educating a group of interested women in London about infection control practices, good
nutrition and medications, with government approval she and her nurses set out for Turkey to
minister and care for wounded British soldiers during the Crimean War of 1853-1856. She
tested her knowledge on the wounded soldiers by implementing infection control measures,
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improving nutrition and reorganizing sick bays, and in the process dramatically reduced the
death rates of soldiers from infection and poor sanitation (O’Connor & Robertson, 2003).
Believing strongly in her mission, Nightingale advocated nursing as a career exclusively
for women. While nursing had been performed by men in ancient times, particularly during
wars, Nightingale “was given the credit for changing the profession to one that is dominated by
females” (Brandon, 2007, p. 283). In her work, she put so much emphasis on the importance of
nursing the sick back to health that she gained countless followers and was widely looked upon
as the leader of nursing in her time (Jolley, 2008). After the war, she returned to Britain to open
the Nightingale Training School and Home for Nurses at St. Thomas’ Hospital in London in
1860. The hospital and school still operate today (Nelson, 2003). Nurses today are as respected
as what Nightingale envisioned, and the profession continues to gather accolades through its top
national ranking for the eleventh straight year in the United States in the annual Gallup
organization poll as the most honest and ethical of professions (Jones, 2010).
Nursing as a Profession
Nursing Education
As with the nursing profession, nursing education has evolved over the years. From
Nightingale’s original approach of providing direct care to sick patients, nursing education now
encompasses many aspects of instruction in hospitals, home health, long term care, outpatient
care, well-health, patient teaching, care management and being independent practitioners, and
many other areas.
Although Nightingale established her namesake Nightingale Training School for Nurses
in London in 1860, nursing education reportedly first began in India about 250 B.C. with the
establishment of the first formal school of nursing. The school permitted only men to be
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enrolled because at that time, men were considered more worthy than women to be nurses
(University of Washington, 2010).
In the United States, where nursing training was originally received under a hospital
apprenticeship model, diploma education was initially established as a route into the profession.
Diploma programs, an outgrowth of the Nightingale’s original hospital-based training education,
took about 3 years to complete. Due to declining hospital funding in the past 25 to 30 years,
rising education costs, and the increasing need for more highly educated nursing professionals,
only a handful of diploma programs still remain in the United States.
In addition, at the turn of the last century, Congress authorized the creation of the Army
Nurse Corps in 1901 to train nurses to care for wounded soldiers injured in war (Women in the
U.S. Army, n.d). Two decades later in 1923, the Yale University School of Nursing in New
Haven, Connecticut opened under an educational rather than an apprenticeship model (Yale
University, 2011). It is today the oldest autonomous school of nursing in the United States.
Nursing education continued to develop in the United States, and in 1909, the school of
nursing at the University of Minnesota became the first nursing school integrated as part of a
university (Donahue, 1985, p. 380). “Nursing students were admitted and registered as regular
students of the university with all university requirements and privileges.”(Donahue, 1985, p.
380). Regardless, it still took another ten years of pioneering efforts before the university finally
offered a degree-granting program in 1919. Similar schools were established at the Universities
of Indiana and Cincinnati and later in other colleges and universities around the country. Other
programs were instituted in thirteen universities and three colleges within seven years.
Combined academic and professional course work of four to five years eventually led to a
college degree and a nursing diploma (Donahue, 1985, p. 380).
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Despite the addition of baccalaureate nursing programs around the United States, a
significant innovation in nursing education occurred with the development of the associate
degree in nursing programs in community colleges by Dr. Mildred Montag of Teachers College
in New York in 1949. The original pilot project began in 1952 with seven junior and community
colleges and one hospital from each of six regions across the United States. The program was
administered by Teachers College, under Dr. Montag’s direction. The product of this new type
of program was to be a “nurse technician,” who would operate at a level below the professional
registered nurse (RN) but above that of a licensed practical nurse (LPN).
Following this successful Teacher’s College project in 1957, there was a rapid
proliferation of community college nursing programs (Donahue, 1985) in response to the
country’s continuing need for nurses. Despite the phenomenal growth of nursing schools as a
result, the programs were somewhat controversial. It was felt that the community college (versus
a four to five year baccalaureate program) connection equated nursing education with vocational
training at a time when “professional” status was being sought for nursing. As recently as 2000,
approximately 40% of registered nurses (RNs) in the United States received their basic education
from associate degree in nursing (ADN) programs (Zupanic, 2004).
Nurses can, although are not required to, begin their professional nursing education
as a licensed practical or licensed vocational nursing (LPN/LVN) student in an eighteen
month program of study in a community college or private proprietary practical nursing
school. After successfully completing the program, graduates then must pass the NCLEXPN licensure exam to gain their LPN/LVN licenses to work. To progress further in their
career, LPNs must continue in an RN program if they so choose.
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If a student, however, does not want to attend LPN school, they may apply directly
to an RN program, and if they successfully pass the courses and graduate, the student must
take and pass the NCLEX-RN licensure exam to work as an RN. The RN then may go on
to a four year program to complete a Bachelor of Science in Nursing (BSN) degree.
The American Association of Colleges of Nursing (AACN) shows that enrollment in
entry-level baccalaureate nursing programs increased by 5.7% since 2010. This increase
however, will not be enough to meet the nation’s growing demand for nursing services in the
decades ahead (American Association of Colleges of Nursing, 2011). The report revealed an
increase in entry-level nursing program enrollments. In spite of this, the report also discussed
turning down qualified nursing school applicants due to faculty and educational resource
constraints (American Association of Colleges of Nursing, 2011). Increasing the numbers of
males entering nursing schools was not addressed in the report.
After a student graduates from an NLN- accredited program of nursing, regardless of the
degree type, they must take and pass the national NCLEX-RN licensure exam before they are
legally permitted to work as an RN in the United States. The exam measures a graduate’s
competence to perform safe, accurate and effective care on patients as an entry-level RN. This
exam is the final step or hurdle in the educational process so that the new nurse can begin their
practice as an RN (National Council of State Boards of Nursing, 2013). Table 3 describes
college degrees that RNs can acquire in the United States.
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Table 3. Descriptions of College Degrees RNs Can Acquire in the United States
Degree

Definition

Nursing Licensure Acquired
Through
NCLEX-RN Exam

Diploma in nursing
(DPN)

Basic educational program to prepare nursing
students for entry into practice, usually in 2 or 3
years. The recipient of a diploma is eligible to
take the national licensing exam to become a
registered nurse (RN). In the United States most
diploma programs are in hospitals.

Associate Degree in
Nursing (ADN)

Academic degree awarded on satisfactory
completion of a 2-year course of study, usually
at a community or junior college. The recipient
is eligible to take the national licensing
examination to become a registered nurse.

NCLEX-RN Exam

Bachelor of Science in
Nursing (BSN)

Academic degree awarded on satisfactory
completion of a 4 to 5 year course of study in a
college or university. The recipient is eligible to
take the national licensing examination to
become a registered nurse. A BSN degree is a
prerequisite to advancement in nursing
education and career advancement in many
systems and institutions that employ RNs.

NCLEX-RN Exam

Master of Science in
Nursing (MSN)

Advanced degree awarded on satisfactory
completion of approximately 2 to 3 years of
part-time or full-time studies in a university. An
MSN is required by law to teach undergraduate
students in many states, as well as to work in
advance practice roles.

A separate specialty exam is offered
to nurse practitioners by their
particular subspecialty, further
adding to their credibility and
permitting them to work as certified
Nurse Practitioners.

Doctor of Nursing
Practice (DNP)

Terminal degree curricula that builds on
traditional master's programs by providing
education in evidence-based practice, quality
improvement, and systems leadership, among
other key areas.

No special licensure is required to
work as doctoral-prepared nurse.

PhD in Nursing or
Doctor of Nursing
Science (DNS)

Advanced degree awarded from a university on
satisfactory completion of several years of study
and research with a health care or nursing focus,
generally culminating in a formal, structured
publishable dissertation.

No special licensure is required to
work as doctoral-prepared nurse.

Note: Adapted from Zupanic, M. Nursing. (2004). In Encyclopedia of Women's Health.
Retrieved from
http://oaktonlibrary.oakton.edu:2087/saved.do?format=full&dest=email&id=9300087;
http://www.aacn.nche.edu/education-resources/msn-article;
http://www.aacn.nche.edu/dnp
In the clinical workplace, nursing care is generally delivered to patients primarily by
Registered Nurses (RNs) in acute care hospital environments. Licensed

28

Practical/Vocational Nurses (LPN/LVNs) and unlicensed assistive personnel and nursing
aides usually work in long term care environments. Registered nurses are prepared either
through a four-to-five year BSN program; a three-year associate degree in nursing
program; or a three-year hospital diploma training program. With the decreasing number of
students enrolling in Diploma nursing programs (American Association of College of Nursing,
2012), there has been an increase in the number of students enrolling in Associate Degree in
Nursing (ADN) programs in the past four to five decades. After program completion, regardless
of whether they obtain a diploma, an ADN or a BSN, all entry level RN graduates become
eligible to take the same National Council Licensure Examination for Registered Nursing
(NCLEX-RN). NCLEX-RN is an examination for the licensing of registered nurses in the
United States, and a nurse-graduate must pass the NCLEX-RN to work as a registered nurse in
any state.
After working a few years as an RN, some nurses choose to advance their formal
education to become advanced practice nurses with Master’s degrees, which would enable them,
following a separate and second licensure exam, to function as nurse practitioners, a certified
nurse anesthetist, a nurse-midwife, or a clinical nurse specialist. These advanced degrees permit
nurses to perform advance tasks and procedures, conduct more in-depth patient assessments, and
specialize in the advanced care of surgical patients, obstetrical patients, geriatric patients or other
specialized types of clients (Zupanic, 2004).
After receiving either a diploma or ADN degree, the primary educational pathway to
advanced career opportunities, as compared to a technical-level of practice, is considered
the Bachelor of Science in Nursing (BSN) degree, granted by four year colleges and
universities. “[Advanced education] provides an efficient bridge for diploma and ADN-
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prepared nurses who wish to develop stronger clinical reasoning and analytical skills to
advance their careers” (American Association of College of Nursing, 2012).
A Master’s degree can propel a nurse to higher professional levels if desired.
“These programs prepare nurses to assume positions requiring graduate preparation, roles
in administration, teaching, research, and as clinical nurse leaders. Masters’ degreed
nurses work in all areas of nursing and health care including as expert clinicians, nurse
executives, clinical educators, health policy consultants, and research assistants” (American
Association of Colleges of Nursing, 2012). Nurses may also obtain PhDs and Doctor of Nursing
Science (DNS) degrees to further their education and professionalism that can take them to even
greater career accomplishments.
The Nursing Shortage
The United States is anticipating a nursing shortage in the next 10 to 20 years that will
intensify as Baby Boomers begin retiring and their health care needs grow. This nursing
workforce shortage is anticipated as the supply and demand for RNs is impacted by
demographic changes across the United States, such as demographic shifts to an older
population and less females enrolling in nursing programs due to an increase in the number
of females choosing male-dominated occupations like medicine, engineering and business.
The demand for nurses will increase dramatically as baby boomers reach their 60s and
beyond, with the problem compounded by the fact that nursing schools across the country are
attempting to expand student enrollments to meet heightening demand for professional nursing
care (American Association of Colleges of Nursing, 2012). It is expected that the need for new
nurses in the United States will rise by 26% or 712,000 by the year 2020; plus another 495,500
will be needed as replacement nurses for those retiring and leaving the workforce (American

30

Association of Colleges of Nursing, 2011). That brings the total nurse vacancies needing to be
filled to 1.2 million by the end of the decade, depicted in Figure 1.
Figure 1. Nursing Jobs Needed in the United States by 2020

Note: Adapted from America’s nursing shortage by the numbers. Retrieved from
http://blog.soliant.com/healthcare-news/americas-nursing-shortage-by-the-numbers/
The current and future shortage of qualified nurses does not affect only the United States.
“More than four million health workers [including nurses] are urgently needed to end a global
staff health shortage - and 57 countries are already facing a severe workforce crisis, according to
the World Health Organization (WHO)” (Salvage, 2006, p. 18). This shortage is due to
population aging in developed countries and the increase in demand for nurses, while fewer
numbers of people are making nursing their career choice in all countries, including the United
States. An aging nursing workforce is also partly to blame for the nursing shortage, as well as
there being many more career choices for women today that often pay higher salaries than does
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nursing. Unfortunately, according to Salvage (2006), “Worldwide, nursing shortages are most
severe where the need is greatest” (p. 18).
The United States, like the rest of the world, has seen multiple shortages of nurses over
the last several decades. Past efforts by the healthcare industry addressed the nursing shortage
primarily through wage increases and the recruitment of foreign nurses into the United States
from Canada, English-speaking African and Caribbean Island nations, Britain, India and the
Philippine Islands (Cullen, Ranji, & Salganicoff, 2010). Considering the current shortage’s
multiple complexities, such as poor staff-to-patient ratios, working conditions, shift work and
others, health experts recognize that those previous, short-term solutions will likely not have
much impact on the current shortage (Cullen et al., 2010).
The American Association of Colleges of Nursing (AACN) is currently concerned about
the shortage of RNs and is working with nursing schools, policy makers, other organizations, and
the media to focus attention on the dilemma. The AACN is attempting to identify strategies to
address the problem, enact legislation to assist with solutions and form collaborations to deal
with the nursing workforce shortage (American Association of Colleges of Nursing, 2012).
Gender-related misconceptions about the profession that impact the nursing shortage can
be traced back to the time of the influential Florence Nightingale, who believed “that nursing
was an extension of the woman’s role and that a good nurse was born a good nurse” (Jolley,
2008, p. 11). This could be because at the time, certain societal roles were assumed as
culturally-appropriate for men as well as for women, and nursing was considered women’s work.
In modern times, it was only after World War II when men began “sharing” the female role in
the home that modern society would allow men to consider becoming nurses (Jolley,
2008, p. 11).
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According to Dean (2009), “the number of men applying for nursing [in recent years] …
has slumped by half, leading to calls for an urgent revamp of the profession’s image” (p. 9).
Dean (2009) believes young men should feel a certain level of comfort within themselves before
venturing into a female profession. Educating the male population that men can be nurses should
start as early as possible in the formative, grammar school years, thus gradually increasing
psychological comfort.
Nurses work 12 hours shifts in many health care facilities today, and some work for many
years in high stress departments like emergency departments, critical care departments and
trauma centers. Others work during the midnight hours as well as in long term care facilities.
Regardless of their employment environs, nurses’ work can be physically, psychologically and
emotionally taxing, particularly after working several decades. This can result in frustrations and
dissatisfaction with the work, physical stress and ultimately career burnout. “Approaches to the
nursing shortage might be less short term if nursing [was to be considered] from the perspective
of values: the value patients and society place on nursing care, how the value of nursing is
materially demonstrated through wages and work conditions, and the mix of power and influence
that contributes to the current complex work environment” (Olsen & Cohen, 2004, p. 333).
Many factors contribute to the nursing shortage such as an increase in the population of
aging nurses who are retiring or leaving the profession in the next decade and beyond. Another
factor is a decreased number of females entering the profession. Since positions cannot be
readily filled from nurse job applicants, these factors lead to a changing nursing work
environment such as an increase in the number of patient cases per nurse that may mean heavier
workloads for nurses. In return, continually heavier workloads and increased use of nurses
working overtime contribute to burnout.
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Burnout describes the depletion of mental or physical energy related to an employee's
chronic job stress which can result in physical or psychological illnesses (Mosby’s Dictionary of
Medicine, 2009). Nurses succumb to burnout from extremely stressful working conditions, lack
of managerial support, chronic feelings of salary inadequacies or disparities between job
expectations and job realities.
“Sources of dissatisfaction cited by nurses include working conditions like inadequate
staffing, heavy workloads, an increased use of employee overtime, lack of sufficient support
staff, and the inadequacy of wages” (American College of Medical Quality, 2012). Nurses
typically report greater job dissatisfaction and emotional exhaustion when they are
responsible for more patients than for which they believe they can safely care (Aiken,
Clarke, Sloane, Sochalski, & Silber, 2002). Raising the stress level of nurses’ work
environments due to insufficient staffing for example, can impact job satisfaction and
eventually lead to unsafe patient conditions as well as career burn-out, thus potentially
driving nurses from the profession. The longer such stress levels continue over time,
usually the worse is the burnout experienced by nurses.
Employment of RNs increased during the recent economic recession in the United States,
giving hospitals opportunities to strengthen the nurse workforce by addressing issues associated
with the increasingly older population of employed nurses. While these recent increases in nurse
employment bode well for future RN program graduates, large workforce shortages are still
anticipated through the next decade (Winter, 2009).
The United States has experienced two recessions since the current nurse shortage
developed more than ten years ago. The first recession in 2001 resulted in the national
unemployment rate peaking at 6.3%. The second recession, from December 2007 to January
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2009 had already lasted longer than the average ten months’ length of all previous recessions
since World War II. During the last four months of 2008 alone, 1.9 million Americans lost jobs,
driving the unemployment rate to 7.2% by December 2008 (Buerhaus, 2008). Although job
losses and the nation’s unemployment rate have continued to increase since then, the health care
sector has been able to add jobs as a result of continued demands for health professionals, nurses
included, and the aging of the population.
The United States Department of Labor predicts that employment opportunities for
nurses will rise by 22% over the next decade, faster than any other occupation (United States
Bureau of Labor Statistics, 2012). Considering the demographic changes to the over-65
population group in the United States, estimated to jump from the current 40 million to a
projected 88.5 million by 2050, many more nurses will be needed to provide care for an aging
America. Given that most health-related issues occur as humans get older, the country’s need for
nurses will dramatically increase. The United States Bureau of Labor Statistics (2012) predicts
that opportunities for nurses will grow by 712,000, or 26% by the year 2020. Another 495,500
“replacement” nurses will be required for those retiring or temporarily leaving the workforce
during those years.
The increasing number of nurses heading into retirement as well as the aging of the
nursing workforce has potential to severely negatively impact nursing in the United States in the
coming decades. Nursing programs at colleges and universities are attempting to expand
enrollment to meet the increasing demand for nurses across the country. That, however, is a
catch twenty-two, since a shortage of qualified nursing faculty also exists.
Nursing schools are finding it difficult to expand programs due to the nurse faculty
shortage. They cannot simply increase admissions due to: a) lack of qualified Master’s-prepared
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nursing faculty; b) clinical practicum sites reducing the numbers of students allowed in their
facilities; c) competition among nursing schools for clinical sites; d) lack of qualified staff nurses
to mentor students, especially those in capstone clinical rotations; and e) increased workload of
staff nurses who may be unwilling to add nursing student supervision to already stressed roles.
In addition to the graying of the general population, the nursing workforce itself in the
United States is getting older. Given the stress experienced by nurses who have been working in
direct patient care for two, three and four decades, retirement is on the horizon. Decades of
working in direct care with patients can eventually take a physical and emotional toll on a
nurse’s body (United States Department of Health and Human Services Health Resources and
Services Administration, 2010). Indeed, according to the 2008 National Sample Survey of
Registered Nurses (2010), the average age of an RN in the United States was 46 years, up from
45.2 years in 2000.
With the increasing need for more nurses in the United States, men are viewed by many
as valuable human resources who could fill the gap in the profession’s numbers in this country
(O’Lynn & Tranbarger, 2007). Barriers men face, however, prevent them from assuming
nursing as a viable career option. Hart (2005) evaluated the difficulties of being a male in the
female-dominated world of nursing, and found that male nurses are sometimes viewed by female
nurses as mere coworkers with “muscles” (p. 33). Male nurses are also occasionally identified as
uncaring based on their gender (Hart, 2005). Perceptions aside, men could certainly fill the
nursing gap.
Men In Nursing
When a woman enters a male-dominated career, it is sometimes regarded as a positive
career move since it may increase her pay rate, as well as allow her opportunities to move up the
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proverbial corporate ladder (Lease, 2003). This phenomenon does not, however, conversely
apply to a male who chooses a female-dominated, or nontraditional, occupation. When males
work in female-dominated professional arenas, the opposite may actually occur. While females
sometimes benefit from working in male-dominated occupations, males suffer from stereotypes
imposed on them for working in female-dominated occupations. Men continue to be stereotyped
that nursing is a female job and that males are incapable of delivering the sensitive, nurturing
care that female nurses provide. A man in a female job role tends to lower his social status in
society and reduce his financial rewards (Chusmir, 1990; Lease, 2003).
Nursing also is not a popular choice of grammar school aged boys when thinking about
adult careers choices, as is police officer, firefighter, physician, lawyer, construction worker or
other options. There are many reasons why men stay away from nursing … including “the
perception of men in nursing being gay” (O’Lynn & Tranbarger, 2007, p. 230). Culturally,
nursing is just not the first, second, or necessarily the third choice for a man’s profession.
Fortunately, albeit slowly, the number of men entering nursing has been increasing. Men
now represent 6.6% of the nursing profession (American Association of Colleges of Nursing,
2011, p. 1), up from 5% a couple of decades ago. In comparison to females entering maledominated occupations, however, men still suffer from the stigma that “nursing is generally
perceived as a woman’s work” (Romem & Anson, 2005, p. 173). This barrier, unfortunately,
can cause men to shy away from considering nursing as a viable career, particularly men who
don’t want to be identified as less masculine, or perhaps different, from what society considers a
typical male job role.
Men in nursing are younger on the whole than women, as depicted in Figure 2. Thus, the
assumption can be that, although far fewer in numbers than females, male nurses can work with
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patients for more years than females since their average age is younger than that of female
nurses.
As previously stated, the aging nursing population contributes to the nursing shortage and
by attracting more males into nursing programs, the number of United States male nurses, and
nurses in general, will be boosted. Male nurses are younger than their female counterparts (See
Figure 2). Males also do not typically step out of the work place for weeks to months, or even
years, as do many females due to child-bearing and child-rearing issues, leading to longer work
lives for males in general. Overall, only 8% of all RNs in the country are under 30, with the
average age of an RN being 46.8 years. Thirty percent of male RNs are under 40 compared to
26.1% of female RNs. Just under 68% of male RNs are under age 50, compared with 57.4% of
female RNs (See Figure 2) (MinorityNurse.com, 2013).
Figure 2. Comparison of Male and Female RNs Under 40 and Under 50 Years of Age

According to O’Lynn and Tranbarger (2007) “Currently, most men seek nursing
positions in critical care areas, advanced practice roles, psychiatric and disability settings, the
military, and health care administration” (p. 230). After graduating and obtaining licensure as
nurses, males will often work in Emergency Departments, Intensive Care Units, Trauma Units
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and Operating Rooms, areas that might be typically viewed as fast paced work environments
within health care facilities. This may be a way of finding comfort in what may be considered a
feminized profession.
Conceptual Framework
Two theories with relevance to the theme being explored in this study are gender theory
(GT) and career development theory (CDT). GT will conceptualize and give meaning to why
males enroll in a female dominated occupation like nursing. Career Development Theory (CDT)
will examine data through the lenses of Holland’s Theory (HT) of personality and vocational
choices, and Krumboltz’s Social Learning Theory (KSLT).
Gender Theory
According to Kent (2012), theory is “an engagement with ideas that arise out of evidence
and that help to explain the broader meanings and the human significance that attaches to our
interpretive work” (p. 2). Gender theory (GT) is a set of abstract assumptions that helps explain
the past and predict the future. GT is an appropriate framework for this study because nursing
has historically been envisioned as the exclusive domain of the female gender (Romem &
Anson, 2005) for at least the past hundred years. While there have been far less males in nursing
than females in modern times, male nurses reportedly experience some difficulty with role
adjustment and role conflict early in their nursing careers (Rajapaksa & Rothstein, 2009) or later
during their working lives (Lease, 2003).
Females make up 94% of the profession, and work in all areas of nursing. However,
males who are nurses are not quite as dispersed as females across all clinical areas, tending rather
to gravitate towards critical cares, emergency departments and other high activity areas within
acute care hospital working environments. While males comprise a growing number of RNs in
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the United States, they make up 6.2% of nurses licensed before 2000, and 9.6% of nurses
licensed after 2000 (United States Department of Health and Human Services Health Resources
and Services Administration, 2010).
When exploring GT, the theory is generally thought of as that of the cultural or social
qualities attached to a sexual being (Kent, 2012). Prior to GT appearing in literature about career
decision making, the term was simply another word for a human’s sex, male or female. More
recently, gender has become part of everyday language in the social sciences as a consequence of
the feminist movement that began in the late 1960s and 1970s. While the term is widely used
today, there is no common understanding of its meaning among scholars (Acker, 1992). “The
study of gender is the study of women, sex roles, or both. In the newer version, gender is
theorized as a basic principle of social structure and cultural interpretation” (Acker, 1992, p.
565).
Gender today is discussed in terms of more than simply a person’s sex. It also refers to
humans’ socially constructed roles, responsibilities, identities and expectations exhibited and
embodied in daily life. This opposes people’s basic biological and physiological differences,
known as the secondary sex characteristics. People’s gender roles however, vary between
different cultures and communities all around the world.
Gender has been discussed in terms of concepts, ideas, perceptions, practices and beliefs
as taking on an either masculine or feminine identity. Because of this, anticipated behaviors of
men and women can be limited by the terminology. This thinking, for example, can be applied
to what job roles or careers may be considered socially appropriate for males and females based
on gender where cultural and sexual roles are assigned to men and women on the basis of gender,
like women being nurturers and men being aggressors. This could relate to why people may
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believe that nursing is more of a female occupation due to the secondary attribute of “caring”
being more feminine than masculine. Males are sometimes not seen as being capable of
displaying the caring attitude of a nurse because of their gender.
Although such role expectations are subtle, they are deeply ingrained in people, even
when different between societies. Regardless of these cemented behavioral expectations, some
individuals choose to not necessarily conform to the stereotypes. For example, not all women
conform to societal norms of femininity; likewise, not all men conform to their culture’s idea of
masculinity.
Gender and sex are not synonymous. Sex refers to the biological differences between
men and women; gender refers to a person’s sexual identity, an identity which assigns different
roles, responsibilities and opportunities to a person based on their sex. The differences between
the two genders imply class differences in some parts of the world: males in many societies
enjoy a higher social status and privilege than females. The impact of such gender analysis is
seen in many disciplines like philosophy, sociology and anthropology (Barker, 2004).
Gender is part of a complex socially constructed identity and hierarchical system. Other
socially-connected categories that intersect with gender are race, ethnicity, class and sexuality.
Folbre (1994) labels these as constraints because they entrap an individual and his or her
behaviors within a culturally-ideal box. The theory of gender however, espouses that people
occupy multiple and contradictory positions within their various socially-constructed groups.
Therefore, an individual’s economic and career options depend on interaction between the
different dimensions within their identity (Barker, 2004).
Gender issues are not new to nursing, and clearly result from the fact that the profession
is overwhelmingly dominated by females (Rajapaksa & Rothstein, 2009). The effects of gender
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stereotyping have been identified as contributing to role strain in men who engage in femaledominated occupations (Roth & Coleman, 2008). In nursing, a man is in an unusual position in
that he is labeled not simply a nurse, but rather a “male nurse;” whereas a female nurse is called
a “nurse.” This barrier could add pressure for male students enrolled in ADN programs.
According to Acker (1992), male children are typically taught by parents to act like boys.
As they grow into adulthood, these boys that have become men are normally conscious of their
sexuality and of preserving their masculinity. Men generally believe that their sex role identity
limits what they can or should do as men, socially and professionally, which typically leads them
to enter socially-appropriate male-identified occupations (Acker, 1992; Wharton, 2012).
Interestingly, Rochlen et al. (2009) said that some male research participants reported what they
perceived as “positive” aspects of working in female-dominated occupations, especially their
beliefs about chances to be promoted faster than female counterparts within their career choices
of female-dominated occupations.
Career Development Theory (CDT)
No single theory on career development exists; rather, it is a compilation of theories from
various disciplines. Frank Parson (1909), considered to be the father of vocational guidance,
wrote “If a [man] takes up a line of work to which he is adapted, he will achieve far greater
success than if he drifts into an industry for which he is not fitted” (p. 3). In other words, much
personal thought, ideas, perceptions and feelings can and often do go into a person’s career
choice. Put another way, career development is a process that people go through in
understanding the world of work and how they relate to it. Career development theory (CDT)
will be used in this research to explain the decision factors of first year male nursing students
enrolling in ADN programs.
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The decision factors that involve choosing a career is a crucial time for students,
especially male students considering a course of study on a traditionally female career path.
Understanding these may provide opportunities to increase the number of male students enrolling
in female-dominated ADN programs.
CDT will provide a relevant framework for understanding career choice factors (Dodson
& Borders, 2006; Miers, 2002) and career development decisions (Holland, 1980) for males. To
address the full notion of CDT this research will focus on the discussion of Holland’s Theory
(HT) of Personality and Vocational Choices and Krumboltz’s Social Learning Theory (KSLT),
two types of CDTs. HT “focus[es] on explanations of why the [career] choice occurs and the
outcomes of that choice” (Brown, 2002, p. 9). Krumboltz’s Social Learning Theory (KSLT)
shows how people make career decisions while incorporating the content and process aspects of
a given career choice, and emphasizing the behavioral and cognitive aspects when making
decisions. KSLT also explains some general career decision concepts discussed in other theories
(Montross & Shinkman, 1992). Through these lenses CDT will make sense of the decision
making process of males who break social and career boundaries by enrolling in ADN programs.
In the United States, careers are often perceived as a large component of a person’s
identity. Americans are what they do; their job roles are often how people identify themselves.
Thus, it is important to recognize this when reviewing the career decisions and job identity data
in this study. The CDT review and data analysis in this research will focus on two types of CDT:
a) Holland’s Theory (HT) of Personality and Vocational Choices, and b) Krumboltz’s Social
Learning Theory (KSLT). Together with Gender Theory, the study will discover decision
factors that male students encompass while pondering ADN program enrollment. Figure 3
shows the relationship between GT and CDT (which includes HT and KSLT).
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Figure 3. The Interrelationship of Holland’s Theory of Career Development and Krumbolz’s
Social Learning Theory to GT and CDT for Males Enrolling in ADN Programs

Brown (2002) explains that career development theories reveal how people develop
certain traits, personalities, and self-perceptions and how those influence a person’s career
choice. CDT can then be helpful in creating assumptions that permits people to explain their
past, understand their present, and predict their future. As Brown (2002) said, CDTs “are also
about the contexts in which people live and how the variables in those contexts interact with
personal characteristics to influence development and decision making” (p. XI).
CDT began when Frank Parsons, an early 20th century American educator, writer and
social reformer, advanced his three-step formula for making career decisions. He advised that a
person should have: a) an accurate knowledge of himself, b) thorough knowledge of a job’s
specifications, and c) the ability to make a proper career or job match between himself and the
job (Brown, 2002). Brown (2002) purported that if a person really “knows” himself, knows and
understands the job role for which they are applying, and can comfortably match the two, the
person should be able to make an appropriate career decision or job choice. In other words, if a
person knows what types of job functions they like to perform, the things they are looking for
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from either the job or the employer; and can match that with a potential job or career, they will
have found a career fit appropriate for their personality.
Brown (2002) described further that career choices and developmental theories are an
ever-changing phenomena, almost like a mountain stream that keeps flowing, but never quite
passes over two stones identically. As with gender theory, CDT incorporates other theories from
different disciplines. Brown (2002) recognized that the earliest career development theories
were based in psychology and later evolved into theories based more specifically on
developmental and learning psychology. Brown (2002) also noted later theories with roots in
sociology, although Holland (1980) adapted it to help to understand what decision factors
influenced male students to enroll in the female-dominated nursing profession with regard to the
impact that would have on men.
Holland’s theory (HT) of personality and vocational choice. John Holland’s (1980)
typology theory is an organized fashion of explaining how people make career choices based on
their personality types, and explains how job satisfaction and vocational achievement have a
greater chance of occurring when the person makes a career choice that best “fits” their type of
personality. Using the acronym RIASEC, Holland’s Typology explains that people can
generally fit into six personality types and work environment types: R (Realistic), I
(Investigative), A (Artistic), S (Social), E (Enterprising), and C (Conventional) (Holland, 1980,
p. 200).
Holland’s RIASEC theory “is grounded in the basic assumption that a reciprocal
relationship exists between people and their environments; that is, people influence their
environments, and environments influence people” (Swanson & Fouad, 1999, p. 43). This
presumes that an adult’s personality has a characteristic set of attitudes and skills the person
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adapts when acting on and reacting to issues encountered in their environment. In addition, each
personality type assimilates their personal preferences for vocational (career) and leisure
activities, life goals, values and beliefs, interests and problem-solving styles. Table 4 explains
the different characteristics of Holland’s theory (Swanson & Fouad, 1999).
Likewise, people’s personalities and work styles can fit Holland’s typologies. RIASEC
discusses the relationship of a person’s job satisfaction to his or her personality and environment.
Therefore, Holland’s theory suggests that people’s vocational (career or job) choices are further
expressions of their personalities, and that people who tend to make career choices based on their
personality types will have the most career success because, quite simply, the jobs suit their
personalities. Gottfredson (1999) concurs with Holland’s theory when he said that, “Vocational
choices [are] expressions of personality, and then successive choices or occupational destinations
should tend to be in the same or related occupational category” (p. 18). Therefore, Holland
suggested that people who choose work environments, jobs and careers similar to their
personality types are more successful than those who choose jobs and careers counter to their
personalities.
RIASEC answers three fundamental questions (Swanson & Fouad, 1999) about a
person’s career decisions. It relates which positive personal characteristics lead to positive and
stable careers, and which negative personal characteristics lead to negative or dissatisfying
careers. Understanding this theory helps a person realize the most effective means of assistance
for people with career decision concerns (Swanson & Fouad, 1999).
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Table 4. Characteristics of Holland’s RIASEC Personality and Environmental Types
Personality
Type
Realistic

Self-Concept and Values

Potential Competencies

Typical Work Activities and Environment

Emotionally stable and reliable
Practical, thrifty and persistent
Shy and modest
Uncomfortable talking about self
Traditional values

Mechanical ability and ingenuity
Problem solving with tools machines
Psychomotor skills
Physical strength

Jobs with tangible results
Operating heavy equipment
Using Tools
Physical demands
Fixing, building, and repairing

Investigative

Independent and self-motivated
Reserved and introspective
Analytical curious
Task-oriented
Original, creative and nonconformist

Scientific ability
Analytical skills
Mathematical skills
Writing skills
Perserverance

Ambiguous or abstract tasks
Solving problems through thinking
Working independently
Scientific or laboratory settings
Collecting and organizing data

Artistic

Independent and nonconformist
Self-expressive
Intuitive, sensitive and emotional
Impulsive
Drawn to aesthetic qualities

Creative imagination
Verbal-linguistic skills
Musical ability
Artistic ability

Creating artwork or performing
Working independently
Unstructured, flexible environments that allow self
expression

Social

Humanistic, idealistic and ethical
Concerned for welfare of others
Tactful, cooperative and generous
Kind, friendly, and cheerful
Understanding and insightful

Social and interpersonal skills
Verbal ability
Teaching skills
Ability to empathize with and understand
others

Teaching, explaining, guiding
Solving problems and leading discussion
Educational, social service and mental health
organizations

Enterprising

Status conscious
Ambitious and competitive
Sociable and talkative
Optimistic, energetic and popular
Aggressive and adventuresome

Verbal skills related to speaking, persuading,
and sellling
Leadership skills
Resilience, high energy, optimistic
Social and interpersonal skills

Selling, purchasing and leading
Managing people and projects
Giving speeches and presentations
Financial, government and political organizations

Conventional

Conscientious and persevering
Practical and conservative
Orderly, systematic, precise and
accurate
Careful and controlled

Efficient and organized
Management of systems and data
Mathematical skills
Attention to detail and perfectionism
Operation of office machines

Organizing office procedures
Keeping records and filing systems
Writing reports and making charts
Structured organizations with well-ordered chains
of command

Note: From Swanson, J. L., & Fouad, N. A. (1999). Career theory and practice: Learning through case studies. Thousand Oaks, CA:
Sage Publications.

47

Holland’s theory helps a person focus on three questions for decision making: a) What
characteristics of persons and environments lead to positive vocational outcomes (such as
satisfying career decisions), and what characteristics of persons and environments lead to
negative vocational outcomes such as indecision or dissatisfying decisions; b) What
characteristics of persons and environments lead to career stability or change over their life span,
and; c) What are the most effective ways of providing assistance to people with career concerns
(Swanson & Fouad, 1999)?
Flexibility in application is a mark of Holland’s theory and it has been used to determine
the differences in female and male relationships based on gender among vocational skills,
motivational approaches and same-gender and cross-gender interests (Turner et al., 2010).
According to the RIASEC career theory, males have a tendency towards realistic (R) interests
and occupations while females lean towards more artistic (A) and social (S) interests and
occupations (Turner et al., 2010). Comprehending this theory in a business environment will
allow managers and supervisors to have a clearer understanding of behaviors exhibited by males
and females in the work arena. Applied to higher education, such an understanding can be useful
to comprehend students’ learning, particularly male and female nursing students as they perform
nursing care and various skills and techniques with male and female clients during clinical
practicum.
Considering Holland’s RIASEC theory is based on the premise that career choice is an
expression of one’s personality, it follows that members of an occupation, career or profession
have similar personalities, ideas and beliefs about job roles (Swanson & Fouad, 1999). Due to
this, Holland described four related working assumptions of his theory: a) Most individuals can
be categorized into one of six personality types (Realistic, Investigative, Artistic, Social,
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Enterprising, or Conventional.); b) Most work environments can be categorized into one of six
model types (Realistic, Investigative, Artistic, Social, Enterprising, or Conventional); c) “Fitting”
the person to their work environment can be somewhat natural in that people have a tendency to
search for work that “suits” their personalities – so they can exercise their skills and abilities,
express attitudes and perform work which they like and with which they agree. Work
environments reciprocate this same concept by “searching” for people through job search
committees and recruitment practices (Swanson & Fouad, 1999); and d) Personality and
environment interact to produce behavior (Swanson & Fouad, 1999).
As an example of Holland’s theory, the “R” (realistic) classification of personality and
environmental types explains why a male nurse falling under “R” would gravitate to work in a
fast paced clinical area like an Emergency Department (ED), Intensive care unit (ICU), or a
Trauma Center. Concurring with Holland’s typology, Egeland and Brown (1989) found when
surveying 367 randomly selected male nurses that the males reported they considered certain
fields of nursing (e.g., administration, emergency, or intensive care) to be more congruent with
their ideas of male sex role types than other areas of nursing (e.g., general medical, outpatient, or
obstetrical nursing).
When describing the interaction between a person and their career, Holland’s RIASEC
theory places equal emphasis on both the individual and his environment. In contrast, Lease
(2003) explored adult concepts of gender differences that originated in childhood and found that
they can affect male and female career choices based on what career role the person thinks they
are more suited to because of their gender. One caution is that the career choice may not always
be in harmony with the individual’s personality.
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Krumboltz’s Social Learning Theory (KSLT). Aside from Holland’s Theory (HT) of
Personality and Vocational Choices, Krumboltz’s Social Learning Theory (KSLT) was also used
in this study to explore decision factors made by male students enrolling in ADN programs.
KSLT “explains how interest and personality patterns develop, an issue not addressed by
Holland” (Montross & Shinkman, 1992, p. 21). Krumboltz’s Social Learning Theory can be
used to examine the relationship of males who choose nontraditional occupations and will be
used in this study to understand the male students’ decision making processes for a femaledominated occupation.
The interrelationship of Gender Theory (GT), Holland’s Theory of Personality and
Vocational Choices (HT), and Krumboltz’s Social Learning Theory (KSLT) illustrate how
characteristics within the male students lead them to enroll in the female dominated profession of
nursing. It is the intent to neither confirm nor compare male students in this study. The theories
will be used rather, to unfold the phenomena that drive males to enroll in ADN programs.
Even though several male nursing students may belong to the same cultural group or
exhibit similar educational backgrounds, this may or may not have affected their ADN
enrollment decisions. According to Mei, Wei, and Newmeyer (2008), “One of the tasks of high
school students is to explore and plan for their post secondary career options” (p. 2). When it
comes to career decisions, males are exposed to making decisions their entire lives. The decision
making process seems to become more complex as a person matures, particularly when it
involves making career decisions.
Male (and female) children are often asked the proverbial career question, “What do you
want to be when you grow up?” Prior to enrolling in high school, many male children have
already thought in which line of work they may be interested. According to a study by Mei,
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Wei, and Newmeyer (2008), boys were more interested in, had higher self-efficacy for, and were
more likely to choose occupations involving data and things (or Realistic, Investigative,
Enterprising, and Conventional in Holland’s theory) (p. 11). In contrast, high school girls “were
more interested in and had higher self-efficacy for occupations that involve working with people
and ideas (i.e., the Artistic and Social types in Holland’s theory)” (Me, Wei, & Newmeyer, 2008,
p. 11).
Krumboltz (1979) specified four influences that impact male career decision making
related to a person’s physical characteristics, environment, previous learning experiences and
approaches and performance with task skills. These influences were:
1) Genetic influences: race, sex, physical appearance and characteristics, and special
abilities including intelligence, musical and artistic abilities, and muscular coordination;
2) Environmental influences: job and training opportunities; labor laws and union rules;
rewards for various occupations; events such as earthquakes and floods; natural
resources; technological developments; social status and government policy; and family,
educational, and community influences;
3) Learning experiences: a) direct - learning occurs when the individual acts on the
environment to produce consequences; b) associative - learning occurs as a result of
attitudes, feelings, and positive or negative occupational stereotypes through observation
of the behavior or responses of others; and,
4) Task approach skills: skills that develop as a result of the three previous influences.
They are a set of skills and attitudes that influence career planning and occupational
performance like values and work habits (Montross & Shinkman, 1992, p. 22).
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As a result of interactions among these four factors, three outcomes can be described in
terms of career decision making. The first is the development of self-observation generalizations
– a person feels they know what they are good at. The second is the development of task
approach skills – things they decide on that can affect their environment based on previous
experiences. The third outcome focuses on “entry” behaviors related to entering an occupation
or a training program for that occupation (Montross & Shinkman, 1992).
Montross and Shinkman (1992) discuss Krumboltz’s theoretical propositions as they
depict choosing careers. Krumboltz views career planning as an independent sequence of
learning experiences that can be viewed as a lifelong process. The theory, delineated in Table 5,
provides an explanation of Krumbolz’s theoretical propositions.
Krumboltz views career planning as an independent sequence in a lifelong process in that
each decisional experience builds upon a person’s previous decisions and life and career
experiences, all the while helping to unfold further decisions as time goes by (Montross &
Shinkman, 1992). This research will use three of Krumbolz’s Theoretical Propositions, numbers
one, three and five in analyzing male decision factors for enrolling in ADN programs.
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Table 5. Krumboltz’s Theoretical Propositions
Theoretical Propositions
1) An individual is more likely to enter
an occupation if he or she …

Outcome
a) had positive knowledge and reinforcement about the occupation
b) has seen a model person be positively reinforced for activities related to the
occupation
c) received positive reinforcement from a person valued to them who advocates that
they join the occupation
d) was exposed to positive words or images relating to that occupation

2) A person is less likely to enter in an
occupation if he or she ….

a)

3) An individual is more likely to learn
appropriate career decision making
skills if he or she …

a) had been reinforced for the activities
b) observed a person be reinforced for those activities
c) had access to people and other resources with information about the occupation

4) An individual is less likely to learn the
skills necessary for career decision
making if he or she …

a) had been punished or not reinforced for such behaviors
b) observed a person being punished or not reinforced for those behaviors
c) had little or no access to people or other resources with information about the
occupation

5) An individual is more likely to enter an
occupation if that individual …

6) An individual is less likely to enter an
occupation if the individual …

had been punished or not reinforced for engaging in activities related to the
occupation
b) observed a valued person being punished or not reinforced for related
occupational activities
c) received reinforcement by a valued person who expressed negative words or
images related to the occupation

a) had recently expressed a preference for the occupation
b) had been exposed to learning and employment opportunities in that field
c) had learned skills that match the requirements of the occupation

a) finds the cost of educational preparation to be greater than the eventual return
b) has been denied access to the minimum resources necessary for entering the
occupation
Note: From Krumboltz’s Theoretical Propositions (Montross & Shinkman, 1992, pp. 23-24).
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According to Krumboltz, a male student is more likely to enroll in an ADN program if he
experiences positive reinforcement for an activity related to a possible career choice (Montross
& Shinkman, 1992). For instance, when a male volunteers in a healthcare facility he witnesses
how nursing can be rewarding by helping patients exercise. Interacting with professionals in the
nursing field may encourage the decision to enroll in an ADN program. The following explains
three of Krumbolz’s theoretical propositions in relation to male students deciding about careers
in nursing:
1) A male is more likely to enter nursing if he...
• had positive knowledge and reinforcement about nursing
• has seen a model person be positively reinforced for activities related to nursing
• received positive reinforcement from a person valued to him who advocates that
he join the occupation
• was exposed to positive words or images relating to nursing
2) A male is more likely to learn appropriate career decision making skills if he …
• had reinforcement of any job activities related to nursing
• observed reinforcement of a person's activities related to nursing
• had access to people and other resources with information about nursing
3) A male is more likely to enter an ADN program if he…
• had recently expressed a preference for nursing
• had been exposed to learning and employment opportunities in nursing
• had learned skills that matched the requirements of a career in nursing
Adapted: Krumboltz’s Theoretical Propositions (Montross & Shinkman, 1992, pp. 23-24.

Applying Krumboltz’s Theoretical Propositions suggests that positive reinforcement and
early exposure of males to nursing play large roles in how male students decide about enrolling
in ADN programs. With exposure and role models in the field, gender may not be an issue for
males deciding to enroll in female dominated occupations. Early efforts to recruit males into
nursing play a significant role in promoting nursing to the male population.
Few studies have been conducted to unveil how and why males decide to enter nursing.
One relevant to this research is LaRocco (2007), when he explored the process males go through
to decide on careers in nursing. LaRocco attempted to identify what facilitated both the entry of
men into nursing and the retention of male nurses in the workforce. Twenty male nurses with
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from one to 35 years experience as RNs were interviewed, and the socialization process into the
profession of nursing seemed to be vital for these men. The men’s decision processes included
four linear stages that encompassed the path men travel to become nurses. The stages are: a)
prior to considering nursing, b) choosing nursing, c) becoming a nurse, and d) being a nurse
(O’Lynn & Tranbarger, 2007, p. 246).
According to LaRocco, in the first stage, prior to considering nursing, 17 of 20
participants had not considered nursing as a career during adolescence, nor was nursing included
by their high school counselors as a potential and viable career option. In the second stage of
career socialization and choosing nursing, there were two themes, namely opportunities in
nursing and family and social influences. The men became aware of different opportunities
within the field. The men also reported career influences of their family, friends, co-workers,
especially those who were nurses that became their inspiration for choosing a career in nursing
(O’Lynn & Tranbarger, 2007). The third stage was becoming a nurse, the time after being
admitted and actually matriculating in a nursing program. Participants reported both positive and
negative behaviors by faculty members that affected male and female nursing students. The last
stage, being a nurse, was when graduates were feeling accomplished and assimilated into the
profession after attaining licensure to practice nursing.
Like LaRocco’s decision making paths, Krumboltz’s Theoretical Propositions can be
valuable when studying what males may go through when deciding to enroll in ADN programs.
Krumboltz’s Theoretical Propositions can be used to show the relationship of male decisions,
and can have positive or negative effects. Positive pathways can help lead male students to
becoming nurses following positive reinforcement about their decisions, while negative
pathways demonstrate how males end up withdrawing or avoiding nursing as a career choice.
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Chapter Summary
Chapter two explored the history and background of nursing within the context of
community colleges. Early nurses were men as explained in this chapter, contrary to the
composition of modern nursing. The profession of nursing was discussed as well as the nursing
shortage and its impact on the health care system in the United States. Gender Theory (GT) and
Career Development Theory (CDT) were two main theories to be used in this study that will
explore decision making used by males enrolling in ADN programs in Illinois. GT showed how
males and females differ in their choices of career roles based merely on gender. CDT
conceptualized factors used by males while enrolling in ADN programs through the lenses of
Holland’s Theory (HT) of Personality and Vocational Choice and Krumboltz’s Social Learning
Theory (KSLT). HT and KSLT, both of which fall within the bigger CDT, will be utilized to
analyze and discuss the relationships of these theories to the decisions of males to enroll in ADN
programs. The next chapter will outline the methodology for this research by which the issues
being studied will be explored.
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CHAPTER 3
METHODOLOGY
Introduction
This study’s methodology includes an overview of the processes and methods used to
conduct the research. The chapter will delineate the study’s design, the manner in which the
research is to be conducted, the participants who will be involved in the study, and the
procedures for data collection, data organization and data analysis. The research is a qualitative
case study through an interpretive lens undertaken to comprehend first year male nursing
students’ decision-making processes to enroll in ADN programs. This section outlines the
rationale for: a) research design, b) site and participant selection, c) data collection methods, d)
data analysis procedures, and e) the chapter summary.
Purpose of the Study
The purpose of this study was to explore decision factors that lead males to enroll in
ADN programs in Illinois community colleges. It was the researcher’s intent to discover the
meaning of the factors that males embody when deciding to enroll in traditionally femaledominated ADN programs. The study’s significance will be that by identifying the decision
factors used by males, those factors can be used to promote ADN programs to males and to
attract more males to enroll in ADN programs, ultimately increasing the numbers of males in the
nursing profession.
Guiding Questions
The following guiding questions were posed in this study in order to discover the salient
factors male nursing students relied upon when making career decisions: See Appendix A.
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1. What factors weigh the most in male students’ decisions to enroll in ADN programs in
Illinois community colleges?
2. What knowledge regarding ADN programs in Illinois community colleges should male
students possess prior to making enrollment decisions?
3. What information sources and in what ways are those sources used by male students to
decide to enroll in ADN programs in Illinois community colleges?
4. What challenges do male students face when enrolling in ADN programs in Illinois
community colleges?
5. How and in what ways did previous educational or career experiences impact the male
students’ decisions to enroll in Illinois community college ADN programs?
Research Design
A study’s design is likened to a strategy used by the researcher to answer the guiding
questions which drive the research (Johnson & Christensen, 2008). An appropriate design is
crucial to finding answers to research questions (Johnson & Christensen, 2008). Qualitative
research, often called interpretive research, is useful in exploring a phenomena about which little
is known. Choosing the best design for this study will involve the process of exploring and
understanding factors that help male students enroll in ADN programs.
Qualitative Research
Quantitative design, as a method of investigation, often focuses on large groups of
participants with results reported numerically and geared toward outcome evaluations (Yin,
2003). Quantitative design focuses on the transferability of findings because it is most often
conducted on a much larger sample than is qualitative research. That is not the case in this study,
where only three institutional sites and ten male participants were invited. For this study, depth
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of results was more important than breadth. For qualitative research in the interpretive paradigm
as was used in this study, the method relies on participants’ verbal responses, thoughts, ideas and
concepts, for the researcher to comprehend the various reasons why males may choose a femaledominated ADN programs as a career choice. This qualitative study will attempt to illuminate
the factors that trigger males to enroll in ADN programs.
This research is designed as a qualitative case study to interpret and understand the
meanings participants assign to careers in nursing that may vary with the individual and situation
(Creswell, 2009). Stake (2010) noted that qualitative research focuses on objects and activities
that occur within unique contexts. The contexts of interest in this study were the various Illinois
community college ADN programs invited to participate in the study.
Qualitative research focuses on obtaining participants’ thoughts, ideas and perceptions in
words, something not easily captured through quantitative methods. Consequently, participants’
self-reflections (Creswell, 2009) were highly valued insights. As a picture may speak a thousand
words, qualitative research expresses participants’ thoughts in rich, meaningful explanations.
This study attempted to philosophically draw a picture of the phenomenon by interpreting
participants’ thoughts and words through the data collection and analysis phases of the study.
Words that create the essence of a qualitative study’s findings gave results profound
significance. Merriam (2009) believes that qualitative researchers are interested in
understanding the meanings people construct about their realities and that which they assign to
views of their own worlds. Participants’ descriptions are precisely how they see their worlds,
adding an eloquent subjective quality to findings in contrast to the objective, more controlled
methodology of quantitative research (Creswell, 2009).
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It is important to remember that when conducting qualitative research, the researcher
makes assumptions about participants’ worldviews and meanings they attach to an issue or
problem under study (Creswell, 2007). A qualitative design was appropriate here to help the
researcher define which factors male students valued while enrolling in ADN programs. Male
nursing students’ decision making and experiences while enrolling in nursing schools were to be
interpreted in different ways; but the objective was to understand how these male students
constructed their decision making within the context of the pre-enrollment process.
Merriam (1998) identified various characteristics of qualitative research that are
appropriate to the questions under investigation. Noting four approaches, Merriam said that:
a) qualitative researchers have an interest in the meanings individuals append to issues and
problems; b) the researcher is the primary instrument or tool of research data; c) qualitative
studies typically involve field work for collecting data in participants’ natural environs; and
d) the inductive approach is the primary strategy employed in qualitative research.
Corroborating Merriam’s qualitative characteristics, Creswell (2007) concurs that
qualitative research occurs in natural settings or in what Lincoln and Guba (1985) call a
“naturalistic paradigm” (p. 62). Creswell (2007) suggests that the researcher is a key instrument
in data collection and that multiple sources should be the norm for data collection (p. 37). Table
6 summarizes Merriam’s explanation of the characteristics of qualitative research.
Lincoln and Guba (1985) and Johnson and Christensen (2008) identified qualitative
research as a roadmap for research inquiry of this study’s nature that depends on non-numeric
data such as words, images, and categories to explain and interpret participants’ meanings. This
study attempted to explain and analyze male decision making processes of participants’
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experiences in support of their ADN program enrollment. It was exploratory in nature in the
hopes of discovering rationale for the phenomenon under scrutiny.
Table 6. Characteristics of Qualitative Research
Point of Comparison
Focus of research

Quality (nature, essence)

Qualitative Research

Philosophical roots

Phenomenology, symbolic interactionism

Associated phrases

Fieldwork, ethnographic, naturalistic, grounded, constructivist

Goal of investigation

Understanding, description, discovery, meaning, hypothesis generating

Design characteristics

Flexible, evolving, emergent

Sample

Small, nonrandom, purposeful, theoretical

Data collection

Researcher as primary instrument, interviews, observations, documents

Mode of analysis

Inductive (by researcher)

Findings
Comprehensive, holistic, expensive, richly descriptive
Note: Adapted from “Characteristics of qualitative and quantitative research,” (second ed.) by S. B. Merriam, 1998.
San Francisco, CA: Jossey-Bass. p. 9

Referring to Creswell’s (2007) naturalistic setting in qualitative research means the
researcher interviewed male nursing students in the colleges in which they were enrolled in their
respective programs. The setting of participants’ campuses for interview sessions was valuable
because participants felt comfortable in those venues, thus affording the researcher opportunities
to observe participants in their natural learning environments.
Case Study Methodology
Within this research’s qualitative structure, a bounded and interpretive case study design
was adopted. The study is bounded geographically within the state of Illinois, within the
community college system of higher education, and further because all participants were first
year male nursing students in community college ADN programs. Given that it is situated in an
interpretive paradigm, the study relies on participants’ verbal responses, thoughts, ideas and
concepts for the researcher to understand the various reasons why males may choose a femaledominated occupation like nursing.
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Considering that this study covered a number of individual interviews, all investigating
the same phenomenon of male career decision making as it pertained to a female-dominated
profession, the entire series of interviews, document reviews and other research was considered a
“case study.” Case study design was logical because, as Creswell (2007) points out, the
research’s aim was to interpret the meanings that participants, first year male ADN students in
this case, internalized about their worlds. Specifically the study tried to make sense of the first
year male nursing student-participants’ decision making processes as they considered entering
ADN programs.
Merriam (1998) said case study design is used to acquire meaning and comprehension of
the issue for involved individuals. This study’s participants enrolled in ADN programs to
become registered nurses, giving decisions meaning as related to career decision making. A case
study’s interest lies more in the process of decision making, the context of decision making, and
discovery about the decision making, rather than in the actual decision outcomes, variables or
confirmation of the issue.
Merriam (1998) further described case study research as having the special features of
being: a) particularistic, b) descriptive, and c) heuristic (pp. 29-30). Particularistic cases focus
on precise situations, events or phenomenon. Descriptive cases produce rich, thorough
descriptions of a phenomenon; and heuristic cases add to readers’ understandings of the issue
being studied, often bringing it new meaning. These three characteristics of case study share
essential characteristics of qualitative research that include gathering meaning and understanding
since the researcher acts as the primary instrument in the data collection and analysis processes.
Yin (2009) characterized case study design as inquiry that researches phenomenon in
depth in its own environment, without prior expectations of findings. Case study methods rely
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on multiple sources of data as evidence, thus meaning interviews, pictures, observations and
other means can be triangulated to obtain vivid and extensive results.
Stake (1995) identified three types of case studies: a) intrinsic; b) instrumental; and c)
collective. Intrinsic study deals with learning a particular, usually single case. In instrumental
case study, the researcher’s interest is in understanding something other than a specific case. In
collective case study, the researcher would study multiple cases concurrently, a collection of
cases in other words, in one overall research study (Johnson & Christensen, 2008, p. 408).
Johnson and Christensen (2008) discussed undertaking case study research to understand a
specific case (p. 407). First year male students for this research were such a case.
By qualitative study design, detailed information is collected from participants as they
connect with their worlds and their environments (Merriam, 2009). Case studies have a way of
opening up participants’ inner worlds for the researcher through interviews and other means,
thereby permitting the investigator insights into the real, true sense of those worlds, or contexts
set within participants’ responses (Yin, 2009). In this study, the researcher had an interest in
why and how participants made enrollment decisions. Relaying stories of their decision making
added a rich quality to study findings.
Denzin and Lincoln (2005) stated that case studies may be simple or complex (p. 444).
Concurring, Yin (2009) identified four types of case study designs: single case and multiplecase holistic designs; and single case and multiple-case embedded designs (p. 46). Research can
be constructed as a single case or on multiple cases. A single case study centers on one case
only, while multiple case studies comprise two or more cases within the same study.
Although more than one student was interviewed for this research, since their decision
making processes were the foci, conceptually this study was a single-case, holistic design. Yin
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(2009) pinpointed five rationales for choosing single-case design. A researcher might opt for
this when a case study represents: a) a critical case to test a theory; b) an extreme or unique case;
c) a typical case for the phenomena; d) a revealing case or, e) a longitudinal case (pp. 47-49).
The male nursing students invited to participate in this study were revealing their innermost
thoughts about decision making processes leading to ADN program enrollments.
Only first year male nursing students were invited to share their decision making
processes for this study because the thoughts, ideas and experiences involved therein would have
been freshest in those students’ minds, versus second year students who may have had very
different views after following one year of nursing education. Since first year males would have
recently completed ADN enrollment, they could have more readily identified who and what
influenced their decisions.
Whether studying a single case or multiple cases – multi-case studies as Bogdan and
Biklen (2007) referred to them – the essence of case study research is to gain access to the “real
worlds” of participants. Seeing far into those real worlds is essential, regardless of the number of
cases analyzed. Seeing how these male students made decisions was the essence of this research.
While quantitative studies are valued for many research endeavors, qualitative case study
methods help researchers, and ultimately readers, to understand real-life phenomenon in depth
(Yin, 2009) within the context of the phenomenon under study. Such was the aim of this study,
and was achieved by interviewing first year males in the colleges where they matriculated.
Case studies are generally designed like a funnel (Bogdan & Biklen, 2007), structuring
from a wide stance while being framed to a narrower perspective as data gathering and analysis
becomes more focused. In this case study, the basic research (at the wide end of the funnel)
looked at career decision making. Travelling down the funnel, the study explored male career
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decision making, later strategically looking at first year male nursing students’ decisions about
entering nursing school and what was entailed in the decision making processes. The concept of
a case study, small or large, is that a broader tack is taken in the beginning of the research to
frame the study. As time passes, the focus continues to narrow until the entity being studied is
especially focused.
This investigative research employed a qualitative case study methodology positioned
within the interpretive paradigm. Creswell (2007) noted that the manner in which qualitative
research is conducted, read, and advanced becomes germane to its credibility, making it integral
to the concept of the qualitative paradigm itself (p. 3). The basic case methodology for this study
investigated the reasons why males initially enrolled in ADN programs. The interpretive
approach to the research focused on participants’ self-reflections, their innermost thoughts and
feelings which were vitally important to the qualitative nature of the study.
Conducting qualitative research through an interpretive paradigm sustains the belief that
reality surfaces and is buoyed through participants’ perceptions and predictions. Indeed, this
study’s intentions are to construe the meanings male nursing students’ accord to their worlds.
Creswell (2007) reinforces this by considering an interpretive approach to the qualitative
paradigm, whereby the researcher spends, in essence, quality time with the data, interpreting it
into sensible and readable findings about the phenomenon under scrutiny.
That being said, within cases, participants are studied as functional participants within
natural environments with respect to the topic under consideration. First year male nursing
students enveloped this concept of being participants of, and functioning within, their nursing
programs. The researcher then interpreted information, observations, and artifacts that were part
of participants’ nursing program experiences, and ultimately part of their worlds.
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Merriam (1998) further described three basic forms or orientation to educational
research: a) a positivist approach where the educational system is seen as an object of study;
b) an interpretive approach where education is considered a process lived by students; and c) a
critical research approach, where education is viewed as an institution designed to effect social
and cultural transformation (p. 4).
Researching first year male nursing students’ decision making processes for this study
would fall under Merriam’s interpretive approach lived by students. Nursing students generally
attend school in cohort models, especially those in ADN programs, where they begin nursing
education together on the same day, continue course work in sequence together, and providing
they meet all program objectives, will graduate on the same day approximately 21 to 22 months
later. Nursing school is a day-by-day, month-by-month, shared existence. Informal study
groups are quickly organized by students within courses; friendships are typically formed for the
life of programs. Students are “in it” together. Nursing school is, without a doubt, a lived
experience for students.
A researcher must acknowledge his role in the research process as the information given
by study participants is translated or interpreted for readers (Creswell, 2007). That point is
supported by Yin (1994) when discussing the concept of qualitative research being subjective
from a participant’s vantage point. Subjectivity in responses is crucial to findings in order to
convey deep, rich meaning to readers.
Assuming a constructivist-interpretive paradigm to reveal this study’s data was
appropriate as interviews likely showed that participants, who entered nursing school for a
variety of reasons, experienced multiple realities, a hallmark of the constructivist-interpretive
paradigm, when relating decisions and experiences (Denzin & Lincoln, 2005). The five guiding
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questions for this research were addressed through the interview process where participants were
anticipated to have varied responses about reasons for applying to and entering ADN programs.
Participants’ responses corresponded to whatever the realities were for their particular
situations; whatever meanings they had assigned to the questions and answers had meaning for
them and perhaps for them only. The researcher read, saw and interpreted viewpoints, intentions
and experiences of student-participants. In so doing, the researcher provides an account of
participants’ inner worlds. This will help the researcher, and ultimately readers, understand
things from participants’ perspectives (Johnson & Christensen, 2008, p. 277). Those were the
realities to be interpreted through this research.
Site Selection
This study developed three criteria in order to decide which community college nursing
programs would be invited to participate in the research. These criteria are based on The
Carnegie Foundation for the Advancement of Teaching (2010), a system for categorizing degreegranting United States colleges and universities for the past four decades according to their
institutional diversity and comparing the various institutions across the United States. This study
focuses on Carnegie Classification community colleges that award the Associate’s degree, are
public, single or multi-campus community colleges, and are situated in rural, urban and suburban
locations across Illinois.
In order to assure that this study’s participating ADN programs and the associated
clinical sites had similar curricula and met the same regulatory requirements, the researcher
attempted to select three community college sites from among single or multi-campus
community colleges, one urban, one suburban, and one rural, all in the State of Illinois. The
colleges must each have had an active two-year, Associate Degree in Nursing (ADN) program
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that begins each academic year in the fall, winter, spring or summer semesters. Table 7 illustrates
site criteria.
Table 7. Site Criteria for Inviting Colleges to Participate in Study
Criterion
Number
Criterion 1

Criterion 2

Criterion 3

Criterion Description
Community colleges in the State of Illinois, consistent with the Carnegie
Foundation for the Advancement of Teaching (2010): (a) Rural, urban or
suburban; (b) Any size; (c) Single or multi-campus.
Active, two-year Associate’s Degree in Nursing (ADN) program(s) regardless of
approval status from the Illinois Department of Financial and Professional
Regulation (IDFPR); and regardless of accreditation status from the National
League for Nursing (NLN).
Selected colleges should have at least 1-3 males in the first year of their ADN
programs and include an aggregate representation of at least one rural, one urban
and one suburban community college.

Descriptions of classifications follow:
Criterion 1 - Rural, urban or suburban single or multi-campus community colleges of any
size. Multi-campus colleges may have satellite campuses under exclusive control of the school’s
primary administration, regardless of administrative offices’ locations (Carnegie Foundation for
the Advancement of Teaching, 2010).
Criterion 2 - The Illinois Department of Financial and Professional Regulation (IDFPR)
accords and oversees all professional licensures, including nursing licenses, in the state (Illinois
Department of Financial and Professional Regulation, 2012). Additionally, the IDFPR approves
nursing education programs to operate in the State of Illinois.
Criterion 3 – Selected college sites should have at least two willing first year male
nursing students available to participate in the interview portion of the study. One college will
be selected as a pilot site prior to the actual research commencing. This college will meet the
same criteria as the actual study sites outlined in Table 7 for site selection. The pilot site will be
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used to explore the validity of the survey and interview questions. The results from the college
used in the pilot will not be included in results from the actual research sites.
It should be noted that although the intent of this research was to invite three types of
community colleges to participate, those being from rural, urban and suburban locales, there
could be no assurances that nursing chairpersons from the intended colleges would permit first
year male nursing students to participate. This issue was faced despite tremendous effort to
secure participants from rural, urban and suburban colleges for this study.
Participant Selection
Purposeful sampling is used for this research’s bounded case study design. Purposely
selecting participants, according to Leedy and Ormrod (2010), is to select with a specific purpose
in mind, in this case choosing first year male nursing students who met particular criteria and can
act as key reporters for findings. This study’s participant selection is purposeful and intentional
because only male students who have recently made decisions to enroll in ADN programs in
Illinois community colleges were the targeted participants.
Purposeful selection is valued because the researcher seeks understanding and insight
about a subject matter under study, thereby choosing a sample from which the most will be
learned (Merriam, 1998). Creswell (2007) related that case studies occur within a bounded
system relative to their setting or context, thus setting the study’s boundaries (p. 73).
All participants for this study were male nursing students enrolled in the first year of their
respective community college ADN programs at sites that met site selection criteria as outlined
in Table 7. In this study, student-participants have already thought about, and decided to enroll
in, ADN programs in their community colleges and have gone through the various colleges’
admission processes.
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Eligible male students for the research were enrolled in the first year of their ADN
programs and had to be willing participants. First year male nursing students were those who:
1. Had completed all admission processes for an Illinois community college ADN
program, and
2. Were enrolled in the first year of an Illinois community college ADN program, or
3. Had been readmitted into the first year curriculum of an Illinois ADN program after
either having dropped out or failed the first semester of an ADN program, or
4. Had completed the first year curriculum of an Illinois community college ADN
program and had NOT yet begun the second year of their program’s curriculum, or
5. Were considered by their community college’s nursing department to be a first-year
nursing student during the research period.
Interview participants from the pilot college possessed the same qualifications as
participants selected for the actual study. The same email invitation was used to invite the pilot
college as was used to invite the actual interview participants. This helped to ensure that the
same communications occurred with the pilot study participant as those used with actual study
participants.
Data Collection Methods
The back-bone of qualitative research is typically extensive data gathering, data that is
often gleaned from multiple information sources (Creswell, 2007). A qualitative data collection
method is desired whenever difficult human and organizational relations were not easily adapted,
or translated, into numbers (Lincoln, 1985). In this research, quantitative results would not
suffice to garner rich discussion from participants of the topic under investigation. Lincoln
(1985) suggested that if the human choice is necessary to gather data, then the best collection
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method should be the qualitative method involving interviewing, which in this case would result
in detailed and highly personal information in participants’ responses.
Data collection methods employed in this research included a demographic survey, a
questionnaire, semi-structured interviews, and document and artifact reviews. Such methods
provided the necessary level of detail to answer the research’s guiding questions regarding issues
affecting males’ decisions about enrolling in ADN programs.
Purposeful sampling of first year male nursing students for this research was the best
choice to inform the researcher, and ultimately the study’s readers, about the issue under scrutiny
(Creswell, 2007) since the information obtained from participants was crafted in their own
thoughts and words. Researchers also may add multi-method approaches to a study’s
methodology in order to achieve broad, open, transparent research results (Denzin & Lincoln,
2005), which would eventually lead to expansive and intimate data triangulation. The richness
of data being explored in this study was based in a wide lens camera, much like getting a
panoramic view of a landscape with a camera rather than a basic front-shot photograph of a
scene. With a panoramic or wide-lens view, the researcher discovers more detail, more
information, and a wider, deeper perspective of the scene to interpret.
Different types of qualitative data continually arose during data collection, but according
to Creswell (2007), there were four basic types of information gathering, acquired at various
times through observations, interviews, document review, and audiovisual material assessment.
These forms of qualitative data dealt with words and images in contrast to quantitative data,
which generally dealt in numbers and logic. Occasionally there is distinction between the two
research methods, when they could be presented as two entities whose paths did not cross. This
qualitative study followed the naturalistic setting route for collecting data.
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Data Collection Procedures
An email was initially sent to nursing department chairpersons or directors to notify them
of the SurveyMonkeyTM that the researcher would also email to them. The survey was sent to
nursing chairpersons of Illinois community colleges that met the site selection criteria. Using the
online SurveyMonkeyTM product, the researcher solicited demographic information about the
colleges and their respective nursing programs, and sought approval from those respective
chairpersons to survey their programs’ first year male ADN students. This survey also solicited
the numbers of first year male students in the ADN programs as well as participants for the
interview portion of the research.
Chairperson surveys consisted of two parts: Part I: College demographic and program
information; and Part II: Chairperson consent for first year male nursing students to receive
surveys and allow them to participate in the interview portion of the study (See Appendix B).
Once chairpersons agreed to students’ participation, and also agreed to permit students to receive
the survey, the researcher forwarded the survey to potential study participants from college email
addresses sent to the researcher by the Nursing Chairpersons or designees. That survey had twoparts: Part I: Student demographic and program information; and Part II: Survey/Questionnaire.
Once the researcher collected the student demographic and program information from the
SurveyMonkeyTM website, it was the researcher’s intent to have at least two to three first year
male students each from rural, urban, and suburban community college sites to be invited to
participate in the interview portion of the study. The researcher strove to secure participants
from the three types of locations. If it was not possible to secure one college from each of the
locales due to unavailability or unwillingness of chairpersons to participate, lack of responses or
limited numbers of first year male students, the researcher then would use six to nine male
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students from any willing single or multi-campus sites which had the desired numbers of first
year male students willing to participate. The original email to chairpersons included the intent
and procedures to maintain participant confidentiality, and requested that nursing chairpersons or
designees confirm interview session dates and times in conjunction with potential dates and
times that the researcher could visit their colleges. Table 8 summarizes procedures for approved
researcher entry, interview access, and scheduling.
Table 8. Procedures for Research Entry, Access, and Scheduling
Steps
1

Procedure
Researcher makes email
contact with Illinois ADN
nursing programs and
sends online survey to
nursing chairpersons.
Researcher uses Carnegie
Classifications to
determine locale of
colleges.

Process
Emails will initially connect the researcher with the colleges’ nursing
chairpersons or designees to explain the research study and processes.
Emails will introduce the study, and inform chairpersons of the online
SurveyMonkeyTM that the researcher will email to them.
SurveyMonkeyTM consists of two items: 1) chairperson’s demographic
information and 2) seeking permission from chairpersons to allow their
first year nursing students to participate in the survey and interview
portions of the study.
The researcher sends an online survey to nursing chairpersons.
A follow up email will be sent to remind chairpersons regarding the
SurveyMonkeyTM

2

Nursing chairpersons give
permission to first year
male students to
participate in the survey
and interview portion of
the study.

When a chairperson decides to allow students to participate in the survey
and interview, the chairperson is requested to forward the students’
college email addresses and phone numbers to the researchers.

3

Researcher makes contact
with the first year male
ADN students.

Researcher makes phone, text and or email contact with Illinois ADN
nursing students to notify them about the online survey that they will
receive thru email.
Male students will complete SurveyMonkeyTM consisting of
demographics and permission to participate in the interview portion of the
study.
The survey will include a completion deadline, set by the research.
Additional sites may be needed in order to attract a sufficient number of
male participants.

4

Researcher collects,
analyzes and reviews
survey data to determine
male student eligibility.

Data will be used to analyze students who were willing to participate in
interviews.
The researcher will collect data from SurveyMonkeyTM data to determine
students’ eligibilities and willingness to participate in interviews.
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Steps
5

Procedure
If possible, researcher
selects one rural, one
urban and one suburban
community college site to
participate in the study.
Urban, suburban and rural
colleges selected should
have 2 to 3 male nursing
first year students.

Process
Researcher will try to choose colleges with at least three male first year
students. But since there is a low representation of males in ADN
programs, the researcher may choose urban, suburban and/or rural
colleges with only two first year males.
Based on this data, two to three students from rural, urban and suburban
community colleges will be invited to participate.
If all three types of locations – rural, urban and suburban – were not
possible, then the researcher will choose from other available sites with
requisite numbers of first year male students.

6

Researcher asks nursing
chairpersons (or
designees) to approve
dates and times for onsite
researcher-student
interviews with interested
student-participants.

Researcher will then email nursing chairpersons of the invited colleges to
inform them that their college and first year male students will be
included in the research interviews.

7

Researcher schedules
eligible studentparticipant interviews
within timeframes
approved by nursing
chairpersons. Interview
and audio-taping consents
will be acquired at the
beginning of the interview
sessions.

Researcher will schedule interview sessions with participants via email
and/or telephone. Interview sessions will be scheduled based on
participants’ and researchers’ availabilities. The researcher will maintain
personal flexibility for scheduling purposes. Consents for participation in
interviews and for audio taping will be completed at the beginning of the
interview sessions, just prior to questioning.

Permission to use ADN program locations for interviews was established through emails
sent to chairpersons or their designees. The researcher elicited potential interview times from
chairpersons or designees, coordinated between chairpersons and the researcher.
Pilot Testing
A pilot survey and interview was conducted to practice, refine and edit interview
questions that were used during the research’s interview sessions (Creswell, 2007). This study’s
pilot interview session was conducted at a college similar to the community colleges used in the
actual study. The researcher emailed the chairperson of the pilot college to notify her of the
SurveyMonkeyTM she would receive. This survey had two sections, a demographic and a
questionnaire section. The pilot questionnaire sought permission from the chairperson to invite
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one first year male ADN student to participate in the survey and the pilot interview.
A follow-up email regarding the survey was sent to the pilot chairperson two to three
days after the survey was initially sent. Once the pilot college’s chairperson agreed that their
ADN program and male student “pilot” could participate, the college’s nursing chairperson was
asked to email the researcher the first year male pilot student’s name and email address. Once
received, the researcher emailed the pilot student the survey and scheduled the pilot interview
session with the student through assistance from the college’s nursing department as needed.
Pilot and actual interview sessions were audiotaped using two tape recorders running
simultaneously to adequately capture all information and ensure that nothing was missed in the
event of a recorder malfunction. Interviews were later transcribed by a professional
transcriptionist and tapes and hardcopies of transcriptions were returned to the researcher after
transcription had been completed. Informed consents for recording were obtained by the
researcher from participants as well from the transcriptionist before recordings were transcribed
(Appendix C).
Surveys
The first pieces of demographic and program information about this study’s invited
research sites as well as participants was gained through a survey. Isaac and Michael (1995) said
that a survey is an organized, systematic way to collect descriptive information of characteristics,
practices, or attitudes in a defined research population. In this study, participants were initially
sent a demographic survey to rural, urban, and suburban Illinois participating community college
sites that offered ADN programs. This initial survey was intended for chairpersons of the
colleges’ nursing programs, key linchpins in connecting with male nursing student-participants
of their programs.
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Next, an online survey mechanism was engaged for obtaining information from research
participants when direct observation was not possible due to geographic distance. Several free
online survey tools are widely used in the United States for this purpose such as
SurveyMonkeyTM and DoodleTM (McAndrews, 2009).
Of the various online survey modes, SurveyMonkeyTM was selected because it had the
needed features that matched the intention and purpose of this study’s research (McAndrews,
2009). The company offered free online services that included ease of use, follow-up data
analysis, free templates and other programs of which the researcher could avail. The online
service also had features to enable the survey to be linked with potential participants; in this case
nursing programs’ chairpersons and first year male nursing students.
The survey for male nursing students was composed of two parts: Part I was Student and
Program Information and Part II was a Survey (Appendix D). The two sections used
questionnaires pertaining to male nursing students’ thoughts and perceptions about their ADN
programs and personal enrollment decisions. This was valuable to the researcher and to
interview participants because in a questionnaire, participants could respond to questions with
more anonymity and freedom; thus, they may have been more truthful than they would have
otherwise been in face-to-face discussions, especially when addressing sensitive issues that
would have revealed thoughts and feelings from subjective viewpoints (Leedy & Ormrod, 2010).
This study’s SurveyMonkeyTM questionnaires used a rating scale for data analysis. Based on
results, the researcher invited potential participants for the interview portion of the study.
Interviews
An important aspect of this study’s interview process was establishing an appropriate
environment in which interviews could take place, including room appointments, lighting,
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furniture comfort, interviewee and researcher seat positions, and the approach and tone of the
researcher. The most comfortable setting possible was arranged for interview sessions, and
interviewees were given a choice of location to enhance the comfort level between the researcher
and interviewees. The researcher utilized email contacts for students to schedule interviews with
the researcher.
Interview sessions were scheduled based on participants’ and researchers’ availabilities.
The researcher maintained personal flexibility for scheduling purposes. Ideal places for
interviews were participants’ college campuses. Consents for participation in interviews and for
audiotaping were completed at the beginning of the interview sessions just prior to
commencement of the actual interviews.
Interviews are used in qualitative research to obtain details, quotes and personal thoughts
about a participant’s feelings, beliefs, knowledge, reasoning and motivations on a topic, or to
answer a set of questions (Johnson & Christensen, 2008). Merriam (1998) believes that
interviewing in qualitative studies is open-ended and less formal, particularly for interviewees,
thus enhancing comfort for participants. Interviews in qualitative studies are not as structured as
interviews conducted under a quantitative paradigm (Leedy & Ormrod, 2010). Qualitative
interviews can explore and probe an interviewee’s responses in order to gather in-depth data. In
this case study, the interviewer inquired into male students’ feelings, interests, attitudes, and
values relative to the decision making process to study in ADN programs.
Qualitative interviews consist of open-ended questions to which respondents must reply
in sentence format, thus metaphorically opening the door to a myriad of participant responses,
precisely the objective of qualitative research. This study adopted a semi-structured questioning
style, where although questions were structured, they were permissive enough to allow an
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interviewee the liberty to expound on certain questions, or on their responses, as much as
desired. Table 9 depicts Merriam’s (1998) interview structure continuum as applied to a
qualitative interview process.
Table 9. Interview Structures as Applied to a Qualitative Interview Process
Highly Structured/Standard

Semi-structured

Unstructured/Informal

Wording of questions
predetermined
Order of questions
predetermined
Oral form of a survey

Mix of more-and lessstructured questions

Open-ended questions
Flexible, exploratory
More like a conversation

Note: Adapted from Merriam (1998). Qualitative research and case study applications in
education (2nd ed). San Francisco: Jossey-Bass.
Document and Artifact Review
Documents and artifacts appropriate to participants’ nursing programs and course work
were reviewed for this study. Yin (2003) suggests six types of information to gather during data
collection: documents, archival records, interviews, direct observations, participantobservations, and physical artifacts. Creswell (2007) corroborates the notion that extensive data
collection from multiple information sources is critical to the qualitative process. Course items
reviewed in this study included selected nursing departments’ websites, career services’
websites, nursing course syllabi, nursing handbooks or manuals, student guidelines, nursing
orientation agendas or itineraries, lists of clinical rotation sites and the number of male nurse
preceptors at clinical sites. Other items assessed included student group projects that had male
themes; laboratory skills’ with a more physically active bent for males, and students’ clinical
groupings.
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Course artifacts were reviewed for the presence of male identifiers and male themes, such
as males in program brochures, or photos of male student nurses working in nursing laboratory
settings. Artifacts included male mannequins for simulation skills’ practice; nursing videos with
the presence of male nurses, male nursing students and male faculty; healthcare pamphlets and
textbooks with photographs of males; gender-neutral nursing uniforms without the presence of
feminine fabrics and themes; and the appearance and set-up of classrooms and nursing
laboratories. These documents and artifacts were valuable in determining factors that may have
affected the decision making processes of male nursing students during the preparation and
enrollment phases of their respective ADN programs.
Field Notes Observation
Field notes were recorded by hand during participant interview sessions. They took the
form of physical drawings of the interview rooms and included notations of furniture
arrangements, researcher and participants’ seating, and wall hangings and other room
accessories. Also recorded in the field notes were the tone of the interviews and conversations,
any interruptions received, phones ringing, and anything else that would lend itself to either
enhancing or detracting from the interview sessions.
Data Analysis
Data analysis is the process of searching, reviewing, collating, organizing, arranging and
analyzing interview transcripts, documents, artifacts and other materials culled in the process of
collecting raw data for research. In analyzing qualitative data, Creswell (2007) says that, “the
researcher engages in the process of moving in analytic circles rather than using a fixed linear
approach” (p. 150). This is true in qualitative analysis wherein the data analysis is not connected
to a certain time period (Stake, 1995). Data will be looked at closely, reviewed a second time,
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and then re-analyzed a third time and possibly more to get a clear, solid pictorial of what is
occurring within the collection of information gathered about the topic under study.
In some respects, data analysis is the unfolding and interpreting of participants’ stories
(i.e., interviews) for users of the research (Creswell, 2007). Participants’ innermost thoughts,
concepts, ideas and beliefs, to which the researcher is privy through the interview process, is
what make the stories interesting, rich, detailed and valued. That value is what leads to meaning.
Leedy and Ormrod (2010) identified four steps based on Creswell’s data analysis spiral:
a) organization (organizing data); b) perusal (perusing the entire data set several times to get a
sense of what it contains as a whole); c) classification (identifying general categories or themes
from the data); and d) synthesis (integrating and summarizing data for readers) (p. 153).
Creswell’s (2007) steps were a way to structure the work required to scrutinize the sometimes
vast array of data obtained through qualitative research.
Data analysis in this research focused on information received from participants during
individual interviews and from survey data. Data analysis looked at the different characteristics
of qualitative research such as the natural setting, the researcher as a key research tool, data
sources, participants’ meanings, emergent designs, and viewed the data through a theoretical lens
(Creswell, 2007). Interview responses were analyzed for potential themes winding through the
responses that emerged as reasons why males enrolled in ADN programs. Participants’
responses, surveys and archival data were to be interpreted (Creswell, 2007) by the researcher,
connecting meaning to different factors that affected the male students’ decisions to enter ADN
education programs.
Interviewees in this study revealed much information about their thoughts, feelings and
ideas on enrolling in ADN programs. As Creswell (2007) noted, qualitative research often deals
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with issues in which participants are deeply involved and to which they have an emotional
attachment. In reality, whatever study participants were thinking about during their decision
processes while pondering nursing school enrollment was hopefully communicated during
interviews. The researcher subsequently organized and sorted the data prior to analyses. Data
was then labeled and coded for themes. Differences, similarities and conclusions resulted from
this analytic process (See Table 10).
This study analyzed data using three theories subsequent to the theme being explored.
The theories were: a) gender theory (GT), b) Holland’s Theory (HT) of personality and
vocational choices, and c) Krumboltz’s Social Learning Theory (KSLT). A brief explanation
will now introduce these theories.
GT, while not a theory in and of itself, is a set of abstract assumptions that helps explain
the past and predict the future for people. In today’s world, GT is discussed in terms of more
than a person’s sex, referring also to roles people play in society as well as consequent
responsibilities, identities and expectations that play out in people’s daily lives. Holland’s
Theory of personality and vocational choices focuses on explaining people’s career choices and
the decisional outcomes of those choices (Brown, 2002). KSLT shows how people include
content and process aspects of particular job roles when making career decisions.
In this study, GT was used to explain what past experiences of male students assisted
them with their decisions to enroll in ADN programs. GT also helped to understand what
decision factors they used when entering nursing. HT explored how people and their
environments influenced each other in career decision making. Holland’s RIASEC typology
helped to understand and predict different values that led the males to enroll in nursing programs.
Krumboltz explained career planning as a sequence of learning experiences viewed in terms of a
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lifelong process. Three of Krumboltz’s theoretical propositions (1, 3, and 5) were used in this
study to depict how male students chose nursing as a career. The male students’ interview
responses were examined for commonalities and themes that resembled these propositions.
Table 10. Creswell’s (2007) Six Steps of Data Analysis and Representation for Case Studies
Data Analysis and
Representation
1. Data managing

Case Study

Application

Create and organize files
for data

The researcher organizes and files collected data in
order to keep track of the data’s location
Initial organization of data is key to maintaining
order for the remainder of the analysis process

2.

Reading and
memoing

Read through text, make
margin notes, form initial
codes

After creating and organizing data files, the
researcher would carefully review the data
While reading data, make notes in the
transcriptions’ margins, and begin developing and
noting initial codes for later data categorization
To become familiar with data and to identify themes

3.

Describing

Describe the case and its
context

The researcher would delineate detailed case
information to give the clearest possible picture of
what participants described about the topic under
study.
This assists further with situating the case in a
particular context
To develop detailed descriptions of the care and its
context

4.

Classifying

Use categorical
aggregation to establish
themes or patterns

Analyzing seemingly unrelated and possibly
inconsistent pieces of information, various themes
or patterns begin to emerge from the raw data
Classify the data, including coding, categorization,
and grouping into thematic units

5.

Interpreting

Use direct interpretation
Develop naturalistic
generalization

Once data has been coded by themes and patterns,
the researcher starts to interpret implications of
what participants said, or did not say, during
interviews
Artifacts, pictures, program information, brochures,
and other data that was collected are also interpreted

6.

Representing

Present in-depth picture of
the case (or cases) using
narrative, tables, and
figures

The researcher interprets and represents the case
analysis through the study’s narrative, tables, etc.
The researcher attempts to draw a picture of the
case for readers to understand what the data says
about the issue under study.
`Note: Adapted from “Qualitative inquiry and research design: Choosing among five approaches” (2nd ed.) by J. W.
Creswell, 2007. Thousand Oaks, CA: Sage Publications, Inc.
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Role of the Researcher as an Instrument for Data Collection
The researcher in a qualitative study serves as the primary instrument of data collection
(Creswell, 2007). A researcher acts as the main tool for gathering data by designing
questionnaires, interviewing participants, personally observing behaviors, reviewing documents,
and interpreting and understanding the various data collected during participant interactions.
The qualitative researcher does not rely on others’ surveys, questions or data. To that end,
qualitative research is original and the researcher is its originator.
Given that this study’s researcher is an RN and has worked in nursing positions in health
care facilities and as a nursing faculty, he was involved in all steps of the research process and
brought to this study a unique lens for interpreting participants’ salient thoughts, words and
ideas. These issues were very much a part of the researcher acting as a tool for data collection
and interpretation of the study’s findings. As a result, they needed to be addressed upfront so as
to not impede data collection and interpretation throughout the study.
This researcher has been an RN for seventeen years, is a full time tenured nursing faculty
in a suburban Midwest community college and is deeply passionate about nursing. He has
worked alongside many male and female RNs. Although the researcher has known many nurses
and nursing students over his years in the profession, none of the participants was known to the
researcher and all were invited from colleges with which the researcher had no formal or
informal connections. Unique to this study was that the researcher:
Holds Bachelor of Science in Nursing (BSN) and Master of Science in Nursing
(MSN) degrees from two different Illinois universities.
Took three semesters worth of nursing pre-requisite courses at an Illinois
community college before studying for a BSN.
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Has been teaching full-time in an ADN program for seven years.
Has been the Lead Faculty for first year ADN program medical-surgical courses
for five years.
Has advised and counseled nursing students towards college success on their
journey to becoming RNs through his Lead Faculty role.
Has been deeply concerned for several years about the under-representation of
males in the profession.
Combining his years working with patients and as a male teaching nursing has assisted
the researcher when approaching the various aspects of this study. These experiences have
permitted an expanded view of different ethnicities, student challenges and perspectives through
a wide range of male nursing students.
The researcher has taken particular care to be neither judgmental in the research nor to
assume any pre-analysis conclusions in data interpretation. Restraint has been exerted from
applying personal opinions in data analysis and results’ interpretation. As a nurse for seventeen
years, the researcher has embraced how it feels to work in a female-dominated occupation, and
has become aware of professional biases, especially those unique to being a male nurse.
Trustworthiness and Validity
Trustworthiness and validity acknowledge a study’s value, credibility (internal validity)
and transferability. Lincoln and Guba (1985) used the qualitative terms of credibility,
transferability, dependability, and confirmability to demonstrate trustworthiness in qualitative
research. To establish dependability (reliability), researchers must provide meticulous ways of
examining the processes to maintain consistency of the research process.
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According to Lincoln and Guba (1985) “there can be no validity without reliability,”
(p. 316), meaning that the two concepts were interconnected. Credibility (internal validity) of
this study was not dependent on the sample size or number of study participants but resulted
from information to be collected by the researcher and from triangulation of collected data.
Triangulated data in this research involved information gathered through interviews, surveys and
document and artifact reviews.
Creswell (2007) stated that, “Qualitative researchers strive for understanding, the deep
structure of knowledge that comes from visiting personally with participants, spending extensive
time in the field, and probing to obtain detailed meanings” (p. 201). Deep understanding of the
data and its meaning enhances a study’s credibility and truthfulness. Credibility is confidence in
the truth of research findings, which can be felt through prolonged engagement with participants
in their natural environs. Persistent and consistent observations would also help establish
credibility; as well as triangulating data from multiple sources of information.
The more credible a study’s findings, the more useful it will be to readers, and the more
transfer potential it may have for those interested in male students’ decision factors for entering
nursing. Transferability is enveloped by thick, rich descriptive narratives from participants
during interviews (Lincoln & Guba, 1985) and shows that findings were applicable in other
contexts, relative to other topics of study. This means that readers and users of this study’s
findings could potentially adapt (transfer) part, if not all, of the research’s methods and/or
findings to their particular nursing programs and stakeholder populations, or other related
programs or disciplines that have less proportion of male to female workers.
Merriam (2009) believes that research study methods should be rigorously conducted in
order to make sense and sound plausible to readers and other researchers. This is accomplished
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through paying exacting attention to the design, structure and execution of the research study, as
well as to the analysis that shapes the findings. Such forethought in planning, executing and
analyzing will lend much to a study’s credibility, validity and trustworthiness.
Further contributing to this study’s trustworthiness and validity were its dependability
and confirmability. Dependability shows that research findings are consistent over time and that
findings could be replicated in different situations with other study populations. A key to
determining this is by external inquiry audits of the research’s methods and results.
Confirmability is the degree to which findings are shaped by participants, and not by the
researcher’s biases or interests. This is obtained through audit trails and by triangulating, or
relating varied, sometimes disparate pieces of information to get a clearer meaning of the raw
data (Lincoln & Guba, 1985).
Research Ethics
Ethics is vital in qualitative research to protect participants’ identities, to avoid harm to
participants, and to avoid the reporting of inaccurate findings both during and following a
study’s endpoint. Johnson and Christensen (2008) concur that ethics is a set of guidelines to help
guide researchers in upholding their values during a study (p. 101). This research followed all
applicable and necessary ethical protocols. Ethical issues that would apply to the study as well
as to research participants were considered during the entire research process. The researcher
was aware of the possibilities of unintentional harm and/or possible exploitation of an underrepresented population (Creswell, 2007), like male students in a nontraditional, femaledominated occupation like nursing.
This study was approved for research using human subjects by the National Louis
University Institutional Research Board (IRB). The researcher complied with and gained
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approval from participating community colleges’ IRBs as necessary, as well as from participants
throughout the course of the study as required.
Strict adherences to research protocols were followed even when there existed minimal
possibility or risk of harm to study participants. Participants were given ample time to review
and sign consent forms prior to scheduled interviews. Informed consents were secured prior to
the start of interviews. Written consents were signed by study participants after they had been
fully informed of the benefits and risks associated with the research and their associated
participation. Once selected, participants were reminded that participation was voluntary and
that all information shared with the researcher would remain confidential. Data was maintained
in locked files during the research period and would remain so for seven years afterwards.
Ethics in research also is tied to the ethical beliefs, presentation and conduct of the
researcher. While a researcher can acknowledge awareness of ethical standards and practices, it
is imperative that the researcher deal with potential ethical dilemmas as they emerge during the
research process itself (Merriam, 2009). Providing for informed consent, being available to
answer participants’ questions, conducting all interviews in the same fashion, and permitting all
participant voices to be heard are particular ethical issues which must be upheld during research.
Furthermore, maintaining ethics is germane to the trustworthiness of the research.
Research Limitations
Research studies possess limitations that either can or will affect a study’s findings
(Leedy & Ormrod, 2010). Limitations of research are issues connected with the study that the
researcher cannot control. Qualitative studies are further influenced by a researcher’s integrity.
Given that the researcher is the main tool for gathering and analyzing data, the researcher’s
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ethics, research training and analytical skills are closely intertwined with a study’s findings and
written report (Merriam, 2009, p. 52).
This research covered male nursing students, but not all male nursing students nor all
nursing programs. It was limited to first year males enrolled in ADN programs in Illinois
community colleges. First year males were chosen related to the research objective, that being to
determine what factors participants used when deciding to enroll in ADN programs. It was
believed that first year males, rather than second year students, could more readily recall what
led them to enroll in their nursing programs.
The following limitations needed to be address in this study:
Considering that the numbers of men are the minority in nursing, the number of eligible
male study participants was limited. This may have affected data collection as well as
research findings. It was possible that some community colleges may not have had any
first year male nursing students during the time period in which this study was conducted.
The Carnegie Classification for higher education, used in this study, lists the five City
Colleges of Chicago as the only Illinois community colleges categorized as “urban”. Of
the five, three offer ADN programs. A fourth offers an “RN Completion” program for
students who were already Licensed Practical Nurses (LPNs) and have a desire to
become RNs. That college was not be used in this study. Despite several attempts to
invite their participation, for unknown reasons none of the City Colleges of Chicago
ADN programs was able to participate. Thus, given the limited number of colleges
classified as “urban”, based on Carnegie Classifications, meant there were no male
students participating from an urban site.
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This researcher’s passion and dedication to the nursing profession may have created bias.
It might have related to study participants based on their demonstration of interest and
passion in the researcher’s own profession. For that reason, the researcher delineated and
exercised each aspect of the criteria by which participants were invited and selected for
this study.
This researcher’s educational preparation, employment, and experience as a registered
nurse and college nursing educator needed to be acknowledged to maintain study
transparency. As a result, the researcher was careful to not suggest to participants a
particular way of interpreting or answering interview questions. Participants were
allowed ample time to answer the 21 separate questions.
The researcher’s ethnicity, age, profession and experience as a male nurse may have
caused a bias in the way participants perceived the rationale for this study. For this reason the
researcher maintained non-judgmental behavior in soliciting and analyzing data collected in the
survey, interviews, documents and artifacts, and observational field notes. Judgment was not
passed based on the researcher’s opinion or professional experience on any of the study’s data
collection, analysis or findings and interpretations.
Chapter Summary
This chapter revealed that the research used a qualitative case study methodology situated
in the interpretive paradigm to explore decision factors that led male students to enroll in ADN
educational programs in Illinois community colleges. Site and participant selection were
discussed as well as the research’s data collection methods.
Purposeful sampling was used to identify male students enrolling in Illinois community
college ADN programs which met site selection criteria. Data collection methods were to
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include surveys, semi-structured interviews, and the review of nursing program documents and
archival records. An online survey product was used to determine which rural, urban and
suburban colleges qualified to be research participant sites, based on demographic questionnaire
results. Once college participant sites were determined, nursing department chairpersons were
contacted for approval to invite their first year male students to participate. Upon agreement, an
online survey link was forwarded to the respective colleges’ first-year male ADN students. A
pilot interview with a separate community college’s ADN program and one male participant was
conducted prior to the start of the formal interview sessions with actual research participants.
The male student from the pilot college was ineligible to participate in the actual research study.
Research limitations that were discussed in the chapter included the small numbers of
both male ADN students as well as numbers of urban ADN programs, researcher bias and
possible participant drop outs. Data collection methods, ethics, trustworthiness and validity were
also discussed in this chapter. The role of the researcher was also clarified in order to maintain
the transparency of the study as well as the researcher’s role in the study.
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CHAPTER 4
DATA ANALYSIS AND FINDINGS
Introduction
The primary purpose of this research was to ascertain decision factors that led males to
enroll in ADN programs in Illinois community colleges. This chapter provides a comprehensive
description of the research findings from varied sources that included an online survey, face-toface interviews, and documents and artifact reviews.
Qualitative data collection was employed in this research, which according to Miles and
Huberman (1994) is “a source of well grounded, rich descriptions and explanations of processes
in identifiable local contexts” (p. 1). Such rich, qualitative descriptions were pertinent to this
study because the decision factors used by male nursing students when enrolling in ADN
programs are not well understood.
Data Analysis
Research findings discussed in this chapter will include: a) the online SurveyMonkey TM,
b) first year male students’ face-to-face interviews, and c) documents and artifacts from the three
community colleges that participated in the study. Online surveys, face-to-face interviews and
documents and artifacts were appropriate sources of data collection, thus permitting triangulation
of varied data sources. The online survey recorded demographics of participants and helped to
solidify interviewees who participated; interviews recorded participants’ personal thoughts and
ideas about enrollments in ADN programs; documents and artifacts added evidence to bolster
participants’ reasons for choosing an ADN program of study.
Data collected through the qualitative methodology allowed the discovery of
commonalities, similarities and differences among student participants. Data were analyzed to
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better understand the different factors that led the male students to decide to seek a career in the
female-dominated profession of nursing. As Miles and Huberman (1994) wrote about qualitative
data, “One can preserve chronological flow, see precisely which events led to which
consequences, and derive fruitful explanations” (p. 1).
Through the analysis process, data was coded for purposes of organization. According to
Miles and Huberman (1994) “coding is analysis” (p. 56), and through the coding process, a priori
themes as well as emergent themes surfaced. Data analysis coded themes by organizing data into
manageable units, and in the process discovered patterns (Bogdan & Biklen, 2007) among
aggregated responses.
On-line Survey
An on-line SurveyMonkeyTM was the first method used to collect participant data. There
are 40 Illinois community colleges with active two-year ADN programs which had at least one
first year male student; these 40 schools were invited to participate in the on-line survey. An
email was initially sent to nursing program chairpersons or directors, or the designated person incharge of a nursing program, to inform them that the researcher would email the
SurveyMonkeyTM link to them. Due to some directors or chairpersons not responding to initial
email requests, follow up requests were emailed to more than one ADN program three to four
times due to lack of response or inaccurate email addresses. These follow up emails resulted in a
total of 53 SurveyMonkeyTM responses that were eventually sent to the nursing program
administrators in charge.
The Chairperson SurveyMonkeyTM consisted of two parts: a) demographic questions,
and b) permission for their first year male students to participate in the student
SurveyMonkeyTM. Fourteen nursing department chairpersons, directors or nursing and nursing
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administrators responded, with three of these 14 giving permission for their first year male
students to participate in the student SurveyMonkeyTM.
Upon receiving permission from the chairpersons, directors or administrators of nursing
programs, 40 SurveyMonkeyTM surveys were sent to first year male students of the three
community colleges whose nursing chairpersons, directors and administrators agreed to
participate in the survey. Students’ email addresses were sent by the representatives or
secretaries of the three colleges’ who chose to participate. Sixteen first year male students
responded to the SurveyMonkeyTM, which consisted of two parts: a) demographic Information
/Personal Information, and b) permission to participate in the interview portion of the research as
well as questions that explored decision factors that led these males to enroll in ADN programs.
One of the initial 16 male students responded to the SurveyMonkeyTM and identified that
he had just completed his first year of the ADN program and was therefore considered a second
year nursing student, thus reducing the potential pool of first year male students for the interview
portion to 15. This student was included in the SurveyMonkeyTM results since he was actually a
first year student when answering the survey. He did not meet the study’s interview selection
criteria as a first year student, however, and was not interviewed.
Participants’ ages ranged from under 20 to over 51 years. The ranges from 20 to 25 and
41 to 50 received the highest representation from the male participants with a total of four
students being in those two age groups. Other age ranges were one male student identified his
age range as under 20 years old; three males identified their ages as between 26 and 30 years old;
one male identified his age as between 31 and 35 years old; two males identified their ages as
between 36 and 40 years old; and one male student identified his age range as 51 or older.
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Although four students each participated in the on-line survey in the 20 to 25 and 41 to
50 age groups, the various age groups were well represented between ages 20 and 51 years or
older. There were variable levels among these survey participants, including one student who
just finished his first year level nursing program and identified as a second year student. Of the
16 students who responded to the Survey Monkey TM, one identified himself as an Asian or
Pacific Islander; one identified himself as Black, non-Hispanic, two self-identified as Hispanic,
and 12 (75%) self-identified as White, non-Hispanic. See Figure 4for age groups and ethnicity
of the initial 16 invited participants.
Figure4: Age Groups and Ethnicity of Initial Survey Monkey TM Participants

Following are the survey questions’ responses explained.
Survey question one: Reasons why male ADN students chose nursing. Males in this
study chose nursing for varied reasons, which was the survey’s intention. The survey revealed
that the main reason these males chose nursing was that, “Nursing is a stable career with
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professional growth in varied career paths.” Thirteen of original 16 male students surveyed
(81.3% out of 100%) selected this option. Other response options and percentages are depicted
in Figure 5.
Figure 5. Reasons Why Males Choose a Career in Nursing

Survey question two: Challenges in deciding to enroll in an ADN nursing program.
Nine of the original 16 males surveyed who replied identified that the challenge they
encountered the most while deciding to enroll in ADN programs was a “cultural challenge
(stereotype of nursing not being a “male career”).” This answer received the highest number of
choices with 56% out of 100% (See Table 11). Table 11 presents their other challenges. Note
that students could select “all that apply” for this response, meaning they could choose more than
one answer.
Table 11. Challenges in Deciding to Enroll in an ADN Program
Answer Options
(some participants chose more than one response)
Low salary (compared to some other male dominated professions
like medicine or engineering)

Response Percent
(n = 16)
22 %

Cost of nursing school (lack of financial resources to pay for
school)

33 %

Nursing may not be perceived as a challenging career choice for a
man

44 %

Cultural challenge (stereotype of nursing not being a “male career”)

56 %
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Survey question three: Student’s perception of the nursing profession before
enrolling in an ADN program. When asked their perceptions of nursing before enrolling in
nursing school, 11 (69%) of the 16 males replied that “Nursing has good salaries and benefits,
as noted in Figure 6. One participant skipped the question.
Figure 6. Male Students’ Perceptions of Nursing Before Enrolling in ADN Programs.

Survey question four: The most and the least important in helping you decide to
enroll in an ADN program. Males were asked to rank the following items in order of
importance, with 1 being the most important and 5 being the least important, in helping them
decide to enroll in ADN programs. “Stable career and profession growth with varied career
paths” and “To help people” received the highest percentages, with 1.75% each respectively
Note that the lower the ranking (closest to the number 1), the more important the reason to the
participant. All 16 male participants answered this question (see Table 12).
Table 12. Reasons That Helped Male Participants to Decide to Enroll in ADN Programs
Answer Options
Stable career and profession growth with varied career paths

Rating Average
(n = 16)
1.75

To help people

1.75

Salary and benefits

3.00

The economy

4.19

Parental influence (or the influence of someone close to you)
(1= most important. 5= least important).

4.31
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Survey question five: The benefits of being a male in nursing. The 16 male students
were then asked to rank in order of importance, with 1 being the most important and 5 the least
important, the benefits of being a male in nursing. The following were chosen by the 16
participants about the benefits to being a male in nursing: a) “Stable career” with a 1.56 rating
average being the most important benefit, followed by b) “Helping people” with an average
rating of 1.81 as the second most important benefit to being a male nurse (note: the lower the
rating, the more valuable the score). See Figure 7 for other benefits of being a male nurse as
identified by the male student-participants.
Figure 7. Most Important Reasons About the Benefits of Being a Male in Nursing

Survey question six: Reasons why men may not be attracted to nursing as a career.
On the contrary “Stereotypes/Gender issues” with a 1.19 average rating received the most
choices for why these 16 male participants believed males were not attracted to nursing.
Thirteen male students considered that this was the main reason why males were not attracted to
nursing. Note that the lower the ranking (closest to the number 1), the more important the reason
to the participant. See Table 13 for more reasons why men may not be attracted to nursing.
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Table 13. Reasons Why Men May Not Be Attracted to a Career in Nursing
Answer Options
Stereotypes / Gender Issues

Rating Average
(n = 16)
1.19

Considered not to be a highly skilled profession

2.75

Salary and benefits

2.88

Not a challenging profession
(1= most important. 5= least important).

3.19

Survey question seven: The most and least important ways to attract men into the
nursing profession. Next, the 16 male students were asked to rank in order of importance, with
1 being the most important and 5 the least important, about ways to attract men into the nursing
profession. Sixteen participants selected “Salary and benefits” as the most important way to
attract men into nursing with a rating average of 2.38. Note that the lower the ranking (closest to
the number 1), the more important the belief to the participant. See Table 14 for the most
important and least important ways to attract men as perceived by the 16 participants in this
survey.
Table 14. Participants’ Beliefs of Ways to Attract Men into Nursing
Answer Options
Salary and Benefits

Rating Average
(n = 16)
2.38

High-tech work environment

2.44

Challenges / Military images

3.19

Diversity

3.38

Flexible hours and work schedules
(1= most important. 5= least important).

3.63

Survey question eight: Our ADN nursing program includes the following support
services or programs for male nursing students. The next survey question asked the 16 male
students about support services or programs for male students that they could identify in the
ADN programs or at their colleges. All 16 student-participants (100%) chose: “I am not aware
of/do not know of any male-oriented support services” that they could identify in their colleges.
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Survey question nine: My community college’s commitment to male diversity or
inclusion of males in the ADN program is reflected in the general lecture component of the
program in the following ways. Next, the 16 male participants were asked to identify their
community college’s commitment to male diversity as reflected in their general lectures. Six of
16 male participants did not answer the question. Of the remaining ten students who responded,
seven (70%) chose “ADN program syllabi (use of “his” and “her” instead of only “her” in
documents)” and another seven (70%) chose “Use of males in case studies, presence of male
nursing students and male nurses in videos, power point animations, internet links and resources,
etc. See Table 15 for other lecture components reflected in general lectures that were identified
by survey participants as an indication of their college’s commitment to diversity.
Table 15. My Community College’s Reflection of Males in the Lecture Component of My ADN Program (choose all
that apply)
Answer Options
Presence of male role model(s) in the ADN programs (for example,
male nursing faculty; second year male nursing students).

Response Percent
(n = 16)
10 %

Inclusion of males in nursing in discussions and lectures about
history of nursing.

20 %

Presence of males on the nursing website (website has male nursing
students in it).

40 %

ADN program syllabi (use of “his” and “her” instead of only “her”
in documents).

70 %

Use of males in case studies, presence of male nursing students and
male nurses in videos, power point animations, internet links and
resources, etc.

70 %

Survey question ten: My community college’s commitment to male diversity or
inclusion of males in the ADN program is reflected in the clinical component of the
program in the following ways. When it came to a question about clinical settings, five
students did not answer survey question number ten. Of the 11 who replied, 10 (90.9%) chose as
their response the “Willingness of patients at clinical sites to accept a male nursing student as
their caregiver,” Two (18.2%) students chose the “Availability of male clinical nursing faculty
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(full time and/or adjunct/part-time faculty). See Figure 8 for the other commitments to male
diversity believed by these student participants as reflective in the clinical component of their
ADN programs.
Figure 8. My Community College’s Reflection of Males in the Clinical Component of My ADN
Program (choose all that apply)

Survey question eleven: My community college’s commitment to male diversity or
inclusion of males in the ADN program is reflected in the laboratory component of the
program in the following ways. Lastly, the males were asked to identify their community
college’s commitment to male diversity or if and how diversity was reflected in laboratory
components of their nursing courses. Of the 12 male students who answered the question, 11
(91.7%) chose “Availability of male mannequins in the laboratory to practice nursing skills that
require male body structure and male anatomy,” and 10 (83.3%) picked “Availability of large
sized gloves & gowns for use in performing laboratory skills.” Two (16.7%) of the 12 picked
“Availability of male laboratory coordinators and/or male lab instructors.” See Figure 9 for
complete responses as ranked in order of importance by male participants.
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Figure 9. My Community College’s Reflection of Males in the Laboratory Component of My
ADN Program (choose all that apply)

Survey Summary
As noted in the previous pages of this chapter, the first method used in this study to
gather data from participants was the online SurveyMonkeyTM. The researcher contacted nursing
education program chairpersons in community colleges across Illinois, through email to solicit
information about their various ADN programs. Fourteen chairpersons responded to this online
survey. While these nursing chairpersons, directors or administrators had multiple titles, all were
in essence, “in charge” of their respective programs.
The SurveyMonkeyTM sent to these chairpersons consisted of two parts: a) demographic
information, and b) permission to use their first year male students in the survey. Three of the
chairpersons eventually authorized their program’s participation. The following male students
from these community colleges participated: a) students who had just been accepted into the
ADN program; and b) any male who had just completed the first year of a program but was not
yet considered a second year student.
The first part of the survey was conducted to gather demographic information from the 16
SurveyMonkeyTM participants. Demographic information included: a) student’s name; b) the
rural, urban, or suburban locale of their college; c) the student’s academic level in their ADN
program; d) age range; and e) ethnicity. Survey participants identified their age ranges from the
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late teens to 51 and older. Survey participants represented varied ethnicities: Caucasian, Asian
or Pacific Islander, Black, and Hispanic.
The second part of the SurveyMonkeyTM consisted of seeking permission from students
to participate in the survey and then responding to the survey’s eleven questions. Question
response options were multiple choices, select all that apply, and/or ranking of items from one to
five, where one was the most important, and five the least important.
Survey results revealed that the vast majority of participants felt that nursing was a stable
job with professional growth opportunities. Participants had different opinions when it came to
identifying the challenges of being in an ADN program. However, overall the majority of these
students chose “cultural challenge” (stereotype of nursing not being a “male career”) as the most
challenging part of being in nursing. The other three challenges identified by these students to
being in the nursing profession were: low salary; nursing may not be perceived as a challenging
career choice for a man; and the cost of a nursing education.
A few questions requiring ranking of answers helped the researcher to see the order of
importance chosen by students, with the rank of one being the most important and five the least
important as perceived by participants. One unusual revelation was when participants reported
that they were unaware of, or did not know of, any male-support services in their community
colleges, especially in the ADN programs. A few students failed to answer some of the survey’s
questions, but overall participation was well-received by the male nursing student participants.
Face-to-Face Interviews
Nine male students were able to participate in face-to-face interviews. The remainder of
the original 16 who completed the online Survey Monkey TM was either unable or unwilling to
participate in interviews for various reasons that included personal, school and work conflicts, or
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an unwillingness or inability to meet the researcher interview requirements, including one
student who had just completed his first year in nursing and was thus considered a second year
student.
Interviews occurred on the students’ campuses, which meant participants were in familiar
and hopefully psychologically comforting environments which may have enhanced the recall of
factors employed in choosing their colleges’ ADN programs. Interview recording is a preferred
method used in qualitative data collection (Creswell, 2007). Therefore, interviews were recorded
by two recorders to ensure accuracy of recordings. Two recorders were used in case one
malfunctioned; permission for recording was granted by all interviewee-participants.
Interviews were scheduled and conducted for participant convenience. All students were
given an hour for the interview to transpire; no student required more than one hour. The
interviewer had enough time to ask the questions and probe further as needed.
An interview script was used in all participant interviews (See Appendix E). The script
served to manage the interview session appropriately and to guarantee that the same questions
would be asked of all participants. Probing questions were used to clarify main questions if the
interviewee did not seem to understand the original questions, or if the interviewer needed more
explanation or clarification from participants’ responses. Interviewees were each provided with
a set of questions at the start of the interview. Field notes were taken before and after the
interviews as recommended by Lincoln and Guba (1985).
The interviews were recorded and all the male students appeared comfortable and calm
during interview sessions. Neither the script nor copies of the questions for students disrupted
the interviews but instead added to their relaxed appearance and helped them prepare their
responses. At the end of interview sessions, the researcher clarified that each interviewee would
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be contacted should there be a need for further clarification of responses during study analysis.
A $10 gift card and a thank you note were given to participants at the conclusion of each
respective interview.
All interviews were conducted in English, the common language of all research
participants. Two participants were fluent in Spanish, but were also fluent in English. Five
guiding questions were used to formulate detailed interview questions (See Appendix A). The
distribution of which interview questions corresponded to which of the five guiding questions
can be seen in Table 16.
Table 16. Relationship of Interview Questions to Study’s Guiding Questions
Guiding Question
Guiding question 1

Interview Questions
Interview questions 1, 2, 3

Guiding question 2

Interview questions 4, 5, 6, 7

Guiding question 3

Interview questions 8, 9, 10, 11

Guiding question 4

Interview questions 12, 13, 14, 15, 16

Guiding question 5

Interview questions 17, 18, 19, 20 , 21

The interview questions asked of participants in this study were intended to answer the
study’s Guiding Questions. As shown in Table 16, guiding question one was answered by three
interview questions and guiding questions two and three were each answered by four interview
questions. Guiding questions four and five were answered by five interview questions each. At
the end of each student-participant interview session, participants were also asked what other
factors influenced them to enroll in an ADN program which had not yet been addressed in
interviews. Participant interview questions will be found in Appendix F.
Guiding question one: What factors weigh the most in male students’ decisions to
enroll in ADN programs in Illinois community colleges? The first guiding question pertained
to what factors most influenced this study’s male students to enroll in ADN programs in Illinois
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community colleges. There were three questions asked of the nine male participants to discover
the factors that persuaded them to enter nursing. The first interview question asked of the nine
student participants the different factors they considered in their career exploration process. The
second question asked participants what other areas of study they considered in addition to
nursing. The third question explored the reasons that the other careers may have appealed to
them during career searches.
Male students who answered these questions described numerous factors that led them to
enroll in ADN programs. According to students’ one, two, six and nine, the “economy” was a
big factor that drove them to decide on nursing. After being permanently displaced from
previous work or careers, they felt they needed a “stable career” to support themselves and/or
their families. With the help of wives, mothers, cousins, in-laws, friends and others who were
nurses and who expounded on the benefits and advantages of being a nurse, five of the study’s
male students’ found their way into nursing.
The encouragement these males received from family members, friends and
acquaintances that were already nurses helped them to take their first steps to entering a
community college ADN program. While they followed various steps in deciding to enter
community college nursing studies, some steps were calculated and some were not. However,
all paths led them to community college ADN programs. As student number one recalled,
“There was not a lot of research that went into it; it was more like a decision of the heart than a
research decision.” Student number eight recalled, “There were not really any steps involved in
it [the career decision].” Student number nine said:
There were no real steps involved. I was dissatisfied as a public school teacher, and was
very dissatisfied with my situation. I was no longer receiving satisfaction for teaching
that someone needs to do a good job, so I needed to [make] a career change.
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Still relating career decision making, student numbers eight and nine claimed to have not
used any particular processes when enrolling in nursing school. They did mention the benefits of
talking to relatives and friends who were nurses about nursing education programs. Student
number six also began his exploration by inquiring of and talking to relatives who were nurses.
He said he used relatives’ advice not only for guidance but also as inspiration to enroll in
nursing. Interestingly, in this era of electronic media, research and communications, only
student numbers four and seven noted the use of the internet to explore and compare different
nursing programs. Student number four commented on the benefit of using the internet not only
in looking for a career that was in demand and projected to grow into the future, but one with
decent salary and benefits. This student emphasized that the internet was a place to conduct
research. He claimed to have used the internet to search for a program that would be fairly
inexpensive to avoid incurring college debt.
Student number seven, who said he had had an interest in nursing for many years, but
until recently had not researched the profession, used the internet to search for ADN programs
close to home. He said:
With the computer, almost everything out there you can find on the internet. There were
a few surrounding schools and I compared which one would be quicker for me to be
accepted into and faster [to complete], and once I decided which one would benefit me
the most…then I applied.
Some of these male student participants considered professions other than nursing but
eventually concluded that nursing was the right choice for them. Other professions were either
similar to nursing because they dealt with healthcare, or completely different, but the students
considered nursing a more viable and stable career option. As male student four said, “I was
looking for a degree that I wouldn’t have to spend much money and get into too much debt.”

106

Other job roles or professions considered by some of the male participants in this study were: a)
auto mechanics, b) respiratory therapist, c) engineering, d) radiology technician,
e) nutritionist, f) school teacher, g) construction worker, h) architect, and i) surgical assistant.
Some student participants already had a career but switched to nursing when laid off from
other jobs and then could not secure other employment connected with previous or recent work
experience. Student number two stated that he had a supervisory position with a large company
in Illinois when he was permanently downsized. Moving to California to find non-existent job
opportunities, he returned to Illinois to follow his nurse-wife’s advice to become a nurse.
Student number five was originally from Illinois, moved to Arizona and worked as a math
teacher, all the while thinking that perhaps nursing was for him. After talking to a nursing
counselor in an Arizona community college, he returned to Illinois to pursue nursing.
Student number seven holds a Bachelor’s and a Master’s degree in Public Health and
works with many nurses in his job role. He researched the internet to find a nursing school to
best suit his needs. Both student six, a military veteran, and student eight, whose father was a
veteran, are utilizing military education benefits to pursue their nursing degrees.
Finally, student number nine, who had been a public school teacher, was laid off and
decided to study nursing in an ADN program. Recollecting his decision, he said he was with his
son visiting the community college where the son was planning to pursue a non-nursing degree.
The father inquired about the college’s ADN education, and decided to enroll. As he recalled:
There was not a lot of process I used. I fell into it (nursing) just like that, and I knew I
had wanted to be a nurse for a long time and I am too old to be a doctor, so I pursued
[nursing].
Table 17 is a summary of student responses to interview question one.
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Table 17. Summary of Responses of the Nine Male Participants to Interview Question One
Guiding Question I
What factors weigh most preponderantly in male
students’ decisions to enroll in ADN programs in
Illinois community colleges?
Student 1

Interview Question One
Describe the steps you took in your career
exploration process.
Had no articulated career exploration.

Student 2

Had no articulated career exploration.

Student 3

Had no articulated career exploration.

Student 4

Researched nursing programs online.

Student 5

Consulted a community college nursing counselor
in Phoenix, Arizona where he previously lived.

Student 6

Consulted a cousin and a brother-in-law who are
nurses about attending nursing school.

Student 7

Researched ADN programs in the internet. He
looked at local colleges near his home and
compared their programs to see which college
would accept him the soonest. He also researched
the internet which school would benefit him the
most.

Student 8

No particular steps were involved in his career
exploration.

Student 9

Inquired about the ADN program during an open
house at his college.

Realizing that many of the study’s males considered other career options besides nursing
and how and why those other job roles appealed to them, their personal reasons were tailored to
how they felt about nursing. Student number one liked being a teacher because he said, “That
profession would have three months off during summers.” Student number two claimed to have
considered auto mechanics because he said, “I like working with my hands, and I also like to do
projects working in the [nursing] laboratory.” He had considered becoming a respiratory
therapist because he said, “I like helping people.” This reasoning echoed why student number
three had considered becoming a radiology technician, which was to fulfill a need to help people.
He felt that radiology technician work and nursing were similar because they both involved
helping people.
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Student number four considered studying nutrition because he enjoyed eating healthy
food. Student five was a math teacher, who now likes nursing because he said, “I like to help
people understand math. The same goes for nursing, which focuses on the compassion and
willingness to help people.”
Student number six worked as a surgical technician while pursuing his nursing education.
Being a surgical technician, he said, “Is very challenging, just like nursing.” Like him, another
male student had the desire to be challenged in his work and said:
Nursing is a challenging career. I always like to be challenged; I like things that are
difficult. I don’t mean the work being hard. If I know if it is challenging and if I can do
the job correctly, [then I know] I have done a good job! It is something I can do. I don’t
mean designing how to build a bridge which I don’t have the background to do.
Discussing what influenced his nursing school enrollment decision, student eight said:
I enjoy the excitement of [not knowing] what will happen. Nursing and the EMS
(Emergency Medical Services) role for which I volunteer in my town are very similar.
The only difference is that I am more out in the field with EMS and [nursing] is more
hands-on care of the patient. But I haven’t found anything that would stop my process
[of studying nursing].
Student number nine, who was a former public school teacher, said that teaching music
had lost its appeal for him. He was then working as a CNA in a nursing home while completing
his ADN education. The different students’ responses to interview questions were varied and
revealing. Tables 18 and 19 summarized participants’ responses based on interview questions
two and three.

109

Table 18. Summary of Responses of the Nine Male Participants to Interview Question Two
Guiding Question I
What factors weigh most preponderantly in male
students’ decisions to enroll in ADN programs in
Illinois community colleges?
Student 1

Interview Question Two
What other careers did you consider in addition to
nursing?
Considered being a school teacher.

Student 2

Considered being an auto mechanic or respiratory
therapist.

Student 3

Took business administration and radiology courses
but did not complete degree.

Student 4

Studied nutrition in college.

Student 5

Has worked as a math teacher.

Student 6

Works as a surgical assistant (technician).

Student 7

Has a Bachelor’s degree from West Florida
University; and a Master’s degree in Public Health
from the University of Illinois.

Student 8

Considered studying engineering or architecture.

Student 9

Has worked as a music teacher.

Table 19. Summary of Responses of the Nine Male Participants to Interview Question Three
Guiding Question I
What factors weigh most preponderantly in male
students’ decisions to enroll in ADN programs in
Illinois community colleges?
Student 1

Interview Question Three
What made those other careers appealing?
Likes having three months off during summer.

Student 2

Likes working with hands and helping people.

Student 3

Verbalized that he feels radiology is close to
nursing.

Student 4

Likes dealing with health and how the body works.

Student 5

Likes math because he enjoys helping people to
understand math.

Student 6

Working as a surgical assistant is as challenging as
nursing.

Student 7

Likes to be challenged with a difficult career like
nursing.

Student 8

Enjoys the excitement of not knowing what will
happen next, as occurs in nursing.

Student 9

Was a music teacher but was unable to articulate
why that career appealed to him.

Guiding question two: What knowledge regarding ADN programs in Illinois
community colleges should male students possess prior to making enrollment decisions? In
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answering this study’s Guiding Question Two, this research aimed to discover what knowledge
the male nursing student participants possessed previous to enrollment that helped them enroll in
Illinois ADN programs. Interview questions four, five, six and seven helped to unfold what
knowledge the nine participants had prior to entering an ADN program.
The first question under guiding question two was interview question four. The nine
participants were asked what they had learned in nursing that they did not know during the act of
career exploration. According to student number one, he did not know that nursing would be an
appropriate career choice for a male. He said, “Females perceive that male nurses are viewed
more favorably than female nurses.” According to this participant, when it came to promotions
in nursing, he believed males had a tendency to supplant females more rapidly. He claimed:
“Men get all the breaks and promotions over female nurses.” Nursing as a female dominated
field seemed a surprise to student number eight, who could not believe that there was a large
nursing shortage. He seemed shocked when learning that, “Only about 5 to 6% of nurses are males.”

Four students reported the challenges, hardships, and how much work they felt was
involved in being a nurse. Student number two reluctantly mentioned during the interview that
he did not realize nurses must be well versed about medications. With a surprised tone in his
voice, he said, “I thought that the doctor would just order the medications [and the nurse does not
need to double check them].” Student number four recalled how hard it was to apply for
admission to the ADN program. As he said, “The process to actually become a nurse is pretty
extensive.” Student number five, who just finished the first semester of his ADN program,
elaborated, “I did not know how tough it would be [to study nursing]. There are so many things
that go with it [to study and pass the course work].”
Student number six focused in the diversity within nursing and the benefits of being a nurse:
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I didn’t know that the nursing field was so vast, so diverse; it’s not a dead-end job where
you’re just stuck doing the same thing over and over, and there’s always a different field
that you can go into within nursing.
Student number seven, who worked as a clerk in a hospital, reported that:
I have learned how much a nurse can do. A nurse is responsible for almost everything.
They are responsible for educating other staff in the hospital, [usually that] is the person
with a nursing degree. The people in charge [where I work], they all have nursing
degrees; you do not have to limit yourself to patient care.
Student eight, who volunteers as an EMS technician, had more to say about nursing:
I pretty much had done my research and knew what the [nursing] job entailed and had
worked around it for years, you know, not necessarily as a nurse but as an EMT. The two
jobs are very similar; more out in the field with the EMS and nursing is more hands-on
care of the patient. I haven’t found anything that would stop my thought process [about
being a nurse].
Like student number six, student number nine was unaware of the diversity of work areas within
nursing:
I didn’t realized there were so many levels of nursing, CNA, LPN, and then even with the
RNs, so many different levels and I didn’t know the job of nurse anesthetist even existed.
I don’t know if that’s reality for me, but I’m sure I have that in my hopeful vision that I
can pursue it. I don’t know what it all involves, whether I have what it takes to get there.
But it’s something really to be shooting for.
Table 20 summarizes what these nine students had learned about nursing that they did not
know during career exploration.
Under Guiding Question Two, interview question number five asked the nine participants
about what they had learned in nursing that they had known during career exploration. When it
came to this question, six students had different responses; and two students had the same
response. Student number one validated his perception that being a nurse would afford him
opportunity to travel, meaning that as a nurse, it would not be difficult to find a job while moving
locations as he so desires.
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Table 20. Summary of Responses of the Nine Male Participants to Interview Question Four
Guiding Question II
What knowledge regarding ADN programs in
Illinois community colleges should male students
possess prior to making enrollment decisions?
Student 1

Interview Question Four
During your career exploration process, what did
you learn about nursing that you had previously not
known?
Nursing is a great career for males because they are
viewed more favorably than females, like for
example when male nurses are more apt to be
promoted more quickly in a job than female nurses.

Student 2

Knowing medications is one of the great challenges
and responsibilities of nurses.

Student 3

Becoming a nurse is a very extensive process.

Student 4

Only 5% of nurses in the United States are male.

Student 5

It is hard to study nursing; a lot of time and effort is
required.

Student 6

There were so many areas in nursing to choose
from.

Student 7

Nurses have so many responsibilities, and most of
the time the person in charge of health care has a
nursing degree.

Student 8

Emergency Medical Services (EMS) and nursing are
very similar careers.

Student 9

Nursing has so many levels, for example certified
nursing assistant (CNA), License Practical Nurse
(LPN), Registered Nurse (RN), Teaching nursing,
and Certified Registered Nurse Anesthetist (CRNA)
as examples.

He said, “I can find work wherever we [he and his wife] end up.” Student two believed
that it was very important for a nurse to know and understand the caring process in delivering
proficient patient care. He explained:
It is important to know the basic knowledge in caring for patients. For example, a patient
with chronic obstructive pulmonary disease (COPD) can be allowed to sleep sitting up.
The more you know about it the more you understand the best way to take care of that
patient.
Students’ three and seven validated that they felt that helping people was a main reason
why students, male and female, pursue nursing. Student number three said, “A nurse is not
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doing just any kind of a job….it is more than that. A nurse is helping people, saving people’s
lives.” As student number seven said:
To be a nurse, I mean you have to do it for people; you don’t do it for yourself. I learned
from working in the hospital that these nurses are still taking care of patients in the
hospital because, that’s what they really love to do. They show up every day for the
patient to care for him or her. Like in a doctor’s office they want you to feel better and
get you [the patient] out of there as soon as possible. And seeing those nurses taking care
of patients validates the idea that these nurses are very compassionate. I mean if you
didn’t like people I don’t think you would become a nurse.
Student number four mentioned that nursing is an in-demand profession. He explained
the importance of the prerequisite courses taken prior to starting a nursing program’s course
work. He said, “Some of the classes, like microbiology, [helped you to know] different
pathogens,” which eventually helped me to understand how to deal with different diseases.”
Student elaborated on how some prerequisites helped him prepare for nursing. Like student four,
student seven said, “What we learned in microbiology can be applied to nursing.”
Student number nine articulated that there was a worker shortage within nursing, and
according to him, nursing was “a stable job.” Student number seven emphasized how some
people suffer career-burnout and yet some nurses never tire of the work. He noted, “Some of
them seem as passionate as they were when they just started working.” Student number nine
confirmed that nursing is not only a stable career but that he believed nurses are compensated
well for their work. Table 21 summarizes the responses of the nine male participants to Guiding
Question Two, interview question five.
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Table 21. Summary of Responses of the Nine Male Participants to Interview Question Five
Guiding Question II
What knowledge regarding ADN programs in
Illinois community colleges should male students
possess prior to making enrollment decisions?
Student 1

Interview Question Five
What did you learn about nursing that validated
what you already knew?
Nursing is great for travelling. It is easy to find a job
anywhere a nurse travels or moves.

Student 2

It is important for the nurse to know and understand
the caring process to deliver excellent care to
clients.

Student 3

Nursing is more than just a job.

Student 4

Nursing is a very in-demand profession.

Student 5

Prerequisite courses are important to learn basic
science in order to adapt the knowledge to patient
care.

Student 6

There is a shortage in nursing and that there are so
many areas in nursing you can go to.

Student 7

To be a nurse means you have to be passionate
about helping people.

Student 8

Some nurses are very dedicated to their roles as
nurses.

Student 9

Nursing is a very stable job.

After discovering what this study’s participants had learned about nursing prior to
entering their ADN program and whether or not their perceptions were validated, interview
questions six and seven dealt with participants’ decisions to actually pursue nursing, and whether
they had ever questioned or doubted their decisions.
Student number one believed that his love of interacting with patients had strongly
validated his desire to become a nurse. As he explained, “I hope I can be a support [to my
patients] emotionally and physically.” This student also believed that not all human healing
occurs only with medicines, but that it can also occur through the heart. For another male
participant, the perceived professional and economic stability of the nursing profession as well as
his future salary definitely helped him validate the desire to pursue an ADN education. He
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commented that his wife enjoys her nursing role and relishes the stories she tells about her work.
For him, this validated the fact that he would enjoy his new career. Accordingly, he said, “I
know I am not going to be bored with nursing because I see how exciting [nursing can be] based
on my wife’s stories.”
Student four liked the different work settings and options from which he could choose
after completing his ADN program and obtaining his RN license. Sharing what he hopes to do
after graduation, he said, “I would like to continue my education, like going to graduate school to
become a nurse practitioner.” Like student four, student five validated a desire to be a nurse
after being exposed to a variety of job options open to nurses. This student was visibly excited
as he discussed this:
I was not aware about the different areas you can go into. This semester, we are learning
pediatrics and I guess that would be an option for me too. I did not really know too much
about nursing before I got into the program, like the different work areas within nursing.
I also was not aware of the different degrees you can pursue with nursing. I did not know
[you can be] a nurse practitioner or a certified registered nurse anesthetist (CRNA).
Student number seven felt that when he started applying what he had learned in the
classroom and laboratory settings to real people in actual clinical situations, he undoubtedly
realized that he had made the correct decision to pursue nursing. Student number three’s
responses did not relate to the question and students’ six, eight, and nine did not have a frame of
reference to answer the question since they had only just been accepted into the program, and
had yet to begin nursing classes at the time of their interviews. As student number nine put it:
I have not really started classes yet so I don’t have much exposure to the job possibilities,
but just talking to different people that there are different avenues in nursing is helpful. I
came in with the hope that I can be a surgical nurse. Whether that is a possibility, I don’t
know. That’s what is in my mind.
See the summary of students’ responses to interview question six in Table 22.
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Table 22. Summary of Responses of the Nine Male Participants to Interview Question Six
Guiding Question II
What knowledge regarding ADN programs in
Illinois community colleges should male students
possess prior to making enrollment decisions?
Student 1
Student 2
Student 3

Student 4
Student 5

Student 6
Student 7

Student 8
Student 9

Interview Question Six
Since entering the ADN program, are there additional
things you have learned about nursing that validated
your decision to pursue this career?
Enjoys patient interactions and helping patients
emotionally and physically.
Nursing is a stable career with a good pay scale.
Response did not articulate what he had learned about
nursing that may cause him to question his decision to
pursue nursing.
Different work settings and options within nursing that
he likes has helped validate his career decision.
Different areas of employment and education that can be
pursued in nursing. For example a nurse practitioner or
certified register nurse anesthetist (CRNA).
Could not think of a reason to question his decision to
pursue nursing.
Knowledge of what he had learned in lecture and
laboratory and application of it to real patients in clinical
settings.
Just enrolled and did not yet know. “I’m just now getting
into it.”
Just enrolled and did not yet know. “I don’t know.
That’s what’s on my mind.”

Interview question seven gave participants a chance to examine themselves and look
deeper within, to ponder how they felt about their particular nursing program and if anything
forced them to question their decisions to pursue a community college nursing education.
Student number one said he had never questioned his decision to pursue nursing since enrolling,
but mentioned that, “I just know I do not want to go work in the obstetrics (OB) unit. It does
not interest me.” Student number four reported that one thing that may cause him to question his
decision to pursue nursing might be what he perceived as discrimination against male nurses in
certain clinical departments. In explaining, he said, “Because it [nursing] is a female-dominated
field, males aren’t recognized as much so they might get looked over for promotions just because
they aren’t female.” The study’s other male participants said they had not yet met with anything
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to cause them to question their decisions about pursuing careers in nursing. Tables 22 and 23
summarize what participants shared about interview questions’ six and seven.
Table 23. Summary of Responses of the Nine Male Participants to Interview Question Seven
Guiding Question II
What knowledge regarding ADN programs in
Illinois community colleges should male students
possess prior to making enrollment decisions?
Student 1

Student 2

Student 3

Student 4

Student 5
Student 6
Student 7

Student 8
Student 9

Interview Question Seven
Since entering the ADN program, are there things you
have learned about nursing that caused you to question
your decision to pursue this career?
Could not think of any reason to question his decision to
pursue nursing. No interest to work in the obstetrics
(OB) unit.
Response did not articulate what he had learned about
nursing that might cause him to question his career
decision.
Response did not articulate what he had learned about
nursing that might cause him to question his career
decision.
One thing that may make him question his decision to
pursue nursing could be discrimination against males in
certain departments in health care facilities.
No; there is nothing that would make me not want to do
it, like, I still want to do it, you know.
Nothing is holding me back or would change my
decision.
Nothing would be enough to make me completely
change my course [to study nursing]. But you can have a
bad day on day and question the decision momentarily,
like why did I do this.
No. So far I’ve enjoyed every bit of it.
Student’s response did not articulate anything that would
cause him to question his decision to pursue nursing.

Guiding question three: What information sources and in what ways are those
sources used by male students to decide to enroll in ADN programs in Illinois community
colleges? Guiding Question Two dealt with what knowledge this study’s participants possessed
before making decisions to enroll in ADN programs. Students talked about their career
exploration and what they had learned about their new profession that they believe strengthened
their decisions to study nursing. Guiding question two also challenged participants about their
decisions to join a female dominated occupation.
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Guiding Question Three discussed the different resources participants utilized while
pondering their decisions and eventually enrolled in ADN programs in Illinois community
colleges. The first interview question under guiding question three was devoted to finding out if
anyone or anything had an influence over these participants during the decision making process.
Immediate family members such as spouses, siblings, adult children, and close friends and
relatives, as it turned out, did influence most participants to enroll in nursing programs.
The opinions of family and friends seemed to impact participants’ decisions in that they
were part of the decision factors that seemed to help motivate these males to enter community
college nursing programs. As student number two recalled, “The number one influencer was
probably my wife. She has been extremely supportive. She had the idea before I did that I
[should] go into nursing.” As he related the influence of friends who were married to nurses, he
added, “Friends were very influential in leading me into the nursing program.”
Like this student participant, student number three praised his wife and children as
catalysts that gave him a reason to seriously consider nursing. This participant believed that
having a dependable career like nursing was what he needed to provide a better and more
financially stable future for his children. Without hesitation, he said, “My wife and kids were all
big influences over me to pursue this career.” Another student said that his family also was the
reason he talked to friends who were pursuing careers in nursing in various Illinois colleges.
This led him to compare different colleges as part of his decision.
Student number seven consulted friends and co-workers in his deliberations to study
nursing in a community college; working with male nurses also helped inspire him. As he
recalled, “Of the majority of people that I work with, surprisingly most of them are males and
only a few are females. I found it interesting not knowing that there are not a lot of males in
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nursing.” Student number eight, a paramedic, praised his mother as a wealth of knowledge that
fueled his interest in nursing. He said there was also another person that he clearly believed
influenced his new career decision. That person, whom he met during EMS training, encouraged
him to pursue nursing. As he explained, “I needed to study nursing because I felt I was good
at it!”
For students’ four and five, no one influenced them to enter an ADN program. Student
four said, “I motivated myself because I wanted to be the best I could be.” He sees nursing as
the way to fulfill a dream and that he is the instrument to fulfill that dream. Student five
explained further:
I’ve worked in a nursing home before, so I went through a CNA program. I’ve also
worked as a private caregiver. I took care of adults challenged with mental and physical
disabilities. And it was just something that was pretty rewarding and I just thought that
being a nurse would be more rewarding, to be able to know more about the human body
and be able to help people more than just changing a diaper.
Student number six’s family influenced him to study nursing. Yet, he attributed to
himself the final decision of committing to the profession. After being out of work for two
years, he said that unemployment compensation was coming to an end and he needed to provide
for his family. Nursing was something he liked. He thought his passion for carpentry could be
transferred to nursing. This participant said, “I had to do something. I have a family, so I
needed a career that was stable and of which I could be proud, like [nursing]; a career I could see
myself enjoying.”
Student number nine had the same motive for enrolling in the nursing program as others,
that is, to provide for his family. Nursing, he thought, was a reasonable career option after being
laid off from work as a music teacher. His son (not a nursing student) was already enrolled at the
same college where he (the father - a study participant) was enrolling in the nursing program. He
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added that he believed it would be cost effective to take the nursing program where his son was
enrolled, particularly regarding travel expenses. This participant said that, “Certainly the cost of
coming to a community college as well as the location was a big factor [in my decision]. I live
45 minutes away, and my son also goes to school here.” The affordability and accessibility of a
community college education influenced him to pursue nursing. Table 24 summarizes what or
who influenced study participants to enroll in ADN programs.
Table 24. Summary of Who or What Influenced Participants to Enroll in ADN Programs
Guiding Question III
What information sources and in what ways are
those sources used by male students to decide to
enroll in ADN programs in Illinois community
colleges?
Student 1
Student 2
Student 3
Student 4
Student 5

Student 6

Student 7
Student 8
Student 9

Interview Question Eight
Who or what influenced you to enroll in your current
ADN program?
Wife and friends who are married to nurses.
Wife, friends and acquaintances in nursing programs at
different community colleges.
Wife and children influenced his decision to be in an
ADN program.
Himself; he wanted to be “the best he could be.”
Himself. After working as a CNA in a nursing home, he
wanted a more challenging and responsible care giving
role. He felt that being a nurse would be a more
rewarding job than being a CNA.
Family and himself. He wanted a job that was stable,
one that he would enjoy as much as he enjoyed
carpentry.
Friends and co-workers who were nurses.
His mother and his EMS director.
Family; affordability and accessibility of the college
where he was enrolled in nursing program also
influenced him.

Question nine asked participants directly about how they learned of the nursing program
where they were enrolled. The majority of the male student participants admitted hearing of the
ADN program in which they were enrolled because they were already a student in the same
college, but studying non-nursing subjects, as their ADN program. Four of the nine study
participants were already aware that their respective community colleges had an ADN program
before they enrolled in the colleges’ nursing schools. For example, student number three had
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studied in the same community college many years ago. He said, “I went to school here 25 years
ago and back then I already knew about it [the ADN program].” He had previously studied other
subjects in the same college where he was now enrolled in nursing, and said:
I was taking different courses and heard about the Radiology program so I started
pursuing that degree. I was taking general classes like biology, which was also a
prerequisite for nursing. Then after having some conversations with people I knew, I
decided to change my focus to nursing.
Student number four had previously received an Associate’s Degree in Business
Administration in the same community college where he was now enrolled in nursing. He had
been unaware of the ADN program at that time. He explained, “I discovered it myself. I looked
at the college’s website because I was interested in the field [nursing program]. I just explored it
on my own.”
Student number five had a relative who had worked in his college’s business office where
the participant was studying nursing. He said he researched the internet about his ADN program,
saying he had always been aware of the nursing program’s excellent reputation. He confidently
declared, “I’ve heard this is one of the best community college nursing programs in the state of
Illinois.”
Three other students availed of the internet when investigating ADN programs prior to
enrolling. Student number two not only searched the internet but also talked to a family friend
whose daughter graduated from his community college. He said, “I searched the internet and
talked to people online [to inquire about the nursing program]. I also talked to a friend of my
mother’s who has a daughter who graduated from the ADN program.” Another student
mentioned how he used the internet to conduct online searches about many colleges that were
offering ADN programs. Still another student shared the website “Allnurses.com” which he said
is popular for those who want to chat with other potential nursing students about nursing
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programs, the profession and what it entails. As he described his method of investigation, he
said:
I would go into schools’ websites to read about them and request information [about their
ADN programs]. I tried to find a website where people “vent” about programs, like
going into Allnurses.com, where it would be a chat room where people post [and answer]
questions. There were not many of those.
Student number eight credited his college’s academic advisor with learning about the
ADN program. He said he felt lucky to discover that he could use his military benefits for
college, saying, “This college was my only choice to pursue a nursing career.”
Participant student number nine had a unique way of learning about the ADN program at
his college by attending an open house with his son, who himself was inquiring about classes.
The father (this study’s participant) decided to take the opportunity to inquire about nursing
while there with his son. As he remembered that day, “Just like that, quick and simple; as if it
was meant to happen that way.” Table 25 summarizes how the nine student participants learned
of their ADN programs.
Table 25. Summary of How the Male Participants Learned of Their College’s ADN Programs
Guiding Question III
Interview Question Nine
What information sources and in what ways are
those sources used by male students to decide to
How did you learn about the ADN program in which
enroll in ADN programs in Illinois community
you are enrolled?
colleges?
Student 1
Student had attended that same college 25 years ago and
he was aware of the ADN program at that time.
Student 2

Internet. Student talked to people online. He also talked
to someone who graduated from the college and his
mother had a friend whose daughter graduate from the
college’s ADN program where he was studying nursing.

Student 3

He was already a student at his community college but
was studying radiology and decided to switch to nursing.

Student 4

Student already held an associate’s degree from the
college where he is now enrolled in the ADN program.

Student 5

He had a relative who worked in the college where he’s
enrolled for nursing.

Student 6

Internet. He claimed to have conducted much online
research.
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Guiding Question III (cont)
What information sources and in what ways are
those sources used by male students to decide to
enroll in ADN programs in Illinois community
colleges?
Student 7

Interview Question Nine
How did you learn about the ADN program in which
you are enrolled?
Internet, including the college website where he is now
enrolled in the ADN program.

Student 8

He discussed the program with an academic advisor.

Student 9

He attended a college open house with his son.

After learning about the ADN programs in which participants were enrolled, interview
question ten was interested in knowing what attracted participants to their individual colleges,
thereby leading them to enroll in ADN programs. Cost was a big factor which attracted three of
the nine participants to their programs. Student number one admitted that, “Low cost was what
actually attracted me to take nursing in [this] community college. It is cheaper [to study nursing]
here than at a university.” Student number four also said that the decision related to the cost and
length of time it would take him to complete the degree. He seemed to have calculated every
aspect as he explained:
I had two options: I could have gone to a university to get a bachelor’s degree that would
have cost me around $15,000 each year for 4 years. But here, it is around $6,000 to
$7,000 a year for two years. If I went to get a bachelor’s degree, I would study for four
years and take the same RN exam. But here I only have to study for two years to take the
RN exam. And even if I wanted a bachelor’s degree in the future, I could enroll in an
online program at a university.
Student number nine was also attracted to the low cost of the community college’s ADN
program. His primary reason to enroll was affordability.
The remaining participants had different attractions to their colleges’ ADN education.
Student number two said that not needing to write the lengthy nursing school patient care plans
attracted him the most to his program. For student number three, the fact that he believed
nursing was an excellent career attracted him. Student number five was attracted to the career
opportunities within the profession of nursing. He said that:
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I want to have a nice career for myself, something where I can expand my knowledge. I
know money is important but that’s not really the whole aspect as to why I wanted to be a
nurse. I think it’s more about taking care of people but I think the reason why I did it is
so I can have a good foundation for myself in case I decide to start a family.
Student number six seemed to have chosen his ADN program for practical reasons since
he enjoyed the campus’s close proximity to his home. He later admitted that he also was
attracted due to the ADN program’s high pass rate on the NCLEX-RN national board licensure
examination which nursing students must pass following graduation in order to work as
registered nurses in the United States.
Student number seven liked it when his college changed their admission process from a
waiting list to a point system. He said he had thus accrued points for already possessing both a
Bachelor’s and a Master’s degree, and so believed the change allowed him to enter the nursing
program earlier than under the former admission process. He added, “The college accepted my
military scholarship, and it is the only college close to my house that offered a nursing program.”
Table 26 summarizes what attracted participants to their ADN programs.
Table 26. Summary of What Attracted Participants to Their ADN Programs
Guiding Question III
What information sources and in what ways are
those sources used by male students to decide to
enroll in ADN programs in Illinois community
colleges?
Student 1
Student 2
Student 3
Student 4
Student 5
Student 6

Student 7

Interview Question Ten
What attracted you to enroll in your ADN program?

Low cost. It is much cheaper to study nursing at a
community college than at a university.
The student did not have to write lengthy nursing care
plans.
Student felt nursing is a good career with growth
opportunities.
Low cost and the length of time to program completion
attracted him the most.
Good job opportunities. He wants to have a valuable
career.
The college is located close to his home. He also values
his college’s high pass rates for ADN graduates on the
NCLEX-RN licensure test.
He liked the changes in the student admission processes,
which transitioned from a waiting list to a point system.
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Guiding Question III (cont)
What information sources and in what ways are
those sources used by male students to decide to
enroll in ADN programs in Illinois community
colleges?
Student 8
Student 9

Interview Question Ten
What attracted you to enroll in your ADN program?

Location and convenience. The college also accepted his
military scholarship and was close to his home.
Low cost and affordability of the college and the ADN
program.

After the nine participants in this study shared what attracted them to ADN programs,
they were asked if there were other resources or types of information they had consulted prior to
enrolling in nursing. Eight of the nine participants mentioned that they searched the internet for
information about ADN programs, compared community colleges and compared ADN programs
to Bachelor of Science in Nursing (BSN) degree programs. Two students were interested in the
differences between ADN and BSN programs. Student number one said:
I did some reading and investigating [comparing ADN and BSN programs]. I
investigated if an ADN program is what I needed, now that most hospitals aspire to
achieve Magnet status [a nursing quality award given by the American Nurses’
Credentialing Center (ANCC), an affiliate of the American Nurses Association, to
hospitals that satisfy a set of criteria designed to measure the strength and quality of
nursing care], and whether or not they prefer [hiring only] students with BSN degrees.
Participant number eight considered matriculating in a BSN program, except that his
military scholarship limited his choices. After some research, he eventually decided on his
community college, which did accept the scholarship, as well as that fact that it was close to
home. This participant stated, “A BSN degree [is valuable], but my family’s not willing to move yet
because my son is in high school and my scholarship wouldn’t pay for it [a BSN program]. So this
college was my choice.”

Three students mentioned using the Allnurses.com website to learn of various colleges
and their ADN programs. Student number seven described how easy it is to search for
information online. He said he simply would type questions or inquiries into search boxes and
instantly received all the information he needed. Students’ two and four validated how easy it
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was to use internet websites and how it helped them answer many of their questions regarding
ADN education. Student number seven talked face-to-face with someone about his ADN
program. He said, “I did talk to my dentist’s receptionist, who is in the [same] ADN program
[where I am now enrolled]. She told me how much she liked it.”
It has been noted that many of this study’s participants used the internet to search for
information about ADN programs, but other means of inquiry were also used. In addition to
surfing the internet, student number three talked to his cousin who is a nurse in Mexico.
Student number five talked to a nursing faculty who also managed the nursing entrance exam for
his community college. Student seven spoke to friends who were already in that college’s
nursing program.
Participant student number six felt that a Google search was the best way for him to learn
about nursing school. “I search for everything using Google,” he said, “even when inquiring
about ADN programs.” Participant student nine conducted a quick investigation and sought
general information and opinions from others who were already in his ADN program. He said:
Other than a cursory investigation of several colleges, [there was] really nothing else I
used. Maybe just a general consensus from different people who are in the ADN
program, who said by the way, [this college] had a good ADN program.
Table 27 summarizes the sources participants used to gather information about ADN programs.
Table 27. Sources Consulted by Participants for Information About ADN Programs
Guiding Question III
Interview Question Eleven
What information sources and in what ways are
What other sources of information did you consult before
those sources used by male students to decide
enrolling in the ADN program?
to enroll in ADN programs in Illinois
community colleges?
Student 1
Internet sites to seek the differences between ADN and BSN
programs.
Student 2
Internet sites such as Allnurses.com.
Student 3
Internet sites. He also sought advice from others including a
cousin who is a nurse from Mexico.
Student 4
Internet sites such as Allnurses.com.
Student 5
Internet sites. He also talked to a nursing faculty who worked
in his college and who managed the nursing entrance exam.
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Guiding Question III (cont.)
What information sources and in what ways are
those sources used by male students to decide
to enroll in ADN programs in Illinois
community colleges?
Student 6
Student 7

Student 8
Student 9

Interview Question Eleven
What other sources of information did you consult before
enrolling in the ADN program?

Internet sites like Google where he searched for nursing
programs in his geographic area.
Internet sites such as Allnurses.com. He also talked to the
receptionist from his dentist’s office who is in her senior year
in the same ADN program in which he is enrolled.
Internet sites to seek the differences between ADN and BSN
programs.
A cursory investigation and general consensus polled from
different people who were in ADN programs.

Guiding question four: What challenges do male students face when enrolling in
ADN programs in Illinois community colleges? In guiding question three, participants offered
the various informational sources availed of in their quests to decide on ADN programs. In
guiding question four, participants were asked to identify challenges encountered in the ADN
enrollment process. To accomplish this, five interview questions were asked of student
participants, numbered as interview questions 12, 13, 14, 15, and 16.
Interview question 12 asked participants to describe challenges encountered during the
career exploration process. Unfortunately, this question did not seem to elicit the anticipated
responses. Student number one and three discussed that their families were challenging because
they both wanted to provide a good life for their families. Student number two discussed that
when he was laid off from his previous career, he moved to a different country and lived there
for a while. He eventually returned to his family in the United States, but was challenged to
provide a better future for his family. Student number four considered it a challenge to find a
career that would be in future demand. Student five shared his financial challenges to enrolling.
As he reported:
I would say the biggest challenges were, like when my GI Bill ran out. Trying to come
up with the money [to pay tuition fees was difficult]. This semester I have been very
lucky to get financial aid, unlike last semester when I had to borrow money from my
family to help pay for books and everything. As far as other challenges, like I was
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saying, just the time you have to put into it, really, with studying and trying to balance
your personal life with work and school. It’s not like taking a regular class, you know,
it’s really time-consuming. But it’s challenging so it’s nice.
For student number six, he said, “I guess just getting started was a big challenge, just like
anything else.” He recalled that making the first phone call to inquire about the ADN program
was anxiety-provoking. He also mentioned financial difficulties, and how hard it was to balance
school, career, and family. Two students could not think of any particular challenges
encountered during their career exploration process. Student number eight said, “The only
challenge I encountered was probably being accepted into the program, because there’s such a
long wait list at all the programs in this (geographic) area.” Table 28 shows the challenges
participants experienced during career exploration.
Table 28. Summary of Challenges Participants Had During Career Exploration
Guiding Question IV
What challenges do male students face when
enrolling in ADN programs in Illinois community
colleges?
Student 1

Student 2
Student 3
Student 4
Student 5
Student 6

Student 7
Student 8
Student 9

Interview Question Twelve
Describe challenges you encountered during your career
exploration process.
Finding a career that met the need to provide for his
family. He also had a need to find a career about which
he is passionate.
Nothing.
To meet family needs.
Finding a career that would be in future demand.
Financial challenges as well as the challenge of
balancing school, work, and family.
Getting started was a big challenge for him. It was
making that first phone call to inquire about the ADN
program that was the toughest thing he ever did. He also
identified financial and school, work, and family balance
as very challenging.
Nothing.
Being accepted into the ADN program because of the
long waiting list for all programs in his area.
Nothing.

Interview Question 13 asked participants if they encountered any challenges specific to
choosing a career in nursing, and how they addressed those challenges. Responses were divided
three ways. One group did not encounter challenges specific to choosing a nursing career. A
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second group identified pre-entrance nursing examinations and taking pre-requisite courses as
challenges; and the third group focused on family obligations and the balance between work and
school with which they had to contend.
Students’ one and eight did not identify any specific challenges to choosing a career in
nursing. Four other students identified the nursing school entrance exam and various
prerequisite subjects as challenges specific to nursing. After being out of school for several
years prior to the nursing program, student number two said that subjecting himself to an
entrance test involving Math, Chemistry, and Biology provided more stress and challenge than
he had anticipated. He explained:
My challenge was that I had not taken a test for a long time. So I went to the library and
borrowed books on Chemistry, Math, and Biology. [I] just studied on my own, took the
[entrance] test…and luckily I did well.
Student number four was also concerned because he too had been out of school for a few
years when he decided to return. He felt the entrance exam would be challenging, so he too
spent time studying alone to prepare for the test. Student five also identified the pre-entrance
examination as one of his biggest challenges. Like previous students, he had been out of school
for several years and living and working in Arizona. He began taking nursing prerequisite
courses in Arizona before returning to Illinois, but was unsure if the courses would transfer to an
Illinois community college where he was planning to enter an ADN program. He reported:
One of the biggest challenges was taking my prerequisites, like chemistry, math and
English. I was out of school for so long and [taking] English was scary [for me] because
I do not like to write essays. I was also concerned whether everything would be
transferable from Arizona to Illinois. I was grateful when they accepted all my classes
[from Arizona]. [The Illinois college] asked me to take a couple of [additional] subjects
like sociology and psychology.
Student number nine considered the pre-entrance nursing exam as especially challenging.
He needed to take prerequisites and recalled that he studied hard to get excellent grades. He
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said, “I was pretty nervous getting into the program, but I worked hard to earn the points to be
accepted. And luckily I got in on my first try to apply to the program through the [ranking
system].”
Three of this study’s nine participants considered balancing work, school and family as
their biggest challenges in the pursuit of a nursing education. As the previous group mentioned,
these students were also challenged by the pre-entrance nursing exam and prerequisite courses,
but the challenge was more in balancing the time spent between work, school and family. As
participant student number three said:
The biggest thing is that [if] you are in the nursing program, you have to be fully
committed. [I also] have a family that I need to take care of. So there have been issues
that my wife and I had talked [about], like trying to figure out the best way to work with
our work schedules and babysitting issues.
Student number seven cited the same personal life-balancing issues:
The main challenge now that I am married with two [young] children would be working
with my wife’s schedule, my schedule, and my children’s daycare schedules. Luckily my
wife was able to get a regular work schedule, Monday through Friday, from 6am to
2:30pm. Daycare opens at a certain time, and if I have a class, I take the children there.
So far we have managed our schedules, but that would be the biggest challenge for us…
to work around schedules and caring for the children.
For student number six, working around his school schedule with his wife and children’s
schedules was the biggest challenge. There were times, he indicated, that a family member could
help when schedules conflicted, daycare was unavailable and money was tight. Table 29 shows
the challenges of these male participants related to nursing school.

131

Table 29. Summary of Challenges of Male Participants Related to Nursing School
Guiding Question IV
What challenges do male students face when
enrolling in ADN programs in Illinois community
colleges?
Student 1
Student 2
Student 3
Student 4
Student 5
Student 6
Student 7
Student 8
Student 9

Interview Question Thirteen
Did you encounter any challenges specific to choosing a
career in nursing? If so, how did you address those
challenges?
None were articulated.
Pre-entrance nursing examination and prerequisite
subjects.
Balancing personal, family, and children’s schedules
(for example: Daycare).
Pre-entrance nursing examination and prerequisite
subjects.
Pre-entrance nursing examination and prerequisite
subjects.
Working with personal, family, and children’s schedules
(for example: Daycare).
Working with personal, family, and children’s schedules
(for example: Daycare).
No, did not express any challenges.
Pre-entrance nursing examination and prerequisite
subjects.

Interview question 14 sought from participants the challenges, if any, they had
encountered since enrolling in ADN programs. It should be noted that some of the student
participants had just recently been accepted into their individual ADN programs at the time of
the interviews. When interviewed, student participants sometimes responded to this question
based on what they expected might happen upon beginning nursing courses in August. But some
participants based their answers on actual experiences during their nursing prerequisites. Two
students did not have any opinion on this particular question. A common response by students
pertained either to test preparation or time management. Time management in particular related
to work and school schedules, family schedules, and childcare issues.
Students one and nine both identified test preparation and time management as the main
challenges encountered since enrolling in a nursing program. Student number two shared that
nursing has different ways of learning its subject matter, and thus, test taking was very
challenging for him. He also identified time management as an issue, saying it was difficult to
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find time with consideration given for work to pay for school and still provide for his family.
Student nine had the same challenges and said, “Juggling work and studies [is very challenging]
to me. It will be difficult to work and at the same time take all those nursing courses and study.”
For students two and five, their biggest challenge was how to prepare for nursing quizzes
and exams. Student two said:
The test questions were not like what I had ever seen before. They are really geared
toward testing your critical thinking; not only do you have to learn the material but you
really have to understand it and be able to choose what the most correct answer is.
According to participant student number five, nursing test questions that assessed his
critical thinking were difficult. Student numbers four and seven saw their biggest challenges as
time management. They both usually worked during the day, and most nursing courses were
held in the mornings. Student number four said, “The job I have right now [is] during the day. I
will probably have to find a job where I can work at night, because I’ll be going to nursing
school during the day.” Participant student number seven anticipated that time management
would be his main challenge, saying:
Possibly something will always come up, you’ll never know what would happen to my
wife’s job, and with classes my schedule could change. If I have to start my clinical, I
may need to go somewhere, and about the children, who will take them to daycare.
Student number eight thought his main challenge would be caring for patients who were
Unfamiliar or uncomfortable with male nursing students:
Being a male nursing student, that’s going to be a challenge for me. I ran into that
challenge when I was in my Certified Nursing Assistant (CNA) class as far as dealing
with elderly female patients. Especially when it was time to shower or clean them up,
they were uncomfortable with a male performing those functions. They preferred a
female, just because they were 80 years old and older. It’s kind of a generational gap. I
don’t think I would encounter that in a younger generation but with the elderly, it was a
barrier I had to break through; the patient had to feel comfortable with me.
Table 30 shows students’ challenges since enrolling in ADN programs.
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Table 30. Summary of Students’ Challenges Since Enrolling in ADN Programs
Guiding Question IV
What challenges do male students face when
enrolling in ADN programs in Illinois community
colleges?
Student 1
Student 2
Student 3
Student 4
Student 5
Student 6
Student 7
Student 8
Student 9

Interview Question Fourteen
Since you have been enrolled in the ADN program, have
you encountered any challenges?
Test preparation and Time management.
Test preparation.
None.
Time management.
Test preparation.
None.
Time management.
Male nursing students being rejected by elderly patients.
Test preparation and Time management.

Interview question 15 asked participants if there was someone who helped them to enroll
in their ADN program. Five of the nine students stated they had no assistance and that they did
everything themselves. Three of these mentioned that a few people provided simple guidance
about what forms needed to be completed and what office they had to find to enroll. Student
number two said, “Nobody helped me enroll, but a counselor helped with the forms.” Student
number seven noted that his wife helped him by being very supportive of his decision to study
nursing.
The rest of the participants, students’ one, five, eight, and nine mentioned that a school
counselor, advisor or instructor not only assisted them by talking but also inspired them to enroll.
Student number one said that, “Mrs. Smith [not her real name] not only helped me enroll, but
also encouraged me to keep going.” Three students attributed everything to their advisors who
were supportive by not only guiding them through the enrollment paperwork but also by
suggesting how to be successful in their ADN education. Table 31 shows who assisted
participants during ADN enrollment.
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Table 31. Summary of Who Assisted Participants During ADN Enrollment
Guiding Question IV
What challenges do male students face when
enrolling in ADN programs in Illinois community
colleges?
Student 1
Student 2
Student 3
Student 4
Student 5
Student 6
Student 7
Student 8
Student 9

Interview Question Fifteen
Describe who helped you enroll in your ADN program.
School counselor and/or an advisor.
No one.
No one.
No one.
School counselor and/or an advisor.
No one.
No one.
School counselor and/or an advisor.
School counselor and/or an advisor.

The last interview question under guiding question four sought to discover from student
participants whether or not their particular community colleges had programs to help or support
their decisions to enroll in nursing programs. Their answers varied. Some mentioned names of a
person, support groups, workshops, seminars, and pre-nursing classes that helped them decide.
Then again, other participants were unaware if their colleges offered such support.
Student number one was inspired by his community college anatomy instructor who
encouraged him to enroll in the nursing program, but was not aware of any other assistance of
which he could avail. Student number two said there was neither a program nor a support system
to help with his decision. He was aware of a nursing student association in the college but chose
not to participate. He said, “If I have a question I should ask my instructor. But for me, instead
of wasting time with an organization, I can enjoy that time with my kids.”
Student number six did not recall any decisional support system in his college. He said
he believed that it was much better to simply talk to peers and classmates who were either in the
program already or aspiring to be in the program. Student number seven was unaware of a
support group in his college. He knew that if there was one, he had never used it. Student nine
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also said he did not know of a support group in the college and had also never used one if it
existed.
Student number eight was not aware of a program or support group for nursing students
either, especially one for male nursing students. If there was one, he responded by saying that he
was not involved with it. He said he felt he was different from other students because of his older

age:
You know, I think a lot of those [programs would be useful] if I was 18 or 19 years old.
There’s more steering towards career paths [at those ages]. I’m 42 and I know what to
do, I know where to go, and I know what I want.
Student number four was aware of some career seminars, especially for prospective
nursing students, but chose not to attend. Student number three praised the workshop, seminar,
and or pre-nursing class being offered by his college. He said it was a wonderful thing:
It [the pre-nursing seminar] will explain the prerequisites, and what you would need to
become a nurse. There is also the pre-nursing class that gives you the basic knowledge
about nursing, [and] what nursing is [all] about. You can take the class even if you are
not enrolled in the actual nursing program.
Student number five did not mention any support group or program that helped him with
his decision to enroll in nursing, but praised the Arizona state veterans’ department for their
financial assistance that helped him enroll in his Illinois ADN program. Table 32 depicts
responses about support programs that helped participants with ADN decisions.
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Table 32. Summary About Support That Helped Participants With ADN Program Decisions
Guiding Question IV
What challenges do male students face when
enrolling in ADN programs in Illinois community
colleges?
Student 1
Student 2

Student 3

Student 4
Student 5
Student 6

Student 7
Student 8

Student 9

Interview Question Sixteen
What programs in your community college helped or
supported you while you were deciding to enroll in the
ADN program?
None. A science instructor inspired him to get into
nursing.
He was not aware of any support group or programs in
his college. He was aware of the Student Nurse
Association but never joined due to personal and family
obligations.
Workshop, seminars, and pre-nursing classes are offered
in his college to help with the ADN decision making
process.
Seminars were available, but he chose not to attend.
None, but praised the Arizona veterans’ department for
financial help to enroll in an Illinois nursing program.
He was unaware of a support group or program in his
college. He talked to students who were in his program
or applying to the program.
He was unaware of a support group or program in his
college.
None. I think a lot about this. If I was 18 or 19, there’s
more steering towards careers paths. I’m 42 and know
what to do, where to go, and what I want.
He was unaware of a support group or program in his
college and did not use any.

Guiding question five: How and in what ways did previous educational or career
experiences impact the male students’ decisions to enroll in Illinois community college ADN
programs? Guiding Question Four reported on the challenges participants experienced when
enrolling in ADN programs. In Guiding Question Five, students were asked how and in what
ways did their previous educational or career experiences impact their decisions to enroll in
ADN programs. Five interview questions were aimed at guiding question five to discover the
challenges, numbered as interview questions 17, 18, 19, 20, and 21.
Interview question 17 asked participants at what ages or stages in their lives had they
began considering nursing as a possible career choice. For none of these males was it a quick
decision. Student number one reported that he had first thought about a career in nursing 15
years ago when much younger. Student number two recalled becoming interested in nursing
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when he was 38 years old after being laid off from a previous job. Student number three started
thinking about entering an ADN program in 2009, several years before actually applying. This
student said he was limited at that time to taking nursing prerequisite courses part time because
he had a full time job which he needed to maintain. He recalled, “I took my time with the
prerequisites, and wanted to take one or two classes at a time so once I [was finished with the
prerequisites] I would be ready to start the [nursing] program.
According to student number four, he became interested in a nursing career two to three
years before gaining admission to the program. Around 2009, he was unhappy and unfulfilled
with his job and started investigating a more challenging and rewarding occupation, where he
felt he would be happier helping people. This student shared that, “I always get a good feeling
when I help somebody out. [It] makes me feel better inside.” Student number five thought about
an ADN program when he got out of the military in 2000. But it was not until ten years later that
he actually decided to follow his thoughts and study nursing. That spark from 2000 was actually
ignited in 2010 when he began working as an unlicensed caregiver and relished every aspect of
it. He said, “I should have just gone to school [after leaving the military]. That was my biggest
regret in life, [that] I didn’t do that. But life goes on, so here I am now [in the nursing program].
Student number four had been considering nursing for a number of years, and had been
accepted into the Bachelor of Science in Nursing degree program at MacMurray College in
Jacksonville, Illinois. Unfortunately, he could not afford the program at that time. It was not
until now that a college allowed him to use his military benefits that he was able to enroll in the
ADN program. Student number six was in his late twenties, after working several years in other
jobs, when he thought about enrolling in an ADN program. Student number seven thought about
it when he was 26 or 27 years old, but not until he was 30 did he accord it serious consideration
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and finally enroll. Being married and having young children helped him take it seriously, he
said, forcing him to become a more responsible adult.
For student number nine, everything happened when he was 53 years old and lost his job
as a high school music teacher. Needing income, he took a job as a CNA and became
impassioned about it. He said, “I really like what I am doing now. I enjoy associating with
residents in the nursing home where I work and discovering things about them.” Table 33
summarizes the ages of participants when they began considering careers in nursing.
Table 33. Summary of Ages of Participants When They Began Considering a Nursing Career
Guiding Question V
How and in what ways did previous educational or
career experiences impact the male students’
decisions to enroll in Illinois community college
ADN programs?
Student 1
Student 2
Student 3
Student 4

Student 5

Student 6
Student 7

Student 8

Student 9

Interview Question Seventeen
At what age(s)/stage(s) in your life did you begin to
consider nursing as a potential career?

Student thought about nursing for 15 years before
joining.
Student was 38 years old and was laid off from work.
Student began thinking about it three years ago (2009).
About two or three years ago (2009 to 2010). He was
unhappy in his previous job and started looking for a
challenging career where he could help people.
When he left the military in 2000, he thought about
applying to an ADN program but not until two years
later did he get serious about it, when he started working
as a private caregiver.
Student was 29 years old.
Student thought about it when he was about 26 or 27,
but it says he was immature at that time. He is 30 years
old now and feels more responsible and mature.
About 2005 the student seriously considered nursing and
was accepted into the MacMurray College, Illinois, BSN
program.
When he was 53 and lost his job as a high school music
teacher. Started working as a CNA, and loved what he
was doing. This solidified his goal to finish nursing.

Interview question eighteen asked participants what about nursing appealed to them at the
time they actually decided to enroll in an ADN program. A majority of the students realized that
their passion to care for people strongly attracted them to the profession. Seven of the nine
students verbalized that nursing had an appeal because they enjoyed “helping people.” Aside
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from helping, student two said that for him nursing would provide job security. For student
number three it was a “good career.” Student number five elaborated that he believed nursing
paid a good salary and the profession had endless opportunities for career growth and expansion.
He said, “I think since I worked as a caregiver, using compassion, and just by helping people that
kind of made me feel good.”
Student number six mentioned that while he liked to help people, he trusts that nursing is
a stable job. Student number seven said he has witnessed the compassion towards patients and
families of the nurses with whom he works, and that was a real appeal for him. Student number
eight said it was his dedication to the role and discovering the benefits and good feelings of
helping people that assisted in his decision to apply to an ADN program. Student number nine
indicated that he had always been interested in what nurses did and in the myriad ways in which
they help patients. Table 34 summarizes what helped make nursing appealing to the male
students when they applied to ADN programs.
Table 34. Summary of What About Nursing Appealed to Male Students When Applying to ADN Programs
Guiding Question V
How and in what ways did previous educational or
career experiences impact the male students’
decisions to enroll in Illinois community college
ADN programs?
Student 1
Student 2
Student 3
Student 4
Student 5
Student 6

Student 7

Interview Question Eighteen
What made nursing appealing to you at the time?

Student enjoyed caring for people.
Student liked job security of nursing and helping people.
Student believes that nursing is a good career and he
likes helping people.
Student likes helping people.
Student believes that nursing is a well-paying job with
endless opportunities and he likes helping people.
Student believes nursing is a stable job and he likes
helping people. He enjoyed a “combat lifesaver” course
he took in the military that led him to enroll in an ADN
program.
Student was influenced by nurses he works with: the
majority of whom are males. He has seen the
compassionate ways those nurses approach their jobs
and patients. He likes helping people.
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Guiding Question V (cont.)
How and in what ways did previous educational or
career experiences impact the male students’
decisions to enroll in Illinois community college
ADN programs?
Student 8

Student 9

Interview Question Eighteen
What made nursing appealing to you at the time?

Student loves what he is doing as a port time Star
Ambulance Service worker and as a volunteer firefighter
in his small community. He decided to advance his
professional knowledge by going to nursing school so he
could help more people.
Student has always been interested in what nurses do.
He thinks he likes surgery and loves helping people.

Interview question nineteen asked participants if they obtained a college degree prior to
enrolling in an ADN program. Five of the nine male students had not been previously awarded
college degrees. Student number one said he had taken some Associate in Science degree
courses 25 years ago but had not graduated with a degree. Student number six reported having
taken classes at the University of Illinois in Chicago (UIC) but had never completed degree
requirements. He later decided to study carpentry and earned a journeyman’s certificate in that
trade. Student number eight took Business Administration courses at Southern Illinois
University from 1989 through 1993 but never completed degree requirements.
In 2010 student number four earned an Associate Degree in Business Management from
the same college where he is now enrolled in an ADN program. Student number nine holds a
Bachelor’s degree in music and worked for many years as a music teacher in his home school
district before enrolling in the nursing program after he was laid off from that job. Student
number two obtained a Bachelor of Science degree with a major in Biology and a minor in
Chemistry from the University of Illinois at Champagne-Urbana in 1996. Lastly, student number
seven holds a Bachelor of Science from the University of West Florida and a Master of Public
Health degree from the University of Illinois in Springfield. Through a public health position, he
worked with many nurses, most of them males, who inspired him to study nursing. Table 35
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summarizes whether or not participants obtained college degrees before enrolling in an ADN
program.
Table 35. Summary of College Degrees Obtained Prior to ADN Program Enrollment
Guiding Question V
How and in what ways did previous educational or
career experiences impact the male students’
decisions to enroll in Illinois community college
ADN programs?
Student 1
Student 2

Student 3
Student 4

Student 5
Student 6

Student 7

Student 8

Student 9

Interview Question Nineteen
Did you obtain a college degree prior to enrolling in an
ADN program?

No, but student took some Associate in Science classes
25 years ago.
Student has a Bachelor of Science degree with a major
in Biology and a minor in Chemistry from the University
of Illinois at Champagne-Urbana in 1996.
No.
Associate Degree in Business Management two years in
2010 from the same college where he is now enrolled in
ADN program.
No.
No. Student was unable to complete degree requirements
at the University of Illinois at Chicago (UIC). He later
obtained a journeyman’s certificate in carpentry.
He has a Bachelor in Science degree from the University
of West Florida and a Master’s in Public Health from the
University of Illinois in Springfield.
No. He studied Business Administration at Southern
Illinois University at Carbondale from 1989 through 93
but did not graduate.
He has a Bachelor’s in Music education.

Interview question 20 inquired of participants to describe personal exposure to classroom,
laboratory, and clinical settings that may have impacted their decisions to enroll in ADN
programs. Participants described exposures connected mostly to laboratory venues, where
mannequins were common tools used for a variety of learning activities. Some participants
verbalized preferences for a human cadaver as opposed to a mannequin, particularly in a Human
Anatomy course. Some participants’ expressed the value and importance of using mannequins in
certified nurses’ aide (CNA) classes and in cardiopulmonary resuscitation (CPR) classes, but
regardless, no participants actually mentioned how that equipment contributed to their decisions

142

to enroll in ADN programs. Table 36 summarizes participants’ descriptions of exposure to
equipment in lecture and clinical settings.
Table 36: Summary of Exposure to Lab and Clinical Settings in ADN Programs
Guiding Question V
How and in what ways did previous educational or
career experiences impact the male students’
decisions to enroll in Illinois community college
ADN programs?
Student 1
Student 2

Student 3
Student 4

Student 5

Student 6

Student 7

Student 8
Student 9

Interview Question Twenty
Describe any exposure to classroom (lecture) or
laboratory settings in your current (or other) ADN
programs you experienced.
Mannequins were used in the Lab.
Mannequins were used in the Lab. Students must sign up
online to schedule nursing skills’ practice time on
mannequins.
Human Anatomy and Physiology Lab used a cadaver for
practice. Mannequins are used in the Nursing Lab.
Human Anatomy and Physiology Lab used a cadaver for
practice. Mannequins are used in the Nursing Lab.
Student stated he prefers practicing on cadavers to using
mannequins.
I-Stand, a mannequin students use to practice
performing a head-to-toe assessment and other focused
physical assessments.
Student enjoyed all Nursing and other lab activities.
Includes all labs using mannequins in Biology,
Chemistry, and Anatomy and Physiology classes.
Mannequins, anatomy models, and skeleton models
were used in Anatomy and Physiology, Biology, and
Chemistry laboratory classes.
Mannequins were used in his CNA and CPR classes, and
also in Anatomy and Physiology classes.
Mannequins were used in the Chemistry Lab., CNA
classes, and Anatomy and Physiology classes.

The last interview question under Guiding Question Five asked participants to describe
experiences with simulation mannequins or any other type of simulation experience that they
may have had. Some of these male participants were newly accepted into their ADN programs
and have not yet had the opportunity for a “simulation experience” which many ADN programs
use in laboratory sections of nursing courses. Mannequins with whom participants interacted
were the most common tools mentioned, commonplace in CPR training and in CNA classes.
Student number one described how simulation mannequins were used in practicing basic
nursing skills such as injections, nasogastric (NG) tube insertions and tracheotomy care and
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suctioning. Student number two discussed how the simulation mannequins SimManTM and
SimLadyTM were used to practice nursing skills such as the typical and necessary head-to-toe
assessment of a patient. Student number five declared the usefulness and value of simulation
mannequins like I-Stand in his ADN program for the same reason. He said students must master
an accurate and organized performance of a head-to-toe assessment using an I-Stand mannequin
before being individually tested and graded on the skill performance. All students, as well as
nurses, must ultimately know and perform head-to-toe assessments on assigned patients on a
daily basis at work. Student number five recounted, “[The instructor reported] to us vital signs
and then I had to do a complete physical assessment on [the mannequin] in a certain amount of
time.” Table 37 describes participants’ experiences with simulation and laboratory mannequins.
Table 37. Summary of Experiences with Simulation and Using Mannequins for Skills’ Practice
Guiding Question V
How and in what ways did previous educational
or career experiences impact the male students’
decisions to enroll in Illinois community college
ADN programs?
Student 1

Student 2
Student 3

Student 4
Student 5

Student 6
Student 7
Student 8

Student 9

Interview Question Twenty One
Describe any experience with simulation mannequins or
other types of simulation you experienced.

Simulation mannequins are used in practicing basic nursing
skills like injections, inserting nasogastric (NG) tubes, and
tracheotomy care and suctioning.
SimManTM and SimLadyTM are used to practice nursing skills
like performing head-to-toe assessments for instance.
Mannequins were used by this student during military
training to practice skills such as bandaging wounds,
dressing changes, applying a pressure dressing for a bleeding
patient.
Mannequins were used in Human Anatomy class, like when
identifying different parts and systems of the body.
I-Stand mannequin was used to perform basic nursing skills
such as wound care, urinary catheter insertion, nasogastric
insertion, and physical assessment performance.
Mannequins were used during CPR class. They were also
used in First Aid class being offered at his college.
Mannequins were used during CPR class. Student has not
had the chance yet to use simulation in his ADN program.
Mannequins were used during CPR class. Fully
computerized mannequins were used for simulation lab
sessions. Student has not yet had a chance to use lab
simulation in his ADN program.
Mannequins were used during CPR class and CNA classes.
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Summary of Interviews
The 21 interview questions that addressed this study’s five Guiding Questions were posed
to participants and all questions were answered by the nine males. At the conclusion of
interviews, participants were challenged to freely add further comments to help understand how
and why they decided to enroll in ADN programs in Illinois community colleges.
The majority of participants chose to enter nursing to make a future difference for
themselves and their families. They generally believed that nursing is a stable career choice and
that it is easier, compared to other career fields, to secure employment as an RN. All of these
factors mentioned by participants seemed to have contributed to their decisions to enroll in ADN
programs.
Perhaps a touching and honest opinion offered by student number nine can summarize
the views and thoughts of many:
I’m not your typical nursing student. I’m 53 years old and making a career change, I do
not think that [I am] the normal or typical male nursing student. I came into [nursing]
differently compared to most young people. One thing I come away with is the
realization that [this career] is doable, that it is something you can do later in life. It’s not
something that because you did not do it when you were young, or when you were 21
years old, that you cannot get there. I am excited about the fact that when I look at the
walls here at the college with graduating classes and I look at the males, back in the 70’s
there were two of them, and now there is a progression where there are more [males] in
each class that graduates. That is encouraging to me, and I think I feel [that nursing] has
changed in many ways. The perceptions of male nurses from what it was 20 years ago
[has changed]. [This could be the reason why] more men go into nursing. That is
encouraging to me, that I would not be there by myself.
Table 38 depicts additional remarks about students’ enrollment decisions for ADN programs.
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Table 38. Additional Remarks About Students’ Enrollment Decisions for ADN Programs

Student 3

Additional remarks:
Is there anything you want to mention that you think will help to understand what decision
factors you used in deciding to enroll in your ADN program?
Nothing to add.
Student has a wife who’s been an Emergency Room (ER) nurse for 14 years and a father who’s
been an ER physician for 40 years. His family was a big influence in his decision to enter an
ADN program. He hopes to work in the ER when licensed.
Student’s family was a big influencing factor in his decision to enter an ADN program.

Student 4

Student chose a nursing school that has a history of “good” NCLEX-RN exam passing scores.

Student 5

Student verbalized concern when the nursing department changed the passing score for nursing
classes to a minimum of 80% on exams. He also mentioned that he noticed the lack of male
instructors in his nursing program.
Student says that the driving force behind choosing nursing was the stability of a nursing career.
Student believes that nursing is a growing field, and that jobs are not difficult to locate. He
wondered why there were not a lot of males in nursing.
Student said that it is easy to find a job if one is a nurse.
Student realized it is not too late for him to be a nurse given his age of 53, and that it is
something he wanted to do later in life.

Additional
question
Student 1
Student 2

Student 6
Student 7
Student 8
Student 9

Emerging Themes
This study’s five Guiding Questions helped to discover what decision factors the nine
participants used that led them to enroll in their respective ADN programs. Twenty-one specific
interview questions were tailored to fit each guiding question for the male student participants in
this study. Based on the males’ answers to the interview questions, various emerging themes
were identified. Figure 10 depicts the discovery of this study’s emerging themes.
After reviewing and analyzing the nine participants’ responses from this study’s five
guiding questions, the following emerging themes surfaced from this research:
1) Desire to help people;
2) Perceived benefits of being a nurse;
3) Self, family members, friends, and internet as ADN program resources;
4) Low cost and affordability of ADN program;
5) Challenges of pre-entrance nursing tests and pre-requisite subjects;
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6) Test preparation and time management;
7) Balancing work, school and family schedules; and
8) Unaware of support groups or programs for nursing students in their colleges.

Figure 10. The Discovery of this Study’s Emerging Themes

The emerging theme surfacing from guiding question one, that these male students
seemed to have a strong desire to help people, was the most important factor that motivated these
males. Interestingly, this same theme emerged from responses to guiding question five. A need
to help people was the same reason for how and in what ways the male students’ previous
educational or career experiences helped them decide to enroll in ADN programs. In guiding
question two, according to participants, knowing the benefits of being a nurse helped participants
decide to pursue a female dominated occupation like nursing.
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The study identified: a) self, family members, friends and the internet, and b) the low
cost and affordability of community colleges as the two emerging themes from guiding question
three. Male students used family members, friends, and the internet to gain knowledge about
ADN program searches. They accessed family members and friends as their main sources of
information regarding nursing programs. Not surprisingly, the internet was the most accessed
and seemingly easiest way of locating information about ADN programs in the various
community colleges across Illinois. The low cost and affordability of these programs emerged as
an important reason that helped participants to decide to enroll in nursing programs.
Four additional themes emerged from guiding question four that were identified as
different challenges for the participants to choose ADN programs: a) Nursing pre-entrance tests
and pre-requisite subjects; b) Test preparation and time management; c) Balancing work, school
and family schedules; and d) That they were unaware of any support groups in their colleges for
nursing students. These emerging themes were identified as the main challenges that these male
participants faced when enrolling in nursing programs. The majority of male participants were
returning students and had not been active in school, as students, for several years prior to
entering their colleges’ nursing programs. Pre-entrance nursing tests and pre-requisite subjects
as well as test preparation and time management were big challenges, particularly because in the
community colleges where they were applying, admission status, considering all other admission
requirements were met, was usually based on rankings for the ADN programs.
Another emerging theme was the concern these males had related to their abilities to
balance work, school, and family schedules. Most of these students needed to work full time to
support primarily their families, secondarily their education. Most participants had wives and
children who were either of school-age or required caregivers at home. Participants also needed
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to be aware of their spouses’ schedules, which were occasionally problematic, especially when
lectures, laboratory sessions, and clinical shifts collided with family needs.
While support groups in their colleges may have been helpful, these students were
unaware of any support group or programs at the colleges to help them adjust or deal with the
challenges and demands of nursing school. Some participants acknowledged that there were
occasionally classes or seminars offered to help with the issues, but claimed to be unable to
attend because of personal, work, and family obligations. Table 39 summarizes the emerging
themes resulting from guiding questions.
Table 39. Summary of Guiding Questions, Emerging Themes, and Emerging Themes Descriptions
Guiding Questions
Emerging Themes
Descriptions of Emerging Themes
One: What factors weigh the most
1) Desire to help People.
Contains a common reason why
in male students’ decisions to enroll
these male nursing students decided
in ADN programs in Illinois
to enroll in ADN programs.
community college?
Two: What knowledge regarding
ADN programs in Illinois
community colleges should male
students possess prior to making
enrollment decisions?

2) Perceived benefits of being a
nurse.

Contains a common reason which
these males believe male students
should know about the different
educational levels in nursing and
areas of employment available to
graduates.

Three: What information sources
and in what ways are those sources
used by male students to decide to
enroll in ADN programs in Illinois
community colleges?

3) Self, family members, friends,
and internet as ADN programs
program sources.
4) Low cost and affordability of
ADN program.

Contains a common way these males
used as sources of information
before deciding to enroll in ADN
programs.

Four: What challenges do male
students face when enrolling in
ADN programs in Illinois
community colleges?

5) Challenges of pre-entrance
nursing tests and pre-requisite
subjects.
6) Test preparation and time
management.
7) Balancing work, school, and
family schedules.
8) Unaware of support groups or
programs for nursing students in
their colleges.

Contains challenges identified by
these male students that they
experienced when enrolling in ADN
programs.

Five: How and in what ways did
previous educational or career
experiences impact the male
students’ decisions to enroll in
Illinois community college ADN
program?

Same as emerging theme one:
Previous job or career where
participant functioned in a role
“to help people.”

Contains reason for how and in what
ways male students’ previous
educational or career experiences
helped them decide to enroll in ADN
programs.
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Documents and Artifacts
Brochures, pamphlets, flyers, documents and artifacts relating to the nursing programs at
the participating colleges were collected and analyzed for this study. All of these documents and
artifacts were both important and valuable elements to help identify factors that led this study’s
male participants to enroll in ADN programs. The college websites, particularly the nursing
programs’ sites were especially reviewed since most participants said during the personal
interviews that they had used the internet to search, browse and inquire about various community
colleges’ nursing programs. For this reason, the selected colleges’ websites were accessed to
locate information that may have influenced participants’ enrollment decisions.
The three colleges used in this research had many similarities. Aside from all offering an
ADN program and having specific admission criteria for their programs, all the colleges strongly
promoted diversity within their institutions. This is evident through the colleges’ stated
missions, visions, and values. The three colleges also offered a variety of support services for
students that were noted, explained and advertised through college newspapers, catalogues,
brochures, flyers and pamphlets. Further noted was how the colleges valued, in printed
materials, student success in their fields of study. While artifact sources varied, documents and
artifacts were secured from the schools on the same days as participant interviews.
Observational Field Notes
The three colleges’ classrooms, laboratories, bulletin boards and libraries were directly
observed. In addition, nursing graduation photographs from previous years, which hung in
school hallways, were examined to see how many males graduated in past years from those
colleges’ ADN programs.
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Also noticed was that males were strategically visible on the colleges’ nursing program
websites. Overall, there was a presence of male faculty in the three colleges’ Allied
Health/Nursing programs with two colleges having more than one male faculty member in their
nursing programs. Pictures and posters of males were in clear view in the colleges’ nursing
skills’ practice laboratories, where male mannequins were also observed.
A Priori Themes
Adapting the use of a priori and emerging themes is essential in conceptualization and
interpretation of data collected by a researcher (Miles & Huberman, 1994). Use of a priori
themes allows the researcher to organize, coordinate and interpret a massive amount of
information by condensing the data into manageable sections. With this, data was analyzed by
paying careful attention to a priori themes and using the study’s conceptual framework of gender
theory (GT) and Career Development theory (CDT) as the overall structure for data analysis.
Further along in the analysis process, two distinctive theories were used under CDT, those being
Holland’s Theory (HT) of Personality Development and Krumboltz’s Social Learning Theory
(KSLT) to help understand the connection of GT and CDT to the decision making process of
participants.
Nursing as a profession is dominated by females, and gender stereotyping was an issue
faced by the nine male participants when making decisions of whether or not to enroll in ADN
programs. Thus the rationale for adapting GT as a conceptual framework in this study made
sense. On the other hand, CDT helped to explore why participants chose to join the female
dominated nursing profession. Table 40 shows a summary of a priori themes related to this
study’s conceptual framework.
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Table 40. Concepts Used to View a Priori Themes Based on Study’s Conceptual Framework
A Priori Themes
Stereotyping

Conceptual Framework
Gender theory (GT)

Decision making

Gender theory (GT)

Realistic (R)
personality

Holland’s Theory (HT) of Personality
and Vocational Choices: Holland’s
Typology explains that people can
generally fit into six personality types
and work environment types: R
(Realistic), I (Investigative), A (Artistic),
S (Social), E (Enterprising), and C
(Conventional)
Holland’s Theory (HT) of Personality
and Vocational Choices: Holland
suggested that people who choose work
environments, jobs, and careers similar
to their personalities are more successful
than those who choose jobs and careers
counter to their personalities
Krumboltz’s Social Learning Theory
(KSLT); four influences that impact
male career decision making

Realistic (R) work
environment

Family influences

Work experiences

Krumboltz’s Social Learning Theory
(KSLT); four influences that impact
male career decision making

Work/occupational
preferences

Krumboltz’s Theoretical Propositions
(KTP)

Work/occupational
choices

Krumboltz’s Theoretical Propositions
(KTP)

Lens to View a Priori Themes
Gender refers to not only a person’s sex, but also
to a human’s socially constructed roles,
responsibilities, identities and expectations.
Gender refers to not only a person’s sex, but also
to a human’s socially constructed roles,
responsibilities, identities and expectations.
Males have a tendency towards realistic (R)
interests and occupations. This explains why a
male nurse falling under “R” would gravitate to
work in a fast paced clinical area like an
Emergency Department (ED), Intensive Care
Unit (ICU), or a Trauma Center.

This explains why a male nurse falling under
“R” would gravitate to work in a fast paced
clinical area like an Emergency Department
(ED), Intensive Care Unit (ICU), or a Trauma
Center.

Environmental influences: job and training
opportunities; labor laws and union rules;
rewards for various occupations; events such as
earthquakes and floods; natural resources;
technological developments; social status and
government policy; and family, educational, and
community influences.
Learning experiences: a) direct - learning occurs
when the individual acts on the environment to
produce consequences; b) associative – learning
occurs as a result of attitudes, feelings, and
positive or negative occupational stereotypes
through observation of the behavior or responses
of others.
According to KTP, an individual is more likely
to enter an occupation if he had positive
knowledge and reinforcement about the
occupation; had seen a model person be
positively reinforced for activities related to that
occupation.
According to KTP, an individual is more likely
to enter an occupation if that individual had
recently expressed a preference for that
occupation; had been exposed to learning and
employment opportunities in that field, and had
learned skills that match the requirements of that
occupation.
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Gender Theory (GT). Stereotyping is the first a priori theme identified under GT and
refers to how a person’s sex is tied to their socially constructed roles, responsibilities, identities
and expectations. A majority of participants interviewed for this study never actually focused at
any level on stereotyping of themselves or others in the nursing field, nor whether their gender
related to any part of their decisions to enroll in ADN programs. Two students voiced a concern
that stereotyping may have been an issue in their decision to enroll in a nursing program.
Student four was concerned that being male in a female dominated career would make it difficult
for him to be recognized as a valued contributor to his work department. “Because it’s a femaledominated field,” he said, “males aren’t recognized as much so they might get looked over for
promotions and everything just because they aren’t female.” Another male student confirmed
what he described as “discrimination against males” in nursing.
Decision making was the next a priori theme under GT, implying that these males made
decisions to enter nursing in spite of challenges experienced while enrolling in ADN programs.
Most participants decided to enter nursing out of an obligation to families. For them, decision
making happened as a result of needing to support wives and children. They felt that a career in
nursing could be their economic salvation after getting laid off from other jobs and careers. One
participant voiced what many mentioned repeatedly, “I decided to study in an ADN program not
for myself, but also for my wife and children. I want a stable career I could depend on.”
Holland’s Theory (HT) of personality development. Holland’s RIASEC Typology
explains how a male with a REALISTIC (R) type of personality has a tendency towards
“realistic” interests and occupations, and will likely choose a REALISTIC (R) type of work
environment. This would further delineate why such males would work in fast-paced clinical
nursing areas like an Emergency Department (ED), Intensive Care Unit (ICU), or a Trauma
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Center. The majority of the nine participants, in fact, mentioned desires to work in fast-paced
clinical departments. Student one even verbalized a strong opinion about not wanting to work in
a pediatrics or obstetrical unit once licensed as an RN.
Krumboltz’s Social Learning Theory (KSLT). On the other hand, Krumboltz’s Social
Learning Theory (KSLT) describes four influences that impact male career decision making.
One of those is environmental influences, where a participant’s family can be a strong
influencing factor in a participant’s nursing school enrollment decision. Some study participants
have family members who are nurses, or know nurses whom they said influenced their decisions
to pursue the career.
Another influence that impacted these males’ career decisions was job experience. Some
participants worked as private caregivers or certified nursing assistants, or in other care giving
roles which exposed them to working with nurses who also had influence, direct or indirect, over
their career decision making.
According to Krumboltz’s Theoretical Propositions (KTP) an individual is more likely to
enter, or show preference for, an occupation if he has had positive knowledge and reinforcement
about that occupation; and has further seen a model person from the occupation who positively
reinforced the role’s professional activities. Nursing became a preference for these male
participants because of the positive knowledge and reinforcement they received from family
members, friends and co-workers who are nurses or because of other nurses they have known.
As one student recalled, “My wife has been a nurse for 14 years and has always had great stories
to tell me how she enjoys the challenges of being an ER [emergency room] nurse.” Another
student mentioned that his nurse brother-in-law motivated him to inquire about ADN programs.
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Another student, whose parents are nurses, and one sister who just finished the ADN program in
his college said, “It [nursing] runs in the family!”
Lastly, “choices” was another a priori theme under KTP, which dictates that an individual
is more likely to enter an occupation if that individual had recently expressed a preference for the
occupation, had been exposed to learning and employment opportunities in that field, and had
learned skills that matched requirements for the occupation. Nursing became these participants’
choice of occupation after being employed as private caregivers, certified nursing assistants, and
working side by side with nurses in clinical environments.
Participant and Exclusion Criteria
Sixteen male nursing students participated in the study’s SurveyMonkeyTM. One of the
sixteen male students had just completed the first year of his ADN program at the start of the
research, and was thus considered a second year student. The student was thus not qualified,
based on research criteria, for the interview portion of this study.
Of the remaining fifteen first year male nursing students who participated in the survey,
nine agreed to participate in interviews. These nine were in the first year of their ADN
programs. Some had recently been accepted into ADN programs, others had just finished the
first semester of their respective programs.
Ages of participants ranged from 20 years to 53 years. The majority was married with
families; some were married to nurses. All participants spoke English; some also spoke a second
language like Spanish or Tagalog. Participants were Caucasian, Hispanic, African American,
and Asian. Some participants had jobs in inpatient healthcare facilities, and were thus intimately
aware of nursing and how nurses function. Most participants claimed to have thought about
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nursing several years before entering the field, but for various reasons not until recently did they
have the opportunity to operationalize their goals of becoming nurses.
All participants were willing to participate in this study’s interviews. Since all were in
the first year of their two years of ADN education, their thoughts, ideas and decisions were
relatively fresh in their minds about what factors they used in deciding to enroll in their
particular programs.
Chapter Summary
Chapter four consisted of the research’s data analysis and findings, further divided into
four sections: 1) An on-line survey, 2) Face-to-face student interviews, 3) Documents and
artifacts, and 4) Observational field notes. The online survey adapted for this study was Survey
Monkey TM and was composed of two sections: a) demographic and, b) survey questions. The
online survey allowed results to be scrutinized in order to secure an adequate number of qualified
colleges as well the number of participants for the interview portion of the study. This survey
afforded the opportunity to screen possible interview participants, as well as gather information
pertinent to findings.
Following the Survey MonkeyTM analysis, nine males were chosen for the study’s
interview sessions. Nine first year male students from three community colleges in Illinois then
participated in the study’s face-to-face interviews. Participants were chosen based on study
criteria. Data collected from interviews were analyzed without prejudice. From the data analysis
process surfaced eight emerging themes via interview responses. Interview questions filtered
directly into the study’s five guiding questions, developed to collect data of factors that led the
first year male participants to enroll in Illinois community college ADN programs.
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Documents and artifacts from the three community colleges were analyzed to determine
if anything in those documents may have influenced the first year males to enroll in ADN
programs. College websites and entities within the colleges including campus libraries and
nursing offices were observed, and nursing brochures, pamphlets, and journals were collected.
Observational field notes were recorded relative to nursing classrooms, laboratories, bulletin
boards and graduation pictures on walls. Public photographs of past graduates, posters and
pictures that may have featured male nurses were also viewed. The colleges’ Nursing
Laboratories were examined for male mannequins or male models that were used in the
respective nursing programs. These were all visited or observed to discover if anything might
have influenced study participants to enroll in those specific colleges’ ADN programs.
The two main conceptual frameworks used for data analysis were Gender Theory (GT)
and Career Development Theory (CDT). After analyzing data via the conceptual frameworks,
the following eight a priori themes were identified: 1) stereotyping; 2) decision making; 3)
realistic (R) personality; 4) realistic (R) work environment; 5) family influences; 6) working
experiences; 7) preference; and 8) choices. Participant and exclusion criteria, limitations of the
study, and the role of the researcher were also discussed in this chapter.
Chapter five will provide a discussion of the research findings and conclusions as they
relate to decision factors that led the study’s males to enroll in Illinois ADN programs.
Additionally, there will be discussion, conclusions, implications, and recommendations for both
future research and practice for not only ADN programs, but other nursing programs too.
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CHAPTER 5
DISCUSSION, CONCLUSION, IMPLICATIONS AND RECOMMENDATIONS
This study investigated what decision factors led first year male nursing students to enroll
in three different Illinois community college ADN programs. The study was designed to utilize a
qualitative methodology through a survey, face-to-face interviews, observational field notes, and
documents and artifacts that provided a triangulation of findings from multiple data sources.
This chapter will look at research conclusions drawn from eight emerging themes arising
from the study; implications using those same eight emerging themes; recommendations for
improving practice; dissemination of the findings and topics for future research. Lastly, a
decision model for first year male students applying to ADN programs will be introduced.
The five guiding questions that helped steer this research were:
1. What factors weigh the most in male students’ decisions to enroll in ADN programs in
Illinois community colleges?
2. What knowledge regarding ADN programs in Illinois community colleges should
male students possess prior to making enrollment decisions?
3. What information sources and in what ways are those sources used by male students
to decide to enroll in ADN programs in Illinois community colleges?
4. What challenges do male students face when enrolling in ADN programs in Illinois
community colleges?
5. How and in what ways did previous educational or career experiences impact the male
students’ decisions to enroll in Illinois community college ADN programs?
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Discussion
The history of nursing reveals that men have been a part of the profession for hundreds of
years, considering they were the original nurses more than two millennia ago. Many military
men trained to be nurses to care for their wounded comrades and to help save lives. Indeed,
literature noted the first formal school of nursing existed in India in 250 B. C., where only men
were allowed admission because they were thought to be more suited to that following than were
females (University of Washington, 2010). Although men were the original nurses in ancient
times, females dominate today’s profession. The “disappearance” of men from the profession of
nursing can be attributed to Florence Nightingale, who modernized, but also insisted, that
nursing should be an exclusively female-dominated profession (Parker, 2005).
The largest segment of the United States health care workforce is professional nurses
(Institute of Medicine, 2010), of which men encompass approximately 5.8% of the 2,909,357 RN
population in the United States (Institute of Medicine, 2010). This small percentage of male
nurses was the basis for this research.
Despite men having been involved in caring for the sick for generations (Romem &
Anson, 2005), few enter the profession of nursing today. This could be a result of the stigma that
males are incapable of delivering the same care as women because, “Florence Nightingale, [as
the founder of modern nursing], believed that nursing was an extension of the woman’s role.”
(Jolley, 2008, p. 11). This could be why men were considered unqualified at performing
compassionate, nurturing patient care, because men were not believed by Florence Nightingale
as able to provide that caring type of service to the sick.
Over the years, research has proven that an increased number of male students in ADN
programs could certainly be a potential solution to the national, even worldwide, impending
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nursing shortage. Additionally, the world is seeing an increase in the numbers of retiring nurses
as well as demographic changes and ethnic diversity in the United States that will impact the
numbers of RNs and the delivery of health services in general. With advancement in health care,
medicines and nutrition, people are living longer, thus necessitating an increase in the need for
nurses.
The shortage of professional nurses is occurring not only in the United States but also
worldwide, where an estimated need for four million additional health care workers, mostly
registered nurses, has been reported by the World Health Organization (WHO) (Salvage, 2006).
This shift of less females enrolling in nursing schools is most certainly impacted by the multitude
of career options available to females in modern times. This will, however, lead to a dramatic
increase in the demand for RNs. Thus, the need to recruit more males into the nursing profession
would become imperative. However, challenges associated with stereotyping and professional
norms have made it difficult for the profession to recruit males.
Affordability and accessibility make community colleges a sound route into nursing and a
way of attracting more males into the profession. The male student participants in this study
each had their own reasons for pursuing nursing education in Illinois community colleges and
knowledge of these reasons can be used to attract more males into ADN programs.
Conclusion
Sixteen male students participated in this study’s online survey. From those 16, nine first
year male students participated in the study’s face-to-face interview sessions. Several emerging
themes developed as data was collected and analyzed from the survey and interviews. Emerging
themes that addressed the study’s purpose were derived from the study’s interview questions and
survey responses. Interview questions aided and addressing the five guiding questions; and
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twenty-one interview questions helped provide a comprehensive and concise overview of the
study’s findings.
Concluded by this study is the importance of discovering the different factors employed
by the study’s participants to enroll in ADN programs in community colleges in Illinois.
Moreover, findings have shown the significance of increasing the number of male students who
enroll in ADN programs as a possible solution to the impending national and worldwide nursing
shortage. Conclusions from this study as well as implications are reported under each emerging
theme. Following the conclusion and implications are recommendations for practice, further
research and a chapter summary.
Emerging Theme One: Desire to Help People
The majority of the male students who participated in the survey and face-to-face
interviews had one objective when they decided to enroll in ADN programs, that being their
desire “to help people.” In the survey, a majority of participants ranked “to help people” as the
most important factor when deciding to enroll in an ADN program. This interest “to help
people” developed from the compassion and desire to make a difference in the lives of people
they cared for both inside and outside of their homes.
The majority of the male nursing student participants worked as private caregivers,
certified nursing assistants (CNAs), patient care technicians (PCTs), or as a radiology technician,
phlebotomy technician or a pharmacy technician. During the interview portion of this study, one
student verbalized that the reason why he wanted to be a nurse was because of his passion to help
people.
A few students with recent military experience discovered the benefits of helping to save
lives by attending life-saving training while in the military. One student recalled how his
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military training had convinced him that helping people was his life’s mission.
Most of this study’s males had a desire to be a nurse for a long time and not until recently
did they attempt to realize that dream. One student who wanted to be a nurse for 20 years finally
decided to pursue the career after taking care of his father, a disabled veteran. He realized that as
a member of their local ambulance service he discovered personal joy and contentment from
helping people. He credited his father with helping him find his way into nursing, which he said
may not have happened without that highly personal experience.
Some male participant thought about studying nursing after being downsized from a
previous job or career. One worked for years as a music teacher but decided to inquire about the
nursing program when his contract was not renewed from a local high school where he had been
a faculty member. He had known the workforce downsizing was coming, and because he no
longer received satisfaction from teaching music, decided to pursue nursing. He claimed to have
wanted to be a doctor when he was younger and more recently was working as a nursing
assistant in a nursing home and has found much satisfaction in caring for the residents. In
nursing, he found what was missing from his previous job, and what he really wanted to do in
life, which was clearly to help people in need.
Emerging Theme Two: Perceived Benefits of Being a Nurse
A second emerging theme identified in the study as the “perceived benefits of being a
nurse” was another factor that led these males to enroll in ADN programs. During career
exploration, the male participants learned things about nursing of which they had been unaware.
Once enrolled in school, the majority discovered many of their perceived benefits of being a
nurse. They discovered the variety of work areas that employed RNs. Educational levels and
work opportunities in nursing seemed quite varied. For example, students can continue studying

162

for a Bachelor of Science in Nursing (BSN) degree after completing an ADN. Likewise, there is
the possibility of obtaining advanced degrees such as a Master’s (MSN), becoming a Nurse
Practitioner (NP), or obtaining a Doctorate of Nursing Science (DNS) degree. Many verbalized
that they wanted to advance their education further to increase career versatility.
Student participants were also exposed to different positions at an eclectic array of
employers that nursing offers. Employment sites were endless and could challenge nurses to
find their professional passion. They realized that they have a choice to work in hospital based
nursing in medical surgical units, trauma centers, intensive cares, pediatrics and other areas.
They could obtain post-licensure specialty certifications to work in a more advanced clinical
department like an emergency department. They could also take advanced studies to work as a
certified registered nurse anesthetist, or take a managerial position in a unit or in a different
health care setting. One participant said he wanted to be a traveling nurse because he and his
wife had a burning desire to travel extensively; and as a nurse believed he would have no
difficulty securing a job in different geographic locations.
Emerging Theme Three: Self, Family Members, Friends, and the Internet
Emerging theme three discusses what information sources were used and in what ways
participants used them to explore and enroll in ADN programs. Self, family members, friends,
and the internet were identified as emerging theme three. Aside from personal knowledge of
nursing programs, participants’ family members, friends, and the internet were valuable tools to
avail of when researching nursing education programs. The majority of participants said they
had also received valuable information about nursing programs from family members.
Many participants had a relative who was a nurse, whether a spouse, mother, father,
brother or sister, in-law or friend. One mentioned that his wife, an emergency department (ED)
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nurse, thoroughly enjoys her nursing career and never seems short of exciting stories to tell about
work. He seemed to light up when talking about his wife and his father, a retired emergency
physician, when they would discuss different patients for whom they had cared in the ED. Now
that the participant had finished one semester of nursing education, he felt he could relate to what
his wife and father talk about, both of whom seemed to have had tremendous influence on his
new career choice. Clearly, the information that several of the males received from family
members had a large impact on enrollment decisions.
Participants were unanimous in saying that the internet was their main source for
researching nursing programs in their geographic locales. The majority used the internet when
comparing community colleges to decide which college would best serve their needs. Some
participants based their college and nursing program choice on knowing the program’s first time
pass rate of ADN graduates for the NCLEX-RN licensure exam. Some based decisions on the
proximity of a college to their homes; others on how many transfer credits the college would
authorize from previously acquired college courses or degrees. Most participants followed their
family’s and friends’ recommendations about college choice for a nursing program.
Emerging Theme Four: Low Cost and Affordability
The relatively low cost and affordability of ADN programs attracted male participants in
this study to enroll in nursing programs. Emerging theme four, low cost and affordability
seemed to be a factor that definitely influenced their decisions to enter the profession. The
majority of these males had already had previous jobs and careers, but due to a worldwide
economic recession were laid off and had been looking for more stable, more recession-proof
careers. They decided on nursing because it was perceived as a more stable, somewhat
recession-proof career choice for their futures, and a truly affordable educational track to enter.
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Most participants were aware of the differences between studying nursing at a
community college and at a university. One mentioned that even though he lived close to a
university that offered a BSN degree; he decided to commute a few hours away to the ADN
program in a community college, mainly because of the much lower tuition rates at the
community college compared to the university.
Tuition rates were a powerful sway for these males in tough economic times. Some said
they were continuing to pay off student loans from previous degrees or college courses. Some
indicated they were surprised that even though they remained in debt from previous student
loans, they managed to qualify for scholarships offered through their community college nursing
programs. Other participants used military benefits to pay nursing tuition. Regardless, they all
verbalized that the scholarships lightened their financial burden. Considering this, some noted
that they needed to work part time to pay for books, college fees and a few other expenses.
Emerging Theme Five: Pre-Entrance Nursing and Prerequisite Subjects
Emerging themes five through eight deal with the various challenges these participants
faced before, during and after enrolling in ADN programs in Illinois community colleges.
Emerging theme five, nursing pre-entrance and prerequisite subjects were identified by
participants as one of the major challenges before and after enrolling in nursing programs. Many
of the participants had not been enrolled in college for 10 to 15 years or more and felt that
returning to school and starting with prerequisite subjects was a major hurdle for them.
Some participants mentioned that they had spent endless hours studying the basics of
chemistry, biology, geography, language, and math, much of which they had previously
forgotten, in preparation for the mandatory nursing program pre-entrance computerized
examination. They knew that they had to receive high scores on the nursing entrance exams so
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they would be accepted into their respective programs. Some participants admitted taking the
exam twice or three times to get high enough scores before being considered viable applicants
for admission.
Another major challenge indicated by these students was the prerequisite courses
required before beginning nursing courses. Some prerequisites needed to be taken prior to
applying for nursing acceptance; other schools stated the courses could be taken along with
nursing courses by a designated time frame in the curriculum, by the second or third semester for
example. At least two participants claimed to have finished all prerequisite courses before
applying to nursing, explaining that they did not apply until prerequisites were finished as that
raised their admission ranking based on grade point averages (GPA) and on the number of
prerequisites already completed.
Some participants verbalized that they almost quit the application process for nursing
school due to the extensive requirements of their respective programs. Most of their colleges
“ranked” nursing applicants based on pre-entrance test scores, GPAs, and sometimes other
criteria such as relevant science courses grades. One college site in this study used the point
system. According to some students, the point system is similar to a ranking system for
admission, where students accrued points for admission requirements met, GPA, admission test
scores and previous college degrees awarded. Participants generally seemed to favor the point
system because they believed it was fair and impartial, and was perceived by them as the fastest
way to be accepted into a nursing program. Four participants said the specific entrance exam
(there are several types and the choice is school specific) they were required to take was
immaterial, but that they were more concerned with the number of subjects required
simultaneously alongside nursing courses once they would begin nursing school.
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Emerging Theme Six: Test Preparation and Time Management
Another challenge mentioned by the majority of participants was emerging theme six,
test preparation and time management. To many of these nursing students test preparation and
time management was a major hurdle because they had been out of school for many years, in
some cases a decade or more. For these participants, getting and staying organized and taking
tests was difficult now that they were older. To some it was the aspect of time management with
which they were most concerned, due mainly to the fact that they needed to continue working, at
least part time, to pay living expenses and help support families.
Regarding being a student again, some participants said that they needed to read
textbooks sometimes twice before grasping the information needed to prepare for an exam.
Many identified the “language” of nursing as an extreme challenge foreign to those who were
engineers or teachers in previous occupations. Some dramatically altered work schedules in
order to have more time to study before exams. Other participants said they visited with nursing
counselors many times over the course of their programs to help figure out the best ways to
manage their time and to prepare for nursing exams.
Emerging Theme Seven: Balancing Work, School and Family Schedules
When participants mentioned in theme six that changing work schedules would be a
solution to some challenges brought about by test preparation and time management, then in
emerging theme seven, balancing work, school and family schedules could be the roughest
challenge they faced when enrolling in and starting a nursing program. The majority of the
participants were married with children, and needed to work to meet mortgage and other bill
payments, and to provide for family needs. Some participants worked full time or worked two
part time jobs to pay for family, school and housing expenses.
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One student recalled being fortunate that his wife’s work schedule was flexible enough to
accommodate his nursing clinical schedule, which periodically changed through the year
depending on what nursing course he was taking in a given term. One student asked his mother
to come from Mexico for an indefinite period of time to stay with them and care for the children
because he and his wife both needed to work full-time while he was in nursing school. One
student decided to move back into his parent’s home while in the nursing program so he could
reduce work hours to part time from full time, saving living expenses in the process.
A few participants did not have parents or spouses to help or encourage balance of their
work, school and family schedule. Some were very concerned that their school schedule was
affecting relationships with girlfriends or life partners. One participant seemed extremely
worried that his girlfriend would not wait until he was finished nursing school to get married and
have children. Some participants were consciously waiting until graduation before planning for
a family. Others said they did not know what they would do if they had children while in school.
One unmarried participant worked as a live-in caregiver and was allowed to go to school in the
mornings and worked in the evenings taking care of an elderly client who owned the house
where he lived. He felt he was fortunate to have a job that provided him food and shelter while
in school and indicated that if not for that arrangement, he would not know how to manage
nursing school.
Emerging Theme Eight: Unaware of Any Support Groups or Programs for Nursing
Students in the College.
All survey participants said they were unaware of any support groups in their colleges for
male nursing students. Lacking a male support group seemed to be a challenge because all
participants mentioned the importance of a “male role model” that they could talk to while
enrolled in ADN programs. Some mentioned they were aware of nursing organizations on

168

campuses, but nothing in particular for males only.
Students mentioned that they did not anticipate a male nursing student group to ever form
on campus, figuring it would just never happen. Different reasons were voiced for why this
probably would not be of importance due to not having time to join an organization or group
because of busy school, family and work schedules. Some honestly admitted that they were not
interested in being a member of a male nursing club because they felt it would contribute nothing
to their careers.
The lack of a male nursing organization or club in participants’ colleges did not appear to
be a hindrance to these male students deciding to enroll in nursing programs. The majority did
verbalize the benefits to having a male role model in their nursing program. Two participants
thought that once enrolled, they were automatically included in the nursing student organization
in their college, but they did not know the clubs’ officers or whether or not the clubs had any
type of support systems to offer nursing students or male nursing students specifically.
Implications and Recommendations
Implications and recommendations are presented by using the eight emerging themes that
resulted from participant interviews and the survey. In turn, emerging themes were derived from
the guiding questions that drove this research.
Community colleges educate the majority of nurses in the United States. Considering
nursing is a growth industry according to most government reports, with a nationwide impending
shortage of professional registered nurses that will worsen in the next 10 to 15 years, males may
be one solution to the growing need for future nurses. To know how to attract males into
nursing, community colleges need to understand what factors lead men to enroll in ADN nursing
programs. Findings from this study can contribute to an understanding of what leads males into
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ADN programs, which would further have implications for a potential solution to the nation’s
impending nursing shortage.
Based upon study findings, it appears as though Illinois community colleges do not have
any particular strategies that focus on marketing nursing career opportunities directly to the male
population. However, given the current national economic depression and high unemployment
rate in the United States, nursing is viewed by this study’s participants as a sound career option
with future financial stability. Understanding what contributes to males’ decisions to enroll in
community college ADN programs might result in an increase in the numbers of males entering
the profession in community colleges. The following implications and recommendations are
attributed to each of the eight emerging themes previously discussed.
Emerging Theme One: Desire to Help People
Implication. The first implication of this study is for Illinois community colleges to be
sensitive to a common desire of males to help people. An outcome resulting from this sensitivity
might be changes in marketing and recruitment strategies to attract more males.
Recommendations for practice. Community colleges could capitalize on the virtues of
“helping people” by use of the following strategies:
ADN programs should be advertised on the internet with a “helping others” focus
to the marketing campaign.
College marketing divisions should have pictures or posters of male students
helping clients with exercises or sitting in chairs, teaching clients, or a simulation
video showing a male student helping a client with his or her activities of daily
living or administering medications.
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Nursing programs could design an “open lab” visitor session for potential male
nursing students, with a simulation (simulated nursing care) exercise being
conducted by current male and female students that potential students could
witness already enrolled students performing a physical assessment or a
simulated procedure on a mock client/patient.
Emerging Theme Two: Perceived Benefits of Being a Nurse
Implication. A second implication stemming from the findings is for community
colleges to recognize the importance of the benefits of being a nurse for males and to use that for
recruitment purposes.
Recommendations for practice. Community colleges should recognize the benefits of
being a nurse that can be used as a recruitment strategy to increase the numbers of males in
nursing. This could be accomplished by:
Use of the internet to advertise the benefits of being a nurse and being a male in
nursing. With advances in technology and the popularity of the World Wide
Web, the majority of participants articulated that their main source of nursing
program information was obtained through the internet. These benefits should be
posted on the college website, and in television, radio and print advertisements.
Use of billboards along the sides of roads that advertise the varied benefits of
nursing would most likely prove useful.
A free seminar describing the benefits of being a nurse is another effective way to
promote nursing to the male student population. Focusing on the career benefits
of being a nurse would attract more males to go into nursing, eventually
increasing the number of males in the profession.
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Emerging Theme Three: Self, Family Members, Friends, and the Internet
Implication. The third implication of this study is for Illinois community colleges to be
aware from whom or from where males obtain information about nursing programs. Knowing
this will help colleges develop a focused marketing strategy to males, designed to increase the
number of male student applicants for ADN programs.
Recommendations for practice. Community colleges should understand the variety of
ways males obtain information about nursing as a career, how they decided on a specific
program of education and what influenced them in making their decisions to enroll in ADN
programs. Community colleges can be aware of how males get their information about
nursing by:
Knowing and understanding that male students talk to family and friends regarding ADN
programs, community colleges should cater to these people, and focus on advertizing
ADN programs to them. Flyers, bulk mailings, emails and phone advertisements could
reach these people so they would be familiar with ADN programs. Invite these people to
an open house with on-site nursing advisors to answer questions about a nursing program.
Capitalizing on the internet for advertising and promoting ADN programs. Reducing
printed advertising materials in favor of increasing web marketing may be a valuable tool
to increase the number of male students in nursing. Since the majority of participants in
this study acquired ADN program information directly via the internet, a great emphasis
should be placed on developing web-based sites that promote the career to males and that
recruit male nursing students. By targeting marketing to males, ADN programs would
reach more potential male students, and thus attract more males into the profession.
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Emerging Theme Four: Low Cost and Affordability
Implication. The fourth implication of this study is for Illinois community colleges to be
more sensitive to the financial needs of male students. An understanding of this might govern
students’ decisions to enroll in ADN programs, which eventually will increase the number of
males in nursing. The lower cost and affordability of community colleges compared to
university nursing programs should be strategically marketed to attract males into nursing,
eventually increasing the numbers of male nurses.
Recommendations for practice. Community colleges offer a “low-cost and affordable”
quality education. Community colleges should develop incentives to maintain the “low-cost and
affordability “of their nursing programs for male nursing students by:
Developing funds, scholarships, and other incentives for males to enter nursing. Offering
different programs to help male nursing students financially, such as a “study now, pay
later” deferred payment plan would probably be very useful and embraced by many male
students.
Maintaining sponsorship programs to help students financially with tuition while in
nursing school would be a strong incentive to relieve the financial burden of paying for
education. The college could partner with a health care institution who would agree to
pay for the male student’s education in return, for example, for two years of full-time
employment once the graduate passes the licensure exam.
Offering employment to male students in the nursing laboratory and a clerical job in the
nursing office would help the department’s organization and the student’s finances.
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Emerging Theme Five: Pre-entrance Nursing Exam and Pre-requisite Subjects
Implication. The fifth implication is for community colleges to be sensitive to the
challenges and stress that potential male nursing students face such as pre-entrance nursing
examinations and pre-requisite courses required for acceptance into nursing programs.
Recommendations for practice. Colleges must recognize that such challenging
requirements can be perceived by applicants as threats that may discourage them from applying
to nursing programs.
One recommendation is that community colleges should not rely solely on pre-entrance
nursing exams, or grade point averages (GPAs) to admit male students; perhaps all
applicants in fact. Colleges should include in this decision the nursing entrance exam
score; the number of science courses completed prior to admittance; the grades received
in the science courses; and the students’ overall GPAs. A ranking scale of these criteria
could then be incorporated into the decision.
A nursing department could set a quota for the number of qualified male nursing students
they would admit to each new cohort. For example, they could accept about 10% of male
students of every 80 students accepted each Fall. That would be 8 male students out of
80 students annually.
Another recommendation recognized was for community colleges to be more aware of
the challenges of the various prerequisite courses experienced by the study’s male
participants. Community colleges should recognize this as difficult criteria for some
applicants to meet for admission to a nursing program. Such difficulty could result in
fewer males applying to ADN programs.
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Community colleges should evaluate the nursing program application processes to
discover if it could be less stressful for applicants. A review class or on-line or oncampus seminar could be offered about the nursing admission process and student
admission examination, perhaps discussing the various topics that might be covered on
the respective exams.
Prerequisite subjects should also be evaluated for their applicability and benefits for male
nursing students. Male students who already have a degree, diploma and or certification
related to nursing, and/or have taken prerequisite subjects, could be given consideration
to waive certain courses or to earn points or credits, up to a certain limit, that could be
applied to accrued credits towards graduation. This way, community colleges can
provide opportunities for traditional and nontraditional students to make successful career
changes or start anew. This would in turn increase the number of male applicants.
Emerging Theme Six: Test Preparation and Time Management
Implication. The next implication resulting from study findings is for community
colleges to recognize that male students have a need for test preparation and time management
skills.
Recommendations for practice. The male students in this study all verbalized that they
were having difficulties preparing for tests and managing their time around all the tasks they
needed to accomplish in any given day or week. Even though some study participants already
held college degrees, sometimes graduate degrees, most of them were, in fact, returning to
college after 10 to 15 years of absence from school. Community colleges can help these
participants in test preparation and time management by:
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Holding preparatory classes that would likely improve their test taking abilities and help
them manage the pressures of personal, family, work and study time.
Holding regularly scheduled tutoring sessions for all students in a nursing program to
enhance understanding of the subject matter.
Developing an online tutoring component, either on its own or through a college textbook
publisher. Online tutoring and training should be available to students twenty-four hours
a day, seven days a week all year long, making it easier for students to manage their
schedules and help organize study time while also learning content. Recognizing these
needs might very well attract more males into nursing.
Emerging Theme Seven: Balancing Work, School and Family Schedule
Implication. The seventh implication from findings is for community colleges to be
cognizant of the difficulties experienced by male students in balancing work, school and family
life. Most participants were married with children and worked either full time or part time.
Recommendations for practice. Community colleges could reassess their nursing
programs to determine if any adjustments in course sequencing or scheduling could be made to
fit more easily with students’ busy lives, especially considering so many need to keep working to
pay bills. Sensitivity to these needs resulting from economic changes would probably be
welcomed by the vast majority of male nursing students. Recommendations include:
Online and face-to-face hybrid classes would be a valued solution for male students to
lessen the burdens brought about by scheduling inequities. Since a majority of male
participants were married with children, and continued to work to help support families,
they were continually challenged to contend with balancing school schedules with
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childcare needs, their wives’ schedules and their clinical, lecture, and laboratory
schedules.
Direct face-to-face client clinical practicum would need to remain, but could be
scheduled part time or during the evening hours or on weekends for males who need to
maintain employment.
A permanent lecture, lab and clinical schedule for the entire two years of an ADN cohort
might help male students to manage their schedules more comfortably. A fixed schedule
will provide better balance and a more routine personal, home and work schedule for
these students.
Emerging Theme Eight: Unaware of Any Support Groups or Programs for Nursing
Students in the College
Implication. The eighth implication resulting from this study’s findings is for
community colleges to recognize that male students were unaware of any support groups or
programs in their colleges.
Recommendations for practice. Community colleges can inform their male nursing
students of the availability of support groups to help them cope with the stressors of nursing
school by:
Developing a support group for male nursing students.
Advertising the group to all male nursing students.
Making sure that the support groups are included as a part of the male students’
orientation classes.
Placing periodic reminders about support groups on every nursing class using its website
homepage.
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Having a faculty member sensitive to students’ needs and stressors serve as a faculty
advisor in the support group. In this case, a male faculty advisor would be preferable to a
female advisor.
Recommendations for Dissemination of Findings
This study presented findings that will be of interest to community colleges, universities,
and other institutions, public or private that have registered nurse education programs, whether
an associate or a baccalaureate degree. The study’s findings can be disseminated as a nursing
conference presentation, seminar, and/or recruitment presentations for high schools and colleges.
Additionally, journal articles and newsletters may be submitted for publication within the fields
of community college and university nursing education. It is the hope that these findings not
only impact nursing programs in Illinois community colleges, but also within the United States
as well as around the world where there is a need for an increase in the numbers of male nurses.
The decision factors that male nursing students go through prior to enrolling in nursing
programs have been modeled into MURSE: Resurreccion’s Male Nursing Student Decision
Making Pyramid. It will describe the steps males typically experience as they ponder ADN
nursing programs and then make the decision to apply and enter.
MURSE: Resurreccion’s Male Nursing Student Decision Making Pyramid
The MURSE: Resurreccion’s Male Nursing Student Decision Making Pyramid (Figure
11) was developed as a result of findings from this research. The process that male students
undertook before, during and after they made their decisions to enroll in Associate Degree in
Nursing (ADN) programs in Illinois community colleges, while complex, is very predictable.
This complex but predictable process is demonstrated in the MURSE: Resurreccion’s Male
Nursing Student Decision Making Pyramid.
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Figure 11. The MURSE: Resurreccion’s Male Nursing Student Decision Making Pyramid
This decision making pyramid is designed in the order in which the study’s participants
made decisions about enrolling in community college ADN programs. All the male participants
advanced from the bottom step, where they think, ponder and even dream of becoming an RN
until they reach the top of the pyramid, when they actually enroll in a college nursing program.
The pyramid focuses on how the study’s males broke barriers and employed decisions that led
them to enrolling in Illinois community college nursing programs. The steps to the decision
pyramid are discussed below:
M: male nurse. In this first step, the male student started thinking about entering a
nursing program. Various ideas were included in their thought processes. One was that family
and friends who were nurses had a strong influence on decisions. The majority of the study’s
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males had been laid off from their previous employment, worked in support positions in health
care institutions and desired to become nurses. Others were looking for a worthwhile career. In
this step, they heard about a MURSE, a male nurse, and realized for the first time that they too
could become one.
U: Undecided. This step was crucial for the male students because at this point they
remain undecided about what they really want to do career-wise. Some returned to their
previous lines of work, some went into different fields, which could have been non-nursing roles.
But the majority slowly moved from this indecision step about nursing into a “fully decided”
step to research the career.
R: Researched. Males who have completely decided to enroll in a nursing program
started researching the nursing profession and learning about male nurses. Several questions
arise in this step, for example: a) What do nurses actually do? b) What are the different
responsibilities of nurses, and of male nurses? c) What are the differences, if any, between
female and male nurses? d) How many male nurses are in the United States; and worldwide?
e) What is the starting salary for a male nurse? f) What employment areas are open to male
nurses? g) What are ADN nursing program admission requirements?
S: Searched. In this step, male students started using various tools or resources to search
for a community college that will suit their educational needs. The males would talk to family,
friends, coworkers, nursing advisors, or anyone they believed could possibly help with the
decision about the best college for them in which to enroll in an ADN program. The majority
will conduct internet searches of community college websites to find out about nursing
programs. There they can discover the different admission requirements needed for the colleges’
nursing programs. A few male students at this juncture will defer their decisions, saying they
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need more time. The majority will decide to apply and will often make an appointment with a
college nursing admissions’ counselor to discuss what they need to do to apply to the nursing
program.
E: Enrolled. After submitting an application, talking to a nursing counselor or attending
a nursing open house, the males will often discover that they have made the right decision and
continue with the enrollment process for their ADN program. They generally choose a
community college for practical reasons that include: a) they live within its district; b) its
location is relatively close to their home; c) they had already met the prerequisite admission
requirements for that nursing program; and d) they knew they could handle the challenges of
nursing school.
On the first day of his first nursing class, a male ADN nursing student may discover that
he is the only male in a class of forty. But he never looks back, realizing that now he needs to
prove he belongs in the program. He tries to recall what led him to this career path. Why did he
decide to be in a nursing program? He realizes that his decision was not simple and was not
made following only a few inquiries. It was a combination of many factors, much thought and
soul-searching. All the important things in his life made up that decision. At that particular
moment, he remembers that it was his family, the stability of the profession and the nursing job
market and various personal reasons that were an important part of why he chose a nursing
career. He enjoys helping people and wants to leave a legacy of which he will be proud to pass
on to others. He did it for the people for whom he cares, for his family and for himself – a murse
- a male nurse.
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Recommendations for Further Research
Community colleges play a large role in the education of nurses in the United States,
including male nursing students. Many male nurses graduate initially from community colleges
before continuing their education. Thus, the success of male students is connected to community
college administrations and nursing faculty being aware of male students’ aspirations and
educational needs. Knowing this will give community colleges opportunities to shape their
nursing programs to fit the educational desires of male students, particularly in light of recent
changes in the United States economy, male students’ college funding needs, and the impact of
family on their ability to succeed in nursing.
This research explored decision factors that led male students to enroll in ADN programs
in Illinois community colleges. Historically, males were considered the first nurses several
hundred years ago; yet for the past century the profession has been dominated by females. While
male decision making to enroll in nursing was explored in this study, questions remain. The
following topics should be considered for further research:
1. Male nursing students experience challenges in ADN programs that differ
from their female counterparts. Knowing and understanding these challenges will help
community colleges in Illinois focus on addressing and potentially resolving these
challenges, which in the end will encourage more male students to enroll in ADN
programs.
2. Community colleges lack support systems for male students to be successful in
nursing programs. Understanding the value and importance of a support system,
regardless of its form (structured groups, scheduled discussions, meetings, or casual get-
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togethers), will show male students that community colleges are interested in their
success, which can attract more males to enroll in these ADN programs.
3. The effect of the economy on decision making factors of male students to
enroll in community college ADN programs. Considering the affordable cost of a
community college education, understanding how economic downturns influence male
students’ decisions to enroll in ADN programs could be adopted as a tool for marketing
and promoting ADN programs to the male population.
4. The impact of social media on males and its impact on their decision making
towards ADN program enrollment would help to “sell” ADN programs and increase the
volume of males. By understanding how social media influences student decision
making, community colleges can use the medium to advertise their nursing programs,
thus influencing the numbers of male students and therefore working male nurses.
With continued concern for a national, even global, nursing shortage in the coming
decades, more male students are needed to enter nursing programs. Colleges are advised to take
note and to understand how male students decide to enroll, taking into account these factors and
thereby designing their nursing programs accordingly.

183

References
Acker, J. (1992). From sex roles to gendered institutions. Contemporary Sociology, 21(5), 565569. Retrieved from http://www.jstor.org/pss/2075528
Aiken, L. H., Clarke, S. P., Sloane, D. M., Sochalski, J., & Silber, J. H. (2002). Hospital nurse
staffing and patient mortality, nurse burnout, and job dissatisfaction. JAMA, 288(16),
1987-1993. doi: 10.1001/jama.288.16.1987
American Association of Colleges of Nursing. (2010). Nursing shortage fact sheet. Retrieved
from http://www.aacn.nche.edu/media-relations/fact-sheets/nursing-shortage
American Association of Colleges of Nursing. (2011). 2010 AACN survey overview. Retrieved
from http://www.aacn.nche.edu/Media/NewsReleases/2011/enrollsurge.html
American Association of Colleges of Nursing. (2012). Nursing shortage fact sheet. Retrieved
from http://www.aacn.nche.edu/media-relations/NrsgShortageFS.pdf
American Association of Community Colleges. (2013a). Directory of member institution.
Retrieved from
http://www.aacc.nche.edu/Pages/CCFinderStateResults.aspx?state=IL&state=ILLINOIS
American Association of Community Colleges. (2013b). About community colleges. Retrieved
from http://www.aacc.nche.edu/AboutCC/Pages/default.aspx
American Association of Community Colleges. (2013c). Fast facts from our fact sheet.
Retrieved from http://www.aacc.nche.edu/AboutCC/Pages/fastfactsfactsheet.aspx
American Association of Community Colleges. (2013d). Significant historical events in the
development of the public community college. Retrieved from
http://www.aacc.nche.edu/AboutCC/history/Pages/significantevents.aspx
American Nurses Association. (2011). Nurses #1 yet again. The American Nurse. Retrieved from
http://www.theamericannurse.org/?p=567
American College of Medical Quality (2012). Latest news and views Retrieved from
http://www.acmq.org/
Barker, D. (2004). “Gender: In the elgar companion to feminist economics. Retrieved
from http://www.credoreference.com/entry/elgarfe/gender
Bogdan, C. R., & Biklen, S. K. (2007). Qualitative research for education: An introduction to
theory and methods (5th ed.). Boston, MA: Pearson/Allyn and Bacon.
Brandon, S. (2007). Men in nursing. International Journal of Men's Health, 6(3), 283-284.
Retrieved from
http://oaktonlibrary.oakton.edu:2057/login.aspx?direct=true&db=a9h&AN=27186785&si
te=ehost-live&scope=site

184

Brown, D. (2002). Career choice and development (4th ed.). San Francisco, CA: John Wiley &
Sons, Inc.
Buerhaus, P. (2008). Current and future state of the U.S. nursing workforce. Commentary.
JAMA, 300(20), 2422-2424. doi:10.1001/jama.2008.729
Carnegie Foundation for the Advancement of teaching. (2010). Carnegie classifications of
institutions of higher education. Retrieved from
http://classifications.carnegiefoundation.org/
Chusmir, L. H. (1990). Men who make nontraditional career choices. Journal of Counseling &
Development, 69(1), 11-16. Retrieved from http://www.wiley.com/WileyCDA/
Cohen, A. M., & Brawer, F. B. (1996). The American community college. San Francisco, CA:
Jossey-Bass.
Cohen, A. M., & Brawer, F. B. (2008). The American community college (5th ed.). San
Francisco, CA: Jossey-Bass.
Creswell, J. W. (2007). Qualitative inquiry & research design: Choosing among five approaches
(2nd ed.). Thousand Oaks, CA: Sage Publications.
Creswell, J. W. (2009). Research design: Qualitative, quantitative, and mixed methods approach
(3rd ed.). Los Angeles: Sage Publications.
Cullen, E., Ranji, U., & Salganicoff, A. (2010). Addressing the nursing shortage: Background
brief. kaiserEDU.org. Retrieved from Kaiser.edu.org website:
http://www.kaiseredu.org/Issue-Modules/Addressing-the-Nursing-Shortage/BackgroundBrief.aspx
Dean, E. (2009). Nursing needs an urgent image overhaul to attract more men. Nursing
Standard, 24(6), 9. Retrieved from
http://connection.ebscohost.com/c/articles/45180540/nursing-needs-urgent-imageoverhaul-attract-more-men
Denzin, N. K., & Lincoln, Y. S. (2005). Handbook of qualitative research (3rd ed.). Thousand
Oaks, CA: Sage Publications.
Dodson, T. A., & Borders, L. (2006). Men in traditional and nontraditional careers: Gender role
attitudes, gender role conflict, and job satisfaction. Career Development Quarterly, 54(4),
283-296. Retrieved from
http://ximena.wikispaces.com/Men+Choosing+Nontraditional+Careers
Donahue, M. P. (1985). Nursing: The finest art: An illustrated history (2nd ed.) St. Louis, MO:
Mosby.
Egeland, J. W. & Brown, J. S. (1989). Men in nursing: Their fields of employment, preferred
fields of practice, and role strain. Health Services Research, 24(5), 693-707.

185

Evans, J. A. (2002). Cautious caregivers: Gender stereotypes and the sexualization of men
nurses' touch. Journal of Advanced Nursing, 40(4), 441-448. doi:10.1046/j.13652648.2002.02392
Evans, J. (2004). Men nurses: A historical and feminist perspective. Journal of Advanced
Nursing, 47(3), 321-328. doi:10.1111/j.1365-2648.2004.03096.x
Folbre, N. (1994). Who pays for the kids?: Gender and the structures of constraint. London,
England: Routledge.
Gallup Poll Survey for Career Choices of U.S. Teens. (2005a). Teens top career picks. Retrieved
from: http://www.gallup.com/poll/16357/Teens-Top-Career-Picks.aspx
Gallup Poll Survey for Top Career Picks by Gender. (2005b). Top career picks, by gender.
Retrieved from: http://www.gallup.com/poll/16357/Teens-Top-Career-Picks.aspx
Gottfredson, G. D. (1999). John L. Holland’s contributions to vocational psychology: A review
and evaluation. Journal of Vocational Behavior, 55, 15-40. Retrieved from
https://docs.google.com/viewer?a=v&pid=gmail&attid=0.1&thid=1312f3fcfe0fb508&mt
=application/pdf&url=https://mail.google.com/mail/?ui%3D2%26ik%3D020ed7f49a%26
view%3Datt%26th%3D1312f3fcfe0fb508%26attid%3D0.1%26disp%3Dsafe%26zw&sig
=AHIEtbRf_o_VFfX7uZpM9jjjRvPQkDpSLw&pli=1
Hart, K. A. (2005). Study: Who are the men in nursing? National Student Nurses Association
Imprint, (November-December), 32-34. Retrieved from
http://www.nsna.org/Portals/0/Skins/NSNA/pdf/Imprint_NovDec05_breakthough.pdf
Holland, J. L. (1980). This week’s citation classic. Making vocational choice: A theory of
careers (150). Retrieved from
http://www.garfield.library.upenn.edu/classics1980/A1980JR23200001.pdf
Illinois Community College Board. (2012). ICCS history. Retrieved from
http://www.iccborg/history.html
Illinois Department of Financial & Professional Regulation. (2012). Mission statement.
Retrieved from http://www.idfpr.com/About.asp
Institute of Medicine. (2010). A summary of the February 2010 forum on the future of nursing:
Education - workshop summary. Retrieved from http://www.iom.edu/Reports/2010/ASummary-of-the-February-2010-Forum-on-the-Future-of-Nursing-Education.aspx
Isaac, S., & Michael, W. B. (1995). Handbook in research and evaluation (3rd ed.). San Diego,
CA: EdITS.
Johnson, B., & Christensen, L. (2008). Educational research: Quantitative, qualitative and
mixed approaches (3rd ed.). Thousand Oaks, CA: Sage Publications.

186

Jolley, J. (2008). Now and then. Paediatric Nursing, 20(10), 11. Retrieved from
http://oaktonlibrary.oakton.edu:2057/login.aspx?direct=true&db=hch&AN=37195274&si
te=ehost-live
Jones, J. (2010). Nurses top honesty and ethics list for 11th year. Gallup, Inc. Retrieved from
http://www.gallup.com/poll/145043/Nurses-Top-Honesty-Ethics-List-11-Year.aspx
Kent, S. K. (2012). Gender and history. New York, NY: Palgrave Macmillan.
Krumboltz, J. (1979). A social learning theory of career decision making. In A. Mitchell, G.
Jones, & J. Krumboltz (Eds.), Social learning and career decision making. Cranston, RI:
Carroll Press.
LaRocco, S. A. (2007). Recruitment and retention of men in nursing. In C. E. O'Lynn & R. E.
Tranbarger (Eds.), Men in nursing: History, challenges, and opportunities (pp. 241-254).
New York, NY: Springer Publishing Company, LLC.
Lease, S. H. (2003). Testing a model of men's nontraditional occupational choices. Career
Development Quarterly, 51(3), 244. Retrieved from
http://oaktonlibrary.oakton.edu:2057/login.aspx?direct=true&db=a9h&AN=9454763&sit
e=ehost-live&scope=site
Leedy, P. D., & Ormrod, J. E. (2010). Practical research: Planning and design (9th ed.). Upper
Saddle River, NJ: Pearson Prentice Hall.
Lincoln, Y. S. (1985). Organizational theory and inquiry. Beverly Hills, CA: Sage Publication.
Lincoln, Y. S., & Guba, E. G. (1985). Naturalistic inquiry. Beverly Hills, CA: Sage Publications.
Mahaffey, E. H. (2002). The relevance of associate degree nursing education: Past, present,
future. The Online Journey of Issues in Nursing, 7(2). Retrieved from
http://www.nursingworld.org/MainMenuCategories/ANAMarketplace/ANAPeriodicals/
OJIN/TableofContents/Volume72002/No2May2002/RelevanceofAssociateDegree.aspx
McAndrews, J. M. (2009). Using free online survey tools. AMWA Journal: American Medical
Writers Association Journal, 24(2), 91-92. Retrieved from
http://search.ebscohost.com/login.aspx?direct=true&db=a9h&AN=40399507&site=ehost
-live&scope=site
Mei, T., Wei, P., & Newmeyer, M. D. (2008). Factors influencing high school students' career
aspirations. Professional School Counseling, 11(5), 285-295. Retrieved from:
http://www.choixdecarriere.com/pdf/5873/TangPan-2008.pdf
Merriam, S. B. (1998). Qualitative research and case study applications in education (2nd ed.).
San Francisco: Jossey-Bass.
Merriam, S. B. (2009). Qualitative research: A guide to design and implementation. San
Francisco, CA: Jossey-Bass.

187

Miers, M. (2002). Developing an understanding of gender sensitive care: Exploring concepts and
knowledge. Journal of Advanced Nursing, 40(1), 69-77. doi:10.1046/j.13652648.2002.02341.
Miles, M. B., & Huberman, M. A. (1994). An expanded sourcebook: Qualitative data analysis
(2nd ed.). Thousand Oaks, CA: Sage Publications.
MinorityNurse.com. (2013). Minority nursing statistics. Retrieved from
http://www.minoritynurse.com/minority-nursing-statistics
Mosby’s dictionary of medicine, nursing and health professions (8th ed.). (2009). St. Louis, MO:
Mosby/Elsevier
Montross, D. H., & Shinkman, C. J. (Eds.). (1992). Career development: Theory and practice.
Springfield, IL: Charles C Thomas.
National Council of State Boards of Nursing. (2013). History. Retrieved from
https://www.ncsbn.org/181.htm
National Sample Survey of Registered Nurses – 2008. (2010). U.S. Department of Health and
Human Services. Health Resources and Services Administration. Retrieved from
http://bhpr.hrsa.gov/healthworkforce/rnsurveys/rnsurveyfinal.pdf
Nelson, R. (2003). Good night Florence. The Washington Post, April 29. Retrieved from
http://www.washingtonpost.com/ac2/wp-dyn/A50296-2003Apr28?language=printer
Nightingale, F. (1860). Notes on nursing: What it is, and what it is not. New York, NY:
Appleton and Company.
O’Connor, J. J., & Robertson, E. F. (2003). Florence Nightingale. School of mathematics and
statistics. Scotland, UK: University of St. Andrews. Retrieved from http://wwwhistory.mcs.st-and.ac.uk/Biographies/Nightingale.html
O'Lynn, C. E., & Tranbarger, R. E. (Eds.). (2007). Men in nursing: History, challenges, and
opportunities. New York, NY: Springer Publishing Company, LLC.
Olsen, D. P., & Cohen, S. (2004). Editorial comment. Nursing Ethics, 11(4), 332-333.
doi:10.1191/0969733004ne706ed
Parker, J. (2005). Nursing identity and difference. Nursing Inquiry, 12(2), 65.
doi:10.1111/j.1440-1800.2005.00267.
Parson, F. (1909). Choosing a vocation. Boston: Houghton Mifflin Company. Retrieved from
http://books.google.com/books?id=nagOAAAAYAAJ&printsec=frontcover&source=gbs
_ge_summary_r&cad=0#v=onepage&q&f=false
Potter, P., & Perry, A. (2009). Fundamentals of nursing (7th ed.). St. Louis, MO: Mosby
Elsevier.

188

Rajapaksa, S., & Rothstein, W. (2009). Factors that influence the decisions of men and women
nurses to leave nursing. Nursing Forum, 44(3), 195-206. doi:10.1111/j.17446198.2009.00143.x
Rochlen, A. B., Good, G. E., & Carver, T.A. (2009). Predictors of gender-related barriers, work,
and life satisfaction among men in nursing. Psychology of Men and Masculinity, 10(1),
44-56. Doi: 10.1037/a0013291
Romem, P., & Anson, O. (2005). Israeli men in nursing: Social and personal motives. Journal of
Nursing Management, 13(2), 173-178. doi: 10.1111/j.1365-2934.00508.x
Roth, J. E., & Coleman, C. L. (2008). Perceived and real barriers for men entering nursing:
Implications for gender diversity. Journal of Cultural Diversity, 15(3), 148-152.
Retrieved from http://connection.ebscohost.com/c/articles/34866725/perceived-realbarriers-men-entering-nursing-implications-gender-diversity
Salvage, J. (2006). Workers of the world. Nursing Standard, 21(5), 18-19. Retrieved from:
http://oaktonlibrary.oakton.edu:2048/login?url=http://search.ebscohost.com/login.aspx?di
rect=true&db=a9h&AN=22856831&site=ehost-live&scope=site
Shisler, C. M. (2007). Evaluating your nursing collection: A quick way to preserve nursing
history in a working collection. Journal of the Medical Library Association, 95(3), 278283. Retrieved from
http://search.ebscohost.com/login.aspx?direct=true&db=a9h&AN=26019300&site=ehost
-live&scope=site
Stake, R. E. (1995). The art of case study research. Thousand Oaks, CA: Sage Publications.
Stake, R. E. (2010). Qualitative research: Studying how things work. New York, NY: Guilford
Press.
Swanson, J. L., & Fouad, N. A. (1999). Career theory and practice: Learning through case
studies. Thousand Oaks, CA: Sage Publications.
Torjesen, I., & Waters, A. (2010). Men on a mission. Nursing Standard, 24(37), 20-22. Retrieved
from
http://oaktonlibrary.oakton.edu:2057/login.aspx?direct=true&db=a9h&AN=51237126&si
te=ehost-live&scope=site
Turner, S. L., Conkel, J., Starkey, M. T., & Landgraf, R. (2010). Relationships among middleschool adolescents' vocational skills, motivational approaches, and interests. Career
Development Quarterly, 59(2), 154-168. Retrieved from
http://onlinelibrary.wiley.com/doi/10.1002/j.2161-0045.2010.tb00059.x/pdf
University of Washington. (2010). Men once dominated the field of nursing, Connections.
Retrieved from http://www.son.washington.edu/connections/win99/men.asp

189

United States Bureau of Labor Statistics. (2012). Occupational outlook handbook, 2010-2011
edition. Retrieved from http://www.bls.gov/oco/ocos083.htm
United States Department of Health and Human Services, Health Resources and Services
Administration. (2010). The registered nurse population: Findings from the 2008
national sample survey of registered nurses. Retrieved from U.S. Department of Health
and Human Services website:
http://bhpr.hrsa.gov/healthworkforce/rnsurveys/rnsurveyfinal.pdf
Uyehara, J., Magnussen, L., Itano, J., & Shuqiang, Z. (2007). Facilitating program and NCLEXRN success in a generic BSN program. Nursing Forum, 42(1), 31-38.
doi:10.1111/j.1744-6198.2007.00063
Wharton, A. S. (2012). The sociology of gender: An introduction to theory and research (2nd
ed.). West Sussex, UK: Wiley-Blackwell Publishing, Ltd.
Williams, C. L. (1995). Still a man’s world: Men who do women’s work. Berkeley, CA:
University of California Press.
Winter, R. (2009). Soliant health: America’s nursing shortage by the numbers. Retrieved from:
http://blog.soliant.com/healthcare-news/americas-nursing-shortage-by-the-numbers/
Women in the U.S. Army. (n.d.). The army nurse corps, Retrieved from
http://www.army.mil/women/nurses.html
Yale University. (2011). Yale University School of Nursing: Nursing home page. Retrieved from
http://nursing.yale.edu/About/
Yin, R. (1994). Case study research: Design & methods (2nd ed.). Thousand Oaks, CA:
Sage Publications.
Yin, R. (2003). Case study research: Design & methods (3rd ed.). Thousand Oaks, CA: Sage:
Publications.
Yin, R. (2009). Case study research: Design & methods (4th ed.). Thousand Oaks, CA: Sage:
Publications.
Zupanic, M. (2004). Nursing. In Encyclopedia of women's health. Retrieved from
http://oaktonlibrary.oakton.edu:2087/saved.do?format=full&dest=email&id=9300087

190

Appendix A
Mapping Interview Questions to Driving Question
Driving Questions
1. What factors weigh the most in male students’
decisions to enroll in ADN programs in Illinois
community colleges?

Interview Questions
Please describe the steps you took in your
career exploration process.
What other professions or areas of study did
you consider in addition to nursing?
What made these other careers appealing?

2. What knowledge regarding ADN programs in Illinois
community colleges should male students possess prior
to making enrollment decisions?

During your career exploration process, what
did you learn about nursing that you previously
did not know?
What did you learn about nursing that validated
what you already knew?
Since entering the ADN program, are there
additional things you have learned about
nursing that validated your decision to pursue
this career?
Since entering the ADN program, are there
things you have learned about nursing that
cause you to question your decision to pursue
this career?

3. What information sources and in what ways are those
sources used by male students to decide to enroll in
ADN programs in Illinois community colleges?

Who or what influenced you to enroll in your
current ADN program?
How did you learn about the ADN program in
which you are enrolled?
What attracted you to enroll in your ADN
program?
What other sources or types of information did
you consult before enrolling in the ADN
program?

4. What challenges do male students face when enrolling
in ADN programs in Illinois community colleges?

Describe any challenges you encountered
during your career exploration process.
Did you encounter any challenges specific to
choosing a career in nursing? If so, how did
you address these challenges?
Since you have been enrolled in the ADN
program, have you encountered any
challenges?
Describe who helped you enroll in your ADN
program.
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What programs in your community college
helped or supported you while you were
deciding to enroll in the ADN program?
5. How and in what ways did previous educational or
career experiences impact the male students’ decisions
to enroll in Illinois community college ADN programs?

At what age ages(s) / stage(s) in your life did
you begin to consider nursing as a potential
career?
What made nursing appealing to you at that
time?
Did you obtain a college degree prior to
enrolling in an ADN programs?
Describe any exposure to classroom (lecture) or
laboratory settings in your current (or other)
ADN programs you experienced.
Describe any experience with simulation
mannequins or other types of simulation you
experienced.

192

Appendix B
Survey: Nursing Chairperson
Research Study: “Breaking the Boundaries: Decision factors that lead male students
to enroll in associate degree in nursing (ADN) programs in Illinois community colleges.”

Part I: Chairperson and Program Information
1) Chairperson Information (please provide information below).
Your name: ________________________________________________________
Department title: ____________________________________________________
Name of community college: __________________________________________
2) Our community college’s location is considered: (please choose one).
 Rural
 Urban
 Suburban
3) Our Associate Degree in Nursing (ADN ) program is IDFPR (Illinois Department of
Financial & Professional Regulation) accredited:
 Yes
 No
4) How many FIRST YEAR males does your ADN program have?
 1-4 first year males (please go to Part II)
 5-7 first year males (please go to Part II)
 8-10 first year males (please go to Part II)
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 None. You have completed all necessary questions. Thank you for your time.

Part II: Consents to Participate
Dear Chairperson:
By completing this portion of the survey, you agree to invite participation in a research
project designed to explore the decision factors that lead male students to enroll in Associate
Degree in Nursing (ADN) programs in Illinois community colleges. The investigator for the
project will be Mr. Leandro A. Resurreccion, RN, MSN, National Louis University, Chicago,
Illinois.
Your participation, and your male nursing students’ participation, is entirely voluntary,
and you or the students may elect not to participate or to discontinue the survey at any time
without penalty. By completing the survey, you have given your consent to participate, and for
researchers to collect and analyze the information you have contributed. All individual
responses will be confidential; only non-identifying data is published for purposes of this
research project.
Questions or concerns regarding this research project may be addressed to Mr. Leandro
A. Resurreccion, RN, MSN, (847-376-7213; lresurre@oakton.edu), or to Dr. Dennis K. Haynes,
PhD, Dissertation Advisor, National-Louis University (Chicago Campus), 122 S. Michigan
Avenue, Chicago, IL 60603. Phone: 312-261-3728 or E-mail: dennis.haynes@nl.edu
You are also welcome to receive an executive summary of the completed research project by
contacting one of the researchers above.
5) Please indicate your willingness to participate further in the study by answering the
following question(s).
 Yes, I will communicate this opportunity to the first year male nursing students in
our ADN program (please see next question).
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 No, I cannot communicate this opportunity to the first year male nursing students
in our ADN program. (Thank you for your time).

6) To maintain confidentiality, would you or someone in your office be willing to forward
the survey link to your first year male nursing students to participate in the survey?
(Note: if “YES”, this researcher will email you the link to the online survey at a later date
so you can forward it to first year male nursing students).
 Yes, I will forward the online survey link to our first year male nursing students
for participation.
 No, I cannot do that (Thank you for your time).
Thank you for answering the questions. Your time and effort will contribute much to this
research on male ADN students and their decision factors for enrolling in ADN programs.

Mr. Leandro A. Resurreccion, RN, MSN, National Louis University, Chicago, Illinois.
(Mr. Resurreccion: Phone-847-376-7213 or lresurre@oakton.edu).
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Appendix C

Informed Consent - Participant
Thank you for agreeing to participate in this study that will take place from October,
2011 to February, 2012. This form outlines the purposes of the study and provides a description
of your involvement and rights as a participant.
I consent to participate in a research project conducted by Leandro A. Resurreccion, a
doctoral student at National-Louis University, located in Chicago, Illinois.
I understand the study is entitled Breaking the Boundaries: Decision Factors that Lead
Male Students to Enroll in Associate Degree Nursing Programs in Illinois Community Colleges.
The purpose of this study is to explore decision factors that lead males to enroll in ADN
programs in Illinois community colleges.
I understand my participation will consist of audio recorded interviews lasting 60 to 90
minutes with a possible second, follow-up interview lasting 60 to 90 minutes. I understand that I
will receive a copy of my transcribed interview at which time I may clarify information.
I understand that my participation is voluntary and can be discontinued at any time until
the completion of the dissertation.
I understand that my anonymity will be maintained and the information I provide will be
confidential. I understand that only the researcher, Leandro A. Resurreccion, will have access to
a secured file cabinet in which will be kept all transcripts, audio recordings, documents and field
notes from the interview(s) in which I participated.
I understand there are no anticipated risks or benefits to me, no greater than that
encountered in daily life. Furthermore, the information gained from this study could be used to
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assist in the identification of emerging non-academic support issues, in addition to giving
guidance for institution-wide planning for budgeting and strategic planning purposes.
I understand that in the event I have questions or require additional information I may
contact the researcher: Leandro A. Resurreccion, 1600 East Golf Road, Des Plaines, Il. 60016.
Phone: 847-376-7213 or Email: lresurre@oakton.edu.
If you have any concerns or questions before or during participation that you feel have
not been addressed by the researcher, you may contact my Primary Advisor and Dissertation
Chair: Dr. Dennis K. Haynes, PhD, National-Louis University (Chicago Campus), 122 S.
Michigan Avenue, Chicago, IL 60603. Phone: 312-261-3728 or E-mail: dennis.haynes@nl.edu

Participant’s Signature:__________________________________ Date:___________

Researcher’s Signature:__________________________________ Date:___________
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Appendix D
Survey: Male Nursing Student
Research Study: “Breaking the Boundaries: Decision factors that lead male students
to enroll in associate degree in nursing (ADN) programs in Illinois community colleges.”

Part I: Student and Program Information
1) Student Personal Information (please provide information below)
Student’s Name: ___________________________________________________
Name of community college: _________________________________________

2) Which year of the ADN program are you in? (choose one) (Note: you must be in the first
year to participate in this research study).
 1st year _______
 2nd year _______

3) If you had a job or career prior to entering nursing school, what was that job or career?
(Example: Worked fulltime at Target; Social Worker; Truck driver)
Answer: ____________________________________________________
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Part II: Survey
The second part of this survey asks your thoughts about your particular ADN program and
your decision to enroll in the ADN program. Your responses to this survey will be kept
strictly confidential.

4) How many FIRST YEAR males does your ADN program have?

Ans.:______

5) How many Full-Time male faculties does your ADN program have? Ans.:______
6) How many Part-Time male faculties does your ADN program have? Ans.:______
7) How many non-nursing male employees work in the ADN program? Ans.:______
8) Our ADN nursing program includes the following support services or programs for male
nursing students (please choose all that apply):
a. ___A men’s student club, program or service that supports male students
b. ___Subscribes to male nursing journals/magazines/internet resources
c. ___Presence of a male nursing organization in the department or campus
d. ___Presence of a Male Mentoring Program
e. ___I am not aware of/do not know of any male-oriented support services.

9) What other Male Student Programs and/or Support Services not previously mentioned
would you like to make a note of (please write answer below)?
a. Other: ____________________________________________________
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10) My community college’s commitment to male diversity or male inclusion in the ADN
program is reflected in the GENERAL LECTURE component of the program in the
following areas (please choose all that apply):
a. ___ADN program syllabi (use of “his” and “her” instead of only “her” in
documents)
b. ___Presence of males in the Nursing website (website has male nursing
students on it)
c. ___Presence of male role model(s) in the ADN program (for example,
male nursing faculty; second year male nursing students)
d. ___Inclusion of males in nursing in discussions and lectures about history
of nursing
e. ___Use of males in case studies, presence of male nursing students and
male nurses in videos/power point animations/internet links, etc.
f. ___Inclusion of males in nursing discussions and lectures about nursing’s
history.

11) My community college’s commitment to male diversity or inclusion in the ADN program
is reflected in the CLINICAL component in the following areas (please choose all that
apply):
a. ___Availability of male clinical nursing faculty (full time and/or
adjunct/part-time faculty).
b. ___Availability of male nurse staff and male nurse preceptors at clinical
sites.
c. ___Willingness of patients in clinical sites to accept a male nursing
student.
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12) My community college’s commitment to male diversity or inclusion in the ADN program
is reflected in the LABORATORY component in the following areas (please choose all
that apply):
a. ___Availability of male laboratory coordinators and/or male instructors.
b. ___Availability of male mannequins in the laboratory to practice nursing
skills that require male body structure and male anatomy.
c. ___Availability of large sized gloves & gowns for use in performing
laboratory skills.

13) What factor(s) influenced you to enroll in the ADN program (choose all that apply):
 The Economy (I want a career change).
 The Economy (there are a lack of job opportunities in my current or former field
of work).
 The Economy (I want a more stable career with future job security).
 The Economy (I want a job/career that I can make more money at than
I am/was making before nursing school).
 Personal (I want to have a personally rewarding job or career).
 My wife.
 My girlfriend or significant other.
 My sister or my brother.
 My aunt or uncle.
 My father who is a nurse.
 My mother who is a nurse.
 My sister who is a nurse.
 My brother who is a nurse.

201

 Another male relative who is a nurse.
 A friend.
 A nurse acquaintance or nurse coworker.
 I am a nurse in my native country and wanted to be one in the United States.
 My wife or girlfriend is a nurse in her native country.
 I was encouraged to study nursing after looking at my college’s website.
 I was encouraged to study nursing after I heard from someone about this ADN
program.
 I was encouraged to study nursing after receiving an advertisement from my
community college.
 I was encouraged to study nursing after caring for a sick relative or friend.
 I was encouraged to study nursing after talking to a nurse recruiter.
 I was encouraged to study nursing because I was working (or worked) as a CNA
(Certified Nursing Assistant).
 It seemed like an interesting career choice.
 It was only a two year commitment to school.

Thank you kindly for answering the questions. Your time and effort will contribute much
to this research on male ADN students and their decision factors for enrolling in ADN programs.

Mr. Leandro A. Resurreccion, RN, MSN, National Louis University, Chicago, Illinois.
(Phone-847-376-7213 or lresurre@oakton.edu).
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Appendix E
Interview Script
Lee Resurreccion’s copy with probing questions:
Introduction Before Interview begins
I: Student A, thank you for agreeing to participate in this interview. It is my hope you
will enjoy the experience and share with me your insight how did you make decision enrolling in
the ADN program. In doing this interview I am hoping to discover what factors did you rely
upon in making career decision enrolling into ADN program.
Male is considered a vital part of resolving the “nursing shortage” and because of this it is
important to understand different decision making process used by male nursing students in
order to attract more male into the nursing program.
For purposes of accuracy in transcribing your responses, I will be taping our session
today using two tape recorders, just in case there is a problem or one of them malfunction during
the interview. Just for the record, you already read and signed the consent for this interview as
well as the transcriptionist consent.
II. I do need to get through all the questions and I value your ideas and thoughts. So if
there is a particular question or topic that you need to discuss in more details and or you are very
passionate about, I will ask that we need to be moving on to the next question and I will go back
to that question that you need more time to discuss. So do not be alarmed if I do that.
A: What factors weigh the most in male students’ decisions to enroll in ADN programs in
Illinois community colleges?
1. Student A please describes the steps you took in your career exploration process?
Answer
2. What other professions or areas of study did you consider in addition to nursing?
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Answer
3. What made these other careers appealing?
Answer
So what I’m hearing from you is that …… you were….!!!
B: What knowledge regarding ADN programs in Illinois community colleges should male
students possess prior to making enrollment decisions?
4. During your career exploration process, what did you learn about nursing that you previously
did not know?
Answer
5. What did you learn about nursing that validated what you already knew?
Answer
6. Since entering the ADN program, are there additional things you have learned about nursing
that validated your decision to pursue this career?
Answer
7. Since entering the ADN program, are there things you have learned about nursing that cause
you to question your decision to pursue this career?
Answer
C. What information sources and in what ways are those sources used by male students to
decide to enroll in ADN programs in Illinois community colleges?
8. Who or what influenced you to enroll in your current ADN program?
Answer
9. How did you learn about the ADN program in which you are enrolled?
Answer
10. What attracted you to enroll in your ADN program?
Answer
11. What other sources or types of information did you consult before enrolling in the ADN
program?
Answer
D. What challenges do male students face when enrolling in ADN programs in Illinois
community colleges?
12. Describe any challenges you encountered during your career exploration process.
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Answer
13. Did you encounter any challenges specific to choosing a career in nursing? If so, how did
you address these challenges?
Answer
14. Since you have been enrolled in the ADN program, have you encountered any challenges?
Answer
15. Describe who helped you enroll in your ADN program.
Answer
16. What programs in your community college helped or supported you while you were deciding
to enroll in the ADN program?
Answer
E. How and in what ways did previous educational or career experiences impact the male
students’ decisions to enroll in Illinois community college ADN programs?
17. At what age ages(s) / stage(s) in your life did you begin to consider nursing as a potential
career?
Answer
18. What made nursing appealing to you at that time?
Answer
19. Did you obtain a college degree prior to enrolling in an ADN program?
Answer
20. Describe any exposure to classroom (lecture) or laboratory settings in your current (or other)
ADN programs you experienced.
Answer
21. Describe any experience with simulation mannequins or other types of simulation you
experienced.
Answer
Are there any questions that you needed to discuss further from any of the questions between
numbers 1 and 21? Is there anything you want to mention that you think will help me, as the
researcher, to better understand what decision factors you used in deciding to enroll in your ADN
program?

Thank you kindly for sharing of your time and efforts. Information gained from this
interview will contribute much to this research in understanding decision factors used by
males entering ADN programs.
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Appendix F
Interview Questions
Name ________________________________________________________________________
Date____________________ Community College ____________________________________
1) Please describe the steps you took in your career exploration process.
2) What other professions or areas of study did you consider in addition to nursing?
3) What made these other careers appealing?
4) During your career exploration process, what did you learn about nursing that you previously did not
know?
5) What did you learn about nursing that validated what you already knew?
6) Since entering the ADN program, are there additional things you have learned about nursing that
validated your decision to pursue this career?
7) Since entering the ADN program, are there things you have learned about nursing that cause you to
question your decision to pursue this career?
8) Who or what influenced you to enroll in your current ADN program?
9) How did you learn about the ADN program in which you are enrolled?
10) What attracted you to enroll in your ADN program?
11) What other sources or types of information did you consult before enrolling in your ADN program?
12) Describe some challenges you encountered during your career exploration process.
13) What challenges specific to choosing a career in nursing did you encounter? And how did you
address these challenges?
14) Since you have been enrolled in the ADN program, have you encountered any challenges?
15) Describe who helped you enroll in your ADN program.
16) What programs in your community college helped or supported you while you were deciding to enroll
in the ADN program?
17) At what age(s)/stage(s) in your life did you begin to consider nursing as a potential career?
18) What made nursing appealing to you at that time?
19) Did you obtain a college degree prior to enrolling in the ADN program?
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20) Describe any exposure to classroom (lecture) or laboratory settings in your current (or other) ADN
programs you experienced.
21) Describe any experience with simulation mannequins or other types of simulation you experienced.
22) Is there anything you would like to share that helped you decide to enroll in an ADN program that
was not previously addressed?

Thank you kindly for answering the questions. Your time and effort will contribute much to this
research on male ADN students and their decision factors for enrolling in ADN programs.
Mr. Leandro A. Resurreccion, RN, BSZ, MSN.

